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Abstract 

PSYCHOSOCIAL FACTORS AFFECTING EDUCATIONAL ASPIRATION OF  
CHILDREN OF MIGRANT LABOURERS IN KERALA 

Roopa Gopal V. Prof. (Dr.) P. K. Aruna (Rtd.) Dr. Vasumathi T. 
Research Scholar Research Guide Co-Guide 

 India has implemented the Universalisation of Elementary Education and the 
Right to Education Act to provide education for all children, but faces challenges in 
reaching socially and economically disadvantaged children, such as those from migrant 
families. Children make up 20.4% of all migrants, and one in five internal migrants is a 
child. Migrant children aged 6-18 are more vulnerable due to increased child labour and 
fewer educational options. Studies on the education of children of migrant labourers in 
Kerala are limited, with no single investigation into psychosocial factors affecting their 
educational aspiration. 

 The study was to find out how certain psychosocial factors, Quality of Life, Socio 
Personal Adjustment, and School Environment affect the Educational Aspiration of children 
of migrant labourers in Kerala. The objectives of the study were to find the effect of gender 
on the selected psychosocial factors and Educational Aspiration, to understand the 
relationship between the psychosocial factors and Educational Aspiration and to predict the 
Educational Aspiration of children of migrant labourers based on their Quality of Life, 
Socio Personal Adjustment, and School Environment and establish a regression equation. 

 The survey method and a predictive correlational design were used for the study. 
The sample consisted of 393 children of migrant labourers in seven districts of Kerala. 
The independent variables were Quality of Life, Socio Personal Adjustment, and School 
Environment, while the dependent variable was Educational Aspiration. The statistical 
techniques used were the test of significance of difference between means for large 
independent samples, correlation analysis, and stepwise multiple regression analysis. 

 The Quality of Life and School Environment of the children of migrant labourers 
in Kerala differed significantly by gender. But there was no significant gender difference 
in Socio Personal Adjustment and Educational Aspiration. The Quality of Life, Socio 
Personal Adjustment, and School Environment were positively related to Educational 
Aspiration of children of migrant labourers. The same relationship was evident when 
analysed separately for boys and girls. School Environment can explain 45.5% of the 
variance in Educational Aspiration of children of migrant labourers. Also, school status, 
quality of life, and Socio Personal adjustment can influence up to 53.2% of the variance 
in educational aspiration. 

 To raise the Educational Aspiration of children of migrant labourers, schools 
should use various teaching strategies, promote a multicultural environment, encourage 
healthy peer interactions, and adopt a curriculum that reflects their diverse identities. 
Governments should provide facilities like housing, social protection, and financial support 
to enhance the quality of life for these children. Ensuring their participation in social 
gatherings and clinical interventions can help children resolve adjustment problems.  

Key terms. Psychosocial, Educational Aspiration, Migrant Labourers 
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വിദ�ാഭ�ാസ അഭിലാഷം �പവചി�ുക എ�ത് പഠന�ിെ� ഉപല���ളിെലാ�ാണ്.  

രീതിശാസ�്തം. പഠന�ിനായി േകരള�ിെല 7 ജി�കളിൽ നി�് അ�ർ ൈ�പമറി തല�ിൽ �പേവശനം േനടിയ, 

അതിഥി െതാഴിലാളികള�െട 393 കു�ികളിൽനി�ും സർേ� രീതിയിലൂെട വിവരേശഖരണം നട�ി. പാരിമാണിക 

സമീപന�ിെല �പവചനാ�കമായ പരസ്പര ബ�ിത രൂപകൽ�നയാണ ് പഠന�ിനായി ഉപേയാഗെ�ടു 

�ിയത.്  

കെ��ലുകള�െട സം�ഗഹം. േകരള�ിെല അതിഥി െതാഴിലാളികള�െട കു�ികള�െട ജീവിത നിലവാരവും 

സ് കൂള്  പരി�ിതിയും ലിംഗപദവിയുെട അടി�ാന�ില ് കാര�മായി വ�ത�ാസെ��ിരി�ു�ു. എ�ാൽ  അവരുെട 

സാമൂഹിക വ��ിഗത �കമീകരണ�ിലും വിദ�ാഭ�ാസ അഭിലാഷ�ിലും കാര�മായ വ�ത�ാസം കാണു�ി�. ഈ 

കു�ികള�െട ജീവിത നിലവാരം സാമൂഹിക വ��ിഗത �കമീകരണം, സ് കൂള്  പരി�ിതി എ�ിവയ�് വിദ�ാഭ�ാസ 

അഭിലാഷവുമായി ധനാ�കമായ ബ�മു�്. ആൺകു�ികെളയും െപൺകു�ികെളയും േവർതിരി�് നട�ിയ 

വിശകലന�ിലും ഇേത ബ�ം �പകടമായി. അതിഥി െതാഴിലാളികള�െട കു�ികള�െട വിദ�ാഭ�ാസ അഭിലാഷ 

വ�തിയാന�ിെ� 45.5% സ് കൂള്  പരി�ിതി� ്മാ�തം വിശദീകരി�ാന ് സാധി�ും, കൂടാെത സ് കൂള്  പരി�ിതി 

ജീവിത നിലവാരം, സാമൂഹിക വ��ിഗത �കമീകരണം എ�ിവയ്�് സംയു�മായി വിദ�ാഭ�ാസ അഭിലാഷ 

�ിെ� വ�തിയാന�ിെ� 53.2% വെര സ�ാധീനി�ുവാനാകും.  

ശുപാർശകള�ം വിദ�ാഭ�ാസപരമായ വിവ�കള�ം. അതിഥിെതാഴിലാളികള�െട കു�ികള�െട വിദ�ാഭ�ാസ 

അഭിലാഷ�ൾ  ഉയർ�ു�തിനും വിദ�ാഭ�ാസ ല���ള്  നിർ�യി�ു�തിനും േവ�ി അധ�ാപകര ് വിവിധ 

അധ�ാപന ത���ളിലൂെടയും രീതികളിലൂെടയും വിദ�ാഭ�ാസ�ിെ� ആവശ�കതയും �പാധാന�വും പകർ�ു 

നൽേക�താണ്. ഇ�രം കു�ികെള സ് കൂള�കളില ് ഫല�പദമായി ഉൾെ�ടു�ുവാനും നിലനിർ�ുവാനും 

സാധി�ു� തര�ിലു� ബഹുസ�ര സാംസ് കാരിക അ�രീ�വും ബഹുഭാഷാ �പവർ�ന�ള�ം േ�പാ�ാ 

ഹി�ി�ുകയും കു�ികള�െട സാംസ് കാരിക സ�ത�െ�യും സാമൂഹിക ൈവവിധ�െ�യും �പതിഫലി�ി�ു� 

സർഗാ�കമായ പഠന�പവർ�ന�ള ് തിരെ�ടു�ുകയും െച��ക. വിവിധ സാമൂഹിക കൂ�ായ്മകളില്  

അതിഥി െതാഴിലാളികള�െട പ�ാളി�ം േ�പാ�ാഹി�ി�ു�തിേനാെടാ�ം അവരുെട ജീവിത നിലവാരം 

െമ�െ�ടു�ു�തിനാവശ�മായ വിവിധ പ�തികൾ  സർ�ാര്  വിഭാവനം െചയത്് നട�ിലാ�ുക. അതിഥി 

െതാഴിലാളികള�െട കു�ികള�െട വിദ�ാഭ�ാസെ� പി�ുണ�ു�തിനായു� വിവിധ സർ�ാര്  പരിപാടികള�െടയും 

പ�തികള�െടയും നട�ി��ം ഫല�പാപ്തിയും പതിവായി വിലയിരു�ുക. 
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INTRODUCTION 

Education is fundamental for achieving full human potential, developing an 

equitable and just society, and promoting national development. Providing 

universal access to quality education is the key to India’s continued ascent, 

and leadership on the global stage in terms of economic growth, social 

justice and equality, scientific advancement, national integration, and 

cultural preservation. (National Education Policy [NEP], 2020, p. 3) 

Education is an important instrument for success in the modern world since it helps 

people deal with the obstacles they face on a daily basis. Because of the way the human 

mind has been trained, knowledge gained through education allows people's potential 

to be used to the greatest extent possible. This creates opportunities for people to 

advance their careers and enhance their prospects. In the world today, education has 

been of utmost importance. This is explained by the requirement that potential 

employees possess the necessary training to carry out various responsibilities well. 

Fundamentally, the social and economic development of a country involves educating 

its citizens to use new technologies, build new institutions, adapt to their surroundings, 

and change their behaviour patterns. Broadly speaking, education enhances both 

individual and institutional capacity and serves as a catalyst for the closely associated 

economic, social, cultural, and demographic developments that are known collectively 

as national development (Adams, 2002). India is one of the three largest economies in 

the world and is working to become a developed nation. Accordingly, all the sectors in 

India are in a state of huge development. 

 The national development of a country mainly depends on the education of 

its citizens. So international initiatives like ‘Education for All’ launched to bring the 

benefits of education to “every citizen in every society.” Despite all of the 

challenges that developing countries face, India has made significant efforts to 
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provide educational opportunities for all. Serious attempts were made to 

implement the Universalisation of Elementary Education in India after the National 

Policy on Education (NPE) was established in 1986. Following the 86th amendment 

to the constitution in 2002, the right to education was raised to a fundamental right 

in India. The Right of Children to Free and Compulsory Education Act, often known 

as the Right to Education Act, was passed by the Indian Parliament on August 4, 

2009. This Act explains the requirements of Article 21A of the Indian Constitution, 

which mandates free and compulsory education for children between the ages of 

6 and 14 (Zacharias & Vinil, 2018). Even while the RTE Act includes all children, 

it recognises the difficulty in reaching Socially and economically disadvantaged 

children, such as those from migrant families. The local government must ensure the 

admission of children of migrant families, according to the act (Chandrasekhar & 

Bhattacharya, 2018). India moved forward by implementing National Education 

Policy 2020 as the first educational policy of the 21st century. This envisions Goal 4 

of the Sustainable Development Goals (SDG 4), 2030, adopted by India in 2015, 

which reflects the global education development agenda and aims to "provide 

inclusive and equitable quality education and promote lifelong learning 

opportunities for all" by the year 2030.  

 Every year, thousands of families are compelled to leave their homes and 

communities in pursuit of employment due to the collapse of rural livelihoods in 

many sections of the nation. In the past two decades, many people have migrated 

from North Indian states to states like Kerala, where there are more economic 

prospects and a better living environment. Migration is also a result of environmental 

deterioration and drought. In India, Kerala is a significant centre for migrant 

workers. According to Census 2001, Goa (58.3%, 0.78 million), Maharashtra 

(43.1%), Gujarat (37.9%, 19.22 million), Punjab (37.7%), and Arunachal Pradesh 

(37.5%) are the top five states with the largest percentage of the migrant population. 
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According to Census 2011, Goa (78.2%, 1.14 million), Kerala (53.5%, 17.86 

million), Maharashtra (51.1%, 57.37 million), and Punjab (49.5%, 13.73 million) are 

the top four states with the highest migrant populations. In the case of Kerala, it is 

clear that there has been a sudden jump in the number of migrants from 2001 to 

2011, holding second place in the case of the migrant population. As per the 

research report of Young Lives India and UNICEF (2020), over three decades 

(1991-2011), the percentage of internal migrants increased from 27.7% (Office of the 

Registrar General & Census Commissioner, India, 1991) to 30.6% (Office of the 

Registrar General & Census Commissioner, India, 2001) and has since increased to 

37.6% (Office of the Registrar General & Census Commissioner, India., 2011). It is 

significant to note that between 2001 and 2011, internal migration increased by 

44.9% while population growth as a whole increased by 17.7%. (Young Lives 

India and UNICEF India, 2020). 

 Narayana and Venkiteswaran (2013) from the Gulati Institute of Finance and 

Taxation scientifically estimated the number of domestic migrant labourers in 

Kerala. Their surveys show more than 25 lakh migrant workers are employed in 

Kerala. After that, a preliminary study was carried out in Kerala's districts, by Parida 

and Raman (2021). This indicates that the overall number of other state internal 

migrants in Kerala is estimated to have been around 31 lakhs in 2017–18 (Parida & 

Raman, 2021). Numerous in-migrants are reported arriving from remote, 

economically underdeveloped, and backward places in different states of India, such 

as Assam, Bihar, Jharkhand, Uttar Pradesh, West Bengal, Odisha, etc, for jobs in 

construction, industry, or other low-paying informal sectors. Many low-skilled job 

seekers from these states have been attracted to Kerala by a significantly higher 

income rate and better living conditions (Sunny et al., 2020). Many of these 

migrants are compelled to bring their children with them on the journey. One of the 

most crucial difficulties relating to migration is their children's education. 
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 It is challenging to analyse and evaluate the effects of child migration on their 

education, health, well-being, and mortality on a worldwide scale due to the 

difficulties in measuring the number of internal child migrants. Fifty million children 

have relocated across the world, according to UNICEF (2016), and as of the end of 

2015, almost 17 million children had been relocated due to violence and war within 

their nations. Coming to the case of India, according to the Census of 2011, there are 

over 92.95 million child migrants in India between the ages of zero to nineteen. The 

analysis shows that there have been 32.70 million more child migrants over the past 

ten years compared to Census 2001 and the overall number of child migrants doubled 

between 1991 and 2011. It is important to remember that, according to Census 1991, 

2001, and 2011, children made up around 20.4% of all migrants in the nation. One out 

of every five internal migrants in 2011 was a child. Children of migrant labourers are 

hence an inherent part of Kerala's population as well as India's. 

Figure 1  

Top Five States in India with Highest Percentage of In-Migrant Children (0-14 

Years and 15-19 Years), Census 2011 

  

 (Source: UNICEF India and Young Lives India, 2020, Understanding Child Migration in India:  
Research Report, p. 18) 

 

Figure 1 shows that Kerala is the state with the highest in-migrant child population, 

trailing only Goa. For the authorities responsible for child welfare and development, 
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the effect of migration on children of migrant households is a major policy concern. 

Children of migrants may experience maladjustment due to the stress of relocating 

from a familiar environment to an unfamiliar one, as well as poverty, Cultural and 

linguistic isolation, separation from mainstream society and social relationships, 

breaks in their schooling, and poor living situations. Kerala, which is culturally and 

linguistically distinct from the rest of India, may cause disequilibrium for children of 

migrant labourers. Therefore, integrating migrants and their children into society at 

large is an extremely painstaking process. 

 Health, nutrition, and early childhood education are denied to children of 

migrant labourers in early childhood and later childhood. Acute malnutrition, illness, 

and mortality arising from the absence of a birth certificate, immunisations, health 

facilities, etc. Moreover, they lack access to Anganwadis, nurseries, and food and 

sanitation facilities. Due to lack of access to schools at their parents' place of 

employment, poverty, and unawareness of uneducated parents, children between the 

ages of 6 and 14 are becoming a greater number of school dropouts. Due to the lack 

of educational access, the children of migrant labourers are forced to engage in a 

range of alternative activities, such as working on-site with family members, which 

can be hazardous, exploitative, and abusive. The Kerala government has taken many 

initiatives to support and help migrant labourers and their children. 

 Interstate Migrant Workmen (Regulation of Employment and Conditions of 

Service) Act, 1979 was passed by the Central Government to address the concerns of 

migrant labourers. The Occupational Safety, Health, and Working Conditions Code, 

2020, which incorporates this Act, provide fair working conditions, minimum wages, 

mechanisms for resolving grievances, protection from abuse and exploitation, the 

development of skills, and social security to all groups of organised and unorganised 

workers, including migrant labourers (Thachil, 2022). For migrant labourers, Kerala 

Government proposed the Interstate Migrant Workers Welfare Scheme, declared on 
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the May Day of 2010. According to this scheme, each migrant labourer who is added 

to the list will receive a membership card. Each registered worker would get up to Rs. 

25,000 as healthcare assistance for in-patient care in accredited hospitals in the event 

of an accident or chronic disease. The Kerala government has programmes to provide 

free healthcare and health cards to migrant workers. To shelter the migrant labourers 

in the State, there are government-run labour camps. To improve the working abilities 

of migrant labourers, skill development institutes and the Kerala Academy of Skill 

Excellence were founded. Since 2009, the Migrant Suraksha Project has worked 

primarily to identify and raise awareness of HIV positive cases among migrant 

labourers. A Grama Sabha meeting was held at the Kerala Institute of Local 

Administration, Thrissur, for the local migrant labourers by the Mulankunnathukavu 

Grama Panchayat in 2016, as a part of the inclusion of migrants (Zacharias & Vinil, 

2018). Implementation of the smartphone application "Guest App," created by the 

Building and Other Construction Workers Welfare Fund Board, which enables online 

guest worker registration. The software has the capability of sending the guest 

worker's Whats App number a soft copy of their identity card. 

The Kerala government has implemented numerous programmes to improve 

the health, education, and nutrition of children of migrant labourers. The Kerala 

government established the State Policy for Children-2016 for all children, 

including children of migrant labourers. The major objective of the policy was to 

pay special attention to the children of migrant workers' hygienic needs. Create a 

plan to make sure that all out-of-school children, including children of migrant 

workers, and child labourers, are identified, rescued, and provided access to their 

right to education. Centrally financed Integrated Child Protection Scheme for the 

children from socially marginalised groups, such as children of migrant labourers 

was implemented to make a substantial contribution to the understanding of the 

state's or the government's obligation to establish a system that would effectively and 
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efficiently protect children. For Children who are working and need care and 

protection, the government established a programme, Scheme for the Welfare of 

Working Children in Need of Care and Protection. The scheme provides the 

provision of opportunities, such as non-formal education, vocational training, etc., to 

working children to facilitate their entry or re-entry into mainstream education in 

cases where they have either not attended any learning systems or where their 

education has been discontinued for various reasons to stop their current or future 

exploitation. For the children without homes and family ties, there is another scheme 

by the government of Kerala named "An Integrated Scheme for Street Children," 

which provides shelter, nutrition, health care, education, and recreation facilities to 

street children and seeks to protect them against abuse and exploitation.  

The "Changathi" programme for children of migrant workers was established 

by the Kerala State Literacy Mission to eradicate social marginalisation by teaching 

the children Malayalam, orienting them to the state's culture, as well as fostering 

legal and health-related awareness. By Migrant Workers’ Welfare Scheme 2010, the 

government intended to Provide Provision for social security schemes for children 

of migrant labourers' education. 

 According to Samagra Shiksha Kerala (SSK), Ernakulam district has more 

than 5000 children of migrant labourers enrolled in government and aided schools. 

Ernakulam District Administration launched a project ‘Roshni’ for migrant workers’ 

children. The project uses the technique of code-switching using customised 

packages and taking extra early hours of roughly 90 minutes before the morning 

courses to assist children of migrant labourers in becoming proficient in Malayalam, 

English, and Hindi. In this project, the assistance of educational volunteers who are 

fluent in Hindi, Bengali, and Oriya is ensured. This makes it easier to identify 

children's difficulties and to communicate with them. The programme also intends to 
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provide migrant workers' children with a nutritious minimum breakfast and 

complete intellectual stimulation workshops and study tours. 

 India is heading towards the goal of Universalisation of Elementary 

Education. It describes the universal enrolment, retention, and access to quality 

education for children up to age 14. However, education for marginalised groups 

such as linguistic minorities, socially and geographically disadvantaged groups, 

children of migrant labourers, etc., remains a difficult problem in India. To give 

them educational support and help, their educational needs, aspirations, and 

expectations are to be studied thoroughly. Even though the aforementioned 

initiatives and programmes aim to improve a lot of underprivileged people, several 

issues will affect how easily they can access their constitutionally guaranteed "right 

to education" and pursue their academic goals. 

Need and Significance of the Study 

 In our nation's composite rankings for primary and upper primary education, 

Kerala continues to be a top performer. In order to implement RTE Act 2009, Kerala 

is doing its level best. Samagra Shiksha is a programme to improve school 

effectiveness as evaluated by equal opportunities for schooling. It also envisioned 

equitable learning outcomes for the school education sector, covering preschool 

through class 12. Sarva Shiksha Abhiyan (SSA), Rashtriya Madhyamik Shiksha 

Abhiyan (RMSA), and Teacher Education are all included in it. The scheme's 

primary objectives are to provide high-quality education and enhance student 

learning outcomes, close social and gender gaps in schooling, ensure equity and 

inclusion at all levels of instruction, set minimum standards for schooling 

provisions, encourage the vocationalisation of education, and support states with the 

implementation of the Right to Free and Compulsory Education Act (RTE) 2009. 

Samagra Shiksha Kerala (SSK) developed many programmes and schemes to ensure 

that every child receives the benefits of education. The Nava Kerala Mission’s 
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General Education Protection Mission is also there to provide quality education for 

all. Even so, there hasn't always been a success in keeping children of migrant 

labourers in regular classrooms in Kerala. 

 According to the report of the Press Information Bureau of the government 

of India and the Census of 2011, 8.4 crore children between the ages of 5-17 do not 

attend school, and the number of children who do not attend school (including those 

who have never attended and those who have attended before) in the age group of 6-

13 years is 3.81 crore. According to an independent survey that the Ministry of 

Human Resource Development (MHRD) conducted in 2014, 60.64 lakh children 

between the ages of 6 and 13 were estimated to be out of school (Press Information 

Bureau, 2018). Even though these numbers are far smaller compared to the Census 

Reports of 2001 and the MHRD survey conducted in 2005, respectively, there is a 

need to address this situation even after the implementation of the RTE Act 2009. 

 In Kerala, the age-specific attendance ratio is very high, and the dropout ratio 

is comparatively small compared to the northern states of India. However, a 

remarkable percentage of children between the ages of 6-13 are out of school. 

According to the study conducted by Zacharias and Vinil, 2018, 83% of the children 

who have migrated with their parents to Kerala are enrolled in schools. But, 17% 

stay back without enrolling in schools. Table 1 gives the details of the enrolment of 

children of migrant labourers. 

Table 1 

Enrolment Level of Internal Migrant Labourers’ Children 

Nature of Migration Whether enrolled Frequency Percent 

Migrated to Kerala with parents 

No 130 17 

Yes 636 83 

Total 766 100 
 

(Source: National Human Rights Commission Major Research Project, Final Report 2018, Project No: 
D.o.No.07/04/2014  prp&p) 
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From Table 1 it is clear that of the 766 children of migrant labourers under study, 

there were 130 students who never enrolled in schools. Other data from the same 

study conducted by Zacharias and Vinil, 2018, the dropout rate of children of 

migrant labourers is 13.8% in Kerala. Table 2 shows the details of the survey 

conducted. 

Table 2 

Dropout Level of Internal Migrant Labourers’ Children 

Nature of Migration Whether dropout Frequency Percent 

Migrated to Kerala with parents 

No 548 86.2 

Yes 88 13.8 

Total 636 100 
 

(Source: National Human Rights Commission, Major Research Project, 2018, Project No: D.o.No.07/04/2014 

prp&p) 

As given in Table 2, 88 of the 636 students in the sample under study were dropouts. 

which makes up 13.8% of the total sample. These percentages are high for a state 

like Kerala, its literacy rate is 94%, which is higher than the average literacy rate of 

72.98% in India. As per the study conducted by Vasu (2021), there are 11,733 

children of migrant labourers enrolled in regular classes in Kerala schools.  

Therefore, it is necessary to analyse the education of children of migrant labourers in 

Kerala in the current scenario. 

 Aspiration is a deep desire to achieve or do something excellent. Setting 

personal goals is a reflection of aspiration level. Every person has a goal in mind and 

the majority of the time, one expects to achieve these goals immediately. The 

likelihood of achieving some other goals, which range in duration, is higher. The 

term "Educational Aspiration" refers to a psychological concept that captures a 

person's cognitive type of motivation. Hanson (1994) claims that it refers to a 

person's early perceptions of their academic prowess and the highest level of 

education they anticipate achieving, both of which have been connected to academic 
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achievement. High academic aspiration students are more likely to take advantage of 

educational opportunities. Conversely, students with lower academic goals do not 

make use of these possibilities as much. Their aspirations for higher education may 

affect what students learn in the classroom. According to the theory of 

circumscription and compromise by Gotfredson (1981), the formation of educational 

aspiration commences as early as three years of age. So, a person's aspirations for 

education reveal their sense of self and it is a reflection of both what they want to 

become and what they do not. Aspirations for higher education are crucial to 

schooling and it significantly improves students' academic performance. Therefore, 

evaluating educational aspiration and the variables that affect it can provide insight 

into the general educational needs of children of migrant labourers (Berkner & 

Chavez, 1997). 

 There were many studies conducted on psychosocial factors affecting 

Educational Aspiration. Geckova et al. (2010) investigated the association between 

health, socioeconomic background, school-related factors, social support, and 

adolescents' sense of coherence and educational aspirations. The findings reveal that 

all educational choices can be supported to increase Educational Aspiration by the 

school and the family. The most important predictors of educational aspirations are 

the parents’ social support and attitude toward school. Hartas (2016) explored how 

young people's psychosocial and background factors, as well as their home 

environment, affect their desires for education in the UK and found that the general 

well-being and self-efficacy of young people as well as several features of their 

home environment were found to be significantly predictive of their educational 

aspirations. Kolo et al. (2017) examined the influence of psychosocial factors on 

students’ academic performance. The study reflected that there was a positive and 

significant correlation between all four variables: students’ attitudes towards 

lecturers, academic self-efficacy, students-lecturers interaction, and academic 
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performance. Othman et al. (2013) in their study found that academic factors 

influencing students’ academic aspirations are compounded by family, school, and 

personal factors including social support, academic self-concept, and perceptions of 

the university environment. Rothon et al. (2010) found that Socio-Psychological 

states, particularly psychological distress, and self-esteem, were also revealed to be 

significant. Moreover, there was a considerable association between actual academic 

achievement and educational aspirations.  

 In their study, Chen and Hesketh (2021) found that the primary causes of 

students' educational aspiration-expectations differences included parental 

migration, academic success, the mother's educational goals for her children, and the 

educational aspirations of close friends. According to Than and Kyaw (2021), 

gender was the only significant predictor of educational aspiration among the factors 

relating to students. Parents' occupations and parents' expectations were found to be 

the most important predictors of educational aspiration among parent-related 

variables. Also, it was found that significant school-related components of 

Educational Aspiration were school engagement, motivation, and environment. 

 Numerous studies had been conducted on different factors affecting 

educational aspiration at different times by different investigators, like Wahl and 

Blackhurst (1999), Kinyanjui and Joyce, (1990), Widlund et al. (2020), Metsäpelto 

et al. (2017), Luo and Yang (2023), Burke (1989), Fang (2016), Newman (2019), 

Gutman and Schoon (2018), etc. But there has never been a study that analyses the 

influence of Quality of Life, Socio Personal Adjustment, and School Environment 

on the Educational Aspiration of children of migrant labourers. 

 A community, region, or nation's residents' nature or condition of life is 

described and evaluated using the term "Quality of Life." The sources of satisfaction 

for an individual or a social group, relationships with other groups or nations, 

societal institutions, the environment, as well as endogenous elements like social 
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interaction and societal ideals, all contribute to one's quality of life. While studying 

the educational problems of children of migrant labourers, assessing their Quality of 

Life is an important factor. Analysing the results of the studies conducted by Chattu 

et al. (2020), Parvizi et al. (2021), Shareef et al. (2015), etc., it is clear that Quality 

of Life and educational performance have a close relationship. However, no studies 

on the quality of life and education of migrant labourers' children were available. 

 Adjustment is also an inevitable variable when studying the education of 

children of migrant labourers. The ability to adjust to changes in one's physical, 

vocational, and social environment is known as an adjustment in psychology. In 

other words, adjustment is the behavioural process of resolving incompatible 

demands or needs that are impeded by environmental challenges. Alipio (2020), 

Berchiatti et al. (2020), Rooij et al. (2017), Sarkar and Banik (2017), Ranjan (2014), 

and others investigated and assessed the relationship between adjustment and 

educational performance in students. But there were not many studies analysing the 

adjustment and education of children of migrant labourers. 

 The school environment combines the physical, social, and academic 

environments. It alludes to the amenities that the school offers. Classrooms, 

infrastructure, health, sanitation, teacher-student relationships, moral or social ideals, 

etc. are all included in the facilities. The school environment is also an important 

factor related to the education of children. Numerous studies were conducted 

investigating the relationship between the school environment and the education of 

children. Studies on the relationship between school environment and educational 

attainment have been conducted by Maxwell et al. (2017), Baafi (2020), Coon et al. 

(1993), Trinidad (2020), Kweon et al. (2017), Omolo et al. (2017), Kisigotte et al. 

(2017), Fidelis (2017), Konold et al. (2018), and others. But as in the case of the 

above variables, there were not many studies conducted on the school environment 

and educational aspiration of children of migrant labourers. Hence, the investigator 

selected the variables "Quality of Life," "Socio Personal Adjustment," and "School 
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Environment" as the psychosocial factors affecting the educational aspiration of 

children of migrant labourers. 

 There were many studies conducted worldwide on the different problems of 

children of migrant labourers, including educational problems. Junwu et al. (2022) 

examined, using a high-quality national dataset for China, how migrant fathers' 

intentions to return to their children's educational outcomes and long-term incomes. 

Ma and Wu (2020) investigated cultural and social capital as mechanisms through 

which migration affects education in China. Piérart et al. (2020) studied the 

circumstances of migrant families raising children with disabilities in five European 

countries (France, Georgia, Italy, Norway, and Switzerland). Taylor and Ruiz (2019) 

investigated the executive function, dispositional resilience, and cognitive 

engagement in Latinx children of migrant farm workers in the US. Gromova and 

Hayrutdinova (2017) examined the multicultural training of teacher for working 

with children of Muslim migrants in Russia. Deslandes et al. (2022) did a 

systematic and integrative review of qualitative research exploring experiences of 

acculturation and education among African-born migrants in Australia. Gagné et al. 

(2020) studied the role of income in the academic achievement of children of 

migrant labourers in Canada. Kouider et al., (2014) reviewed the emotional and 

behavioural problems of migrant children and adolescents in American countries. 

Telsac et al. (2022) studied the education problems experienced by migrant children 

in Turkey. Many more studies were carried out and discussed the problems of 

migrant children around the globe. 

 Coming to the case of India, comprehensive research was conducted by 

UNICEF India along with Young Lives India about child migration in India in 2020. 

They analysed different statistics of children of migrant labourers and the reasons for 

migration, etc. Coffey (2013) investigated children’s welfare and short-term migration 

from rural India. Rajan (2021) investigated children of migrant labourers and "free" 

education in India. Drishti (2020) studied the children of migrant workers in view of 
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the COVID-19 pandemic. There are some other studies also found related to the 

problems of children of migrant labourers. When coming to the case of Kerala, even 

though migrant populations are an inevitable part of Kerala's population, only a few 

investigations have been carried out to address the education and problems of children 

of migrant labourers. Manoj and Viswanath (2015), analysed the socio-economic 

conditions of migrant labourers. Saikia (2008), investigated the economic conditions 

of the in-migrant workers in Kerala. John (2014), analysed the role of local 

governments in facilitating the rights of migrant labourers. There were studies found 

related to the migrants in Kerala. Unfortunately, there were not many studies found 

related to the education of children of migrant labourers in Kerala. There was no 

single study that investigated the psychosocial factors affecting the educational 

aspirations of children of migrant labourers in Kerala. 

 Hence, the present study investigates certain psychosocial factors affecting 

the educational aspiration of children of migrant labourers in Kerala. The 

psychosocial factors selected for the study are Quality of Life, Socio Personal 

Adjustment, and School Environment. These variables were chosen after reviewing 

previous research in the field and taking into account the specific need of the study 

on the background of internal migration of people from culturally, linguistically, 

ethnographically, and geographically distinct areas of India. 

Statement of the Problem 

 In recent years, migrant workers have been noted as a significant portion of 

Kerala's labour force. Despite their social, cultural, and economic struggles for 

survival, their children are admitted to our school in accordance with the inclusive 

education model. Despite the many difficulties they encounter, some students continue 

their education while others drop out. The education of these underprivileged groups 

is now a priority for the state government of Kerala. There are ongoing attempts from 

various stakeholders to improve their educational conditions. To achieve their 

educational aim, children's aspirations for education must be greatly encouraged. 
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 The present study explores some psychosocial factors influencing the 

Educational Aspiration of children of migrant labourers. As the study focuses on the 

education of children of migrant labourers, it is important to consider their perceived 

quality of life, their adjustment to a culturally and linguistically different society, and 

their environment of educational institutions. The investigator selected the independent 

variables as Quality of Life, Socio Personal Adjustment, and School Environment, and 

the dependent variable Educational Aspiration. Hence the problem of the present 

study is stated as, PSYCHOSOCIAL FACTORS AFFECTING EDUCATIONAL 

ASPIRATION OF CHILDREN OF MIGRANT LABOURERS IN KERALA. 

Definition of Key Terms 

 The key terms used in the statement of the problem are defined in this section. 

Psychosocial 

 Cambridge Dictionary (2022) defines psychosocial as “having both 

psychological and social parts.” 

 In the present study, psychosocial factors include the Quality of Life, Socio 

Personal Adjustment, and School Environment of children of migrant labourers in 

Kerala. 

Quality of Life 

 Quality of Life is defined as “an individual's perception of their position in 

life in the context of the culture and value systems in which they live and in relation 

to their goals, expectations, standards and concerns” (World Health Organisation 

[WHO], 2012, p. 3). 

 In the present study, Quality of Life is defined as a person's perception of 

their position in society and the extent to which a person takes advantage of the 

possibilities and realities in his or her life. Possibilities are the outcomes of the 

opportunities and constraints that each encounters in life. 
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Socio Personal Adjustment 

Adjustment 

 According to Wolman (1989), adjustment is “the process in which changes 

in behaviours and attitudes are made for the purpose of satisfying the environment’s 

demands and the person’s needs. The aim of adjustment is to create harmonious 

relations between the person and his or her environment” (p. 9).  

Social Adjustment 

 According to Crick and Dodge (1994), social adjustment is “the extent to 

which individuals in society get along with others, control their social behaviour and 

refrain from acting inappropriately. Positive social adjustment requires the ability to 

acquire social skills, engage in social interactions, and attain personal goals while 

maintaining proper relations with others in a variety of social environments” (p. 74). 

 In view of Crick and Dodge (1994), social adjustment is “the degree to 

which an individual engages in competent social behaviour and adapts to the 

immediate social context” (p. 75). 

Personal Adjustment 

According to Fuster (1963), personal adjustment is “the harmonious relations 

with the environment. The environment here is under- stood as one's psychological 

or behavioural environment which interacts with the ego in terms of the ego's needs, 

interests and values, both material and spiritual” (p. 239) 

 In the present study, Socio Personal adjustment refers to the degree to which 

children psychologically and socially adapt to their surroundings. 

School Environment 

 According to Tapia-Fonllem et al. (2020), the school environment is defined 

as “the set of relationships that occur among members of a school community that 
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are determined by structural, personal and functional factors of the educational 

institution, which provide distinctiveness to school” (p. 1). 

 In the present study, facilities, teaching procedures, school-based health 

supports, and disciplinary policies and practices all serve to define a school 

environment. It combines physical, social, and academic settings. It alludes to the 

facilities that the school offers. Classrooms, infrastructure, health, sanitation, 

teacher-student relationships, and moral or social ideals are all included in the 

facilities. School Environment refers to the overall perception of physical, material, 

academic, and personal factors of school and its environment. 

Educational Aspiration 

 According to Trebbels (2014), educational aspiration is defined as “the 

educational goals that individuals set for themselves” (p. 2). 

 According to Oxford English Dictionary (2012), educational aspiration refers 

to “the level of aspiration or ambition of a person to achieve education in a school, 

college and university.” 

 In the present study, Educational Aspiration is the ambition of a person to 

achieve education in a school, college, or university, that is based on the perceived 

realities that a person might confront, which typically take into account their 

capabilities and other limitations. 

Children 

 According to Webster (1996), children are “persons between birth and full 

growth, a boy or girl.” 

 In the present study ‘children’ refers, to children of migrant labourers 

studying in upper primary classes in Kerala. 

Migrant 

 According to Oxford Dictionary (2012), a migrant is “a person who moves 

from one place to another in order to find work or better living conditions.” 
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 International Organisation for Migration (2023) defines a migrant as “any 

person who has resided away from his or her place of usual residence, whether 

within a country or across an international border, regardless of the person’s legal 

status; whether the movement is involuntary or voluntary; what the causes for the 

movement are or what the length of the stay is” (p. 1).  

Labourer 

 According to Oxford Dictionary (2012), “a labourer is a person who does a 

job which involves a lot of hard physical work.” 

Migrant Labourer  

 In the present study, migrant labourers are referred to as internal or domestic 

migrant workers doing unskilled, low-skilled, and semiskilled manual work. The 

present study considers only those who migrated to Kerala after the year 2000 from 

other states of India, particularly West Bengal, Tamil Nadu, Karnataka, Assam, 

Chhattisgarh, Jharkhand, Bihar, Odisha, and Uttar Pradesh. 

Variables of Study 

 The primary goal of the study was to investigate how certain psychosocial 

factors affect the Educational Aspirations of children of migrant labourers in Kerala. 

Therefore, the following independent and dependent variables were part of the 

current investigation. 

Independent Variables 

1. Quality of Life 

2. Socio Personal Adjustment 

3. School Environment 

Dependent Variable 

Educational Aspiration 

Categorical Variable 

Gender 
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Objectives of the Study 

 The study examines certain psychosocial factors affecting the Educational 

Aspiration of children of migrant labourers in Kerala. In order to achieve the goal of 

the study, the objectives are framed. 

 The objectives framed for the study are the following: 

1. To find out the level of Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration of children of migrant labourers in 

Kerala for the total sample and the subsample based on gender. 

2. To study whether there exist any significant differences in the mean scores of 

the variables, Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration of children of migrant labourers in 

Kerala for the subsample based on gender. 

3. To study whether there exist any significant differences in the mean scores of 

dimensions of the variables, Quality of Life, Socio Personal Adjustment, 

School Environment, and Educational Aspiration of children of migrant 

labourers in Kerala for the subsample based on gender. 

4. To find out whether there exists any significant relationship between the 

independent variables (Quality of Life, Socio Personal Adjustment, and 

School Environment) and the dependent variable (Educational Aspiration) for 

the total sample and the subsample based on gender. 

5. To find out whether there exists any significant relationship between the 

dimensions of the independent variables (Physical Health, Psychological 

State, Social Relationships, Living Environment, Personal Adjustment, Social 

Adjustment, Physical and Material Factors, Academic Factors, Personal 

Factors) and the dependent variable (Educational Aspiration) for the total 

sample and the subsample based on gender. 

6. To find out the significant predictors (Quality of Life, Socio Personal 

Adjustment, and School Environment) and to estimate the relative efficiency 
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of predictor variables (individual and combined contribution) in predicting the 

criterion variable (Educational Aspiration) for the total sample and the 

subsamples based on gender. 

7. To find out the significant dimensions of the predictor variables (Physical 

Health, Psychological State, Social Relationships, Living Environment, Personal 

Adjustment, Social Adjustment, Physical and Material Factors, Academic 

Factors, and Personal Factors) and to estimate the relative efficiency of the 

dimensions of the predictor variables (individual and combined contribution) in 

predicting the criterion variable (Educational Aspiration) for the total sample. 

8. To establish a regression equation for predicting the Educational Aspiration of 

children of migrant labourers on the basis of their Quality of Life, Socio 

Personal Adjustment, and School Environment. 

Hypotheses of the Study 

 The hypotheses framed for the study are the following: 

1. There will be significant difference in the mean scores of Quality of Life of 

children of migrant labourers in Kerala between the samples of boys and girls. 

2. There will be significant difference in the mean scores of Socio Personal 

Adjustment of children of migrant labourers in Kerala between the samples of 

boys and girls. 

3. There will be significant difference in the mean scores of School Environment of 

children of migrant labourers in Kerala between the samples of boys and girls. 

4. There will be significant difference in the mean scores of Educational Aspiration 

of children of migrant labourers in Kerala between the samples of boys and girls. 

5. There will be significant difference in the mean scores of dimensions of 

Quality of Life (Physical Health, Psychological State, Social Relationships, and 

Living Environment) of children of migrant labourers in Kerala between the 

samples of boys and girls. 
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6. There will be significant difference in the mean scores of dimensions of Socio 

Personal Adjustment (Personal Adjustment and Social Adjustment) of children 

of migrant labourers in Kerala between the samples of boys and girls. 

7. There will be significant difference in the mean scores of dimensions of 

School Environment (Physical and Material Factors, Academic Factors, and 

Personal Factors) of children of migrant labourers in Kerala between the 

samples of boys and girls. 

8. There will be significant difference in the mean scores of dimensions of 

Educational Aspiration (Available support and assistance, Parents’ views and 

support regarding education, Pupils’ effort to attain the educational goal, Pupils’ 

views regarding values and benefits of education, and Reality of aspired goal) of 

children of migrant labourers in Kerala between the samples of boys and girls. 

9. There will be significant relationship between the independent variables 

(Quality of Life, Socio Personal Adjustment, and School Environment) and the 

dependent variable (Educational Aspiration) for the total sample. 

10. There will be significant relationship between the independent variables (Quality 

of Life, Socio Personal Adjustment, and School Environment) and the 

dependent variable (Educational Aspiration) for the subsample of boys and girls. 

11. There will be significant relationship between the dimensions of the independent 

variables (Physical Health, Psychological State, Social Relationships, Living 

Environment, Personal Adjustment, Social Adjustment, Physical and Material 

Factors, Academic Factors, and Personal Factors) and the dependent variable 

(Educational Aspiration) for the total sample. 

12. Quality of Life, Socio Personal Adjustment, and School Environment will be 

the significant predictors in predicting the criterion variable, Educational 

Aspiration of children of migrant labourers for the total sample. 

13. Quality of Life, Socio Personal Adjustment, and School Environment will be 

the significant predictors in predicting the criterion variable, Educational 
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Aspiration of children of migrant labourers for the subsample of boys and 

girls. 

14. The relative efficiency of predictor variables (Quality of Life, Socio Personal 

Adjustment, and School Environment) (individual and combined) will be 

significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the total sample. 

15. The relative efficiency of predictor variables (Quality of Life, Socio Personal 

Adjustment, and School Environment) (individual and combined) will be 

significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the subsample of boys and girls. 

16. The dimensions of the predictor variables (Physical Health, Psychological 

State, Social Relationships, Living Environment, Personal Adjustment, Social 

Adjustment, Physical and Material Factors, Academic Factors, and Personal 

Factors) will be the significant predictors in predicting the criterion variable 

Educational Aspiration of the children of migrant labourers for the total sample. 

17. The relative efficiency of the dimensions of the predictor variables (Physical 

Health, Psychological State, Social Relationships, Living Environment, 

Personal Adjustment, Social Adjustment, Physical and Material Factors, 

Academic Factors, Personal Factors) (individual and combined) will be 

significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the total sample. 

Methodology 

 Methodology plays a significant part in any research work since it influences 

the credibility of the findings and trustworthiness. The following section deals with a 

brief description of the methodology. For the present investigation, the design used 

was quantitative in nature and survey method was used for the study. The sample 

was selected by the random sampling method. 
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Sample of the Study 

 The population of the present study consists of all the children of migrant 

labourers studying in the upper primary classes of government and aided schools in 

Kerala. For the present study, a representative sample of 393 children of migrant 

labourers studying in the upper primary classes of government and aided schools 

was selected from Kasaragod, Kozhikode, Malappuram, Palakkad, Thrissur, 

Ernakulam, and Idukki districts of Kerala. 

Tools Used for the Study 

 For the present study, four tools were prepared and standardised by the 

investigator with the help of supervising teacher. The following tools are used for 

the study. 

1. Scale on Quality of Life (Aruna & Roopa, 2018) 

2. Socio Personal Adjustment Scale (Aruna & Roopa, 2018) 

3. School Environment Scale (Aruna & Roopa, 2018) 

4. Educational Aspiration Scale (Aruna & Roopa, 2018) 

Statistical Techniques Used for the Study 

 The following statistical techniques are used for the analysis of data. 

Descriptive Statistics 

 For each independent and dependent variable, the fundamental descriptive 

statistics such as mean, median, mode, standard deviation, skewness, and kurtosis 

were computed. Descriptive statistics computations revealed the nature of the 

independent and dependent variable distributions. 

Percentage Analysis 

 In order to evaluate the existing levels of independent and dependent 

variables, (Quality of Life, Socio Personal Adjustment, School Environment and 
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Educational Aspiration) and confirm the nature of distribution, the percentage 

analysis was done for the total sample and the subsample based on gender. 

Test of Significance of Difference between Means for Large Independent Sample 

 The investigator used the Test of Significance of Difference between Means 

for a Large Independent Sample (Garrett, 1979) to discover the difference in the 

mean scores of the variables Quality of Life, Socio Personal Adjustment School 

Environment, and Educational Aspiration based on gender. 

Correlation Analysis 

 The investigator used Pearson’s Product Moment Coefficient of Correlation 

(Garrett, 1979) to find out the relationship between the independent variables 

(Quality of Life, Socio Personal Adjustment, and School Environment) and the 

dependent variable Educational Aspiration. 

Stepwise Multiple Regression Analysis 

 To determine the individual and combined contributions of the independent 

variables in predicting the dependent variable, stepwise multiple regression analysis 

was used. To predict the dependent variable Educational Aspiration from the 

selected independent variables, (Quality of Life, Socio Personal Adjustment, and 

School Environment) regression equations were also developed. 

Scope and Delimitations of the Study 

 Migrant workers continue to be one of the most marginalised groups in states 

since they are excluded from mainstream society and frequently the target of 

discrimination and undoubtedly, their families and offspring as well. The education of 

their children needs more attention. From this study, the investigator hopes that the 

education of this group will receive special recognition. The current study investigates 

the Educational Aspiration of children of migrant labourers and certain psychosocial 

factors affecting it. The psychosocial factors include Quality of Life, Socio Personal 
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Adjustment, and School Environment of children of migrant labourers studying in the 

upper primary classes of government and aided schools of Kerala. 

 After explicit examination of numerous journals and reviews, the investigator 

fixed the psychosocial factors of the present study as Quality of life, Socio Personal 

Adjustment, and School Environment. The study thoroughly examines the role of each 

variable separately and collectively in predicting Educational Aspiration. The study's 

findings will inspire to development of strategies to achieve children of migrant 

labourers' inclusion and retention in schools. 

 The variables were measured for the current study using appropriate tools 

that the investigator constructed and standardised with the assistance of the 

supervising teacher. The necessary data were gathered from 393 children of migrant 

labourers in Kerala, employing a random sampling method. The investigator, 

therefore, hopes that the findings are trustworthy and applicable to a wider public. 

The findings of the current study will help authorities, educators, and other 

stakeholders in supporting children of migrant workers so that they can attain actual 

inclusion in education as well as in society and enable them in creating a better 

future. Despite all efforts to ensure accuracy and generalisability, some delimitations 

exist in the study. 

 The delimitations of the present study are given as follows: 

1. The scope of the current study was restricted to determining how certain 

psychosocial variables; Quality of Life, Socio Personal Adjustment, and 

School Environment, affected the Educational Aspiration of children of 

migrant labourers. According to the reviews, there are a lot of different 

variables that affect Educational Aspiration. Other pertinent variables' effects 

are not taken into account. 

2. The present study considered only the children of migrant labourers who 

migrated to Kerala after the year 2000, by analysing the census reports of 
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2001 and 2011. This shows a huge increase in the number of migrant 

labourers from 2001 to 2011 in Kerala. 

3. The study only included the children of internal migrant labourers. The 

investigation did not include children of international migrant labourers from 

Nepal, Bangladesh, and other countries. 

4. Children of migrant workers, who have a high social profile, are not included 

in the study. Hence, children of central government employees, children of 

IT firm workers, etc. are not considered in the study. 

5. The study only included upper primary school students (of a similar age 

group) in order to improve the accuracy of psychological tool responses.  

6. Only the students enrolled in government and aided schools were included in 

the study. Unaided and private school students were not included in the study. 

The Organisation of the Report 

 The report has been divided into the following six chapters: 

Chapter 1: 

 In the introduction chapter, a brief introduction, need and significance of the 

study, statement of the problem, definition of key terms, variables of the study, 

objectives of the study, hypotheses of the study, methodology in brief, scope and 

delimitations of the study, and the organisation of the report are all included. 

Chapter 2: 

 In the review of literature chapter, theoretical overviews of each variable, 

reviews of related studies on each variable, and a conclusion are included.  

Chapter 3: 

 The methodology chapter provides an explanation of the study's 

methodology. It includes details on variables of the study, method of the study, tools 
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used for the study, sample selected for the study, data collection procedure, scoring 

and consolidation of data, and statistical techniques used in the study. 

Chapter 4: 

 The analysis chapter presents the details of the statistical analysis of the data 

together with an interpretation of the findings. It includes three parts, preliminary 

analysis, major analysis, and a brief conclusion. 

Chapter 5: 

 The summary findings and conclusion chapter provides an overview of the 

research. The study in retrospect, major findings of the study, tenability of 

hypotheses, conclusions of the study, limitations of the study, and suggestions for 

further research are all included in this chapter. 

Chapter 6: 

 In the recommendation chapter, recommendations of the study, combined 

with the study's educational implications, are systematically recorded. 
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REVIEW OF LITERATURE 

In the present study, the investigator attempted to investigate the theoretical 

framework of the variables, Quality of Life, Socio Personal Adjustment, School 

Environment, Educational Aspiration, and an overview of migration in the current 

study. The investigator has made a concerted effort to evaluate and analyse various 

studies done in educational settings with the aforementioned variables up to the year 

2023. Accordingly, the current chapter is divided into two major sections. The first 

section provides a theoretical overview of the four variables as well as an overview 

of migration. The second section discusses various research conducted by other 

researchers applying the variables under examination, as well as studies relevant to 

the education of migrant children. A conclusion part is also included in the last 

section. The chapter divides into the following sections. 

Theoretical Overview  

Quality of Life 

Socio Personal Adjustment 

School Environment 

Educational Aspiration 

Overview of Migration 

 

Review of Related Studies 

Studies on Quality of Life 

Studies on Socio Personal Adjustment 

Studies on School Environment 

Studies on Educational Aspiration 

Studies on the Education of Migrant Children 
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Theoretical Overview 

 In this section, major theoretical frames related to the variables, Quality of 

Life, Socio Personal Adjustment, School Environment, and Educational Aspiration 

are documented. This section also includes an overview of migration.  

Quality of Life  

 Quality of Life is defined by the Woriuld Health Organisation (WHO) as 

individuals’ perceptions of their position in life in the context of the culture and 

value systems in which they live and in relation to their goals, expectations, 

standards and concerns.” It is a broad notion that encompasses a person's physical 

health, psychological state, degree of independence, social relationships, personal 

beliefs, and their relationships to salient features of the environment. This definition 

represents the viewpoint that Quality of Life is a subjective assessment embedded in 

a cultural, social, and environmental context. As a result, Quality of Life cannot be 

simply equated with the words "health status," "lifestyle," "life satisfaction," "mental 

state," or "well-being." Because the Quality of Life focuses on respondents' 

"perceived" Quality of Life, it is not expected to provide a means of measuring 

symptoms, diseases or conditions, or disability as objectively judged, but rather the 

perceived effects of disease and health interventions on the individual's Quality of 

Life. As a result, Quality of Life is an assessment of a multidimensional concept that 

includes the individual's perception of health state, psychosocial status, and other 

aspects of living (WHOQOL, 2012). Quality of Life has a wide range of contexts, 

including the fields of international development, healthcare, politics and 

employment. It is important not to confuse the concept of Quality of Life with the 

recently developed field of Health-Related Quality of Life (HRQoL). 

 Quality of Life can be equated to subjective well-being. Recognising the 

subjectivity of Quality of Life is critical to comprehending this concept. Quality of 

Life interprets the difference, or gap, between a person's aspirations, desires, and 
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expectations and their current situation. Life expectations are typically adjusted to fit 

within the boundaries of what the individual believes is possible in humans. This 

allows individuals with difficult life circumstances to keep a reasonable Quality of 

Life (Bernham, 1999). 

 In other words “Quality of Life is a degree to which a person enjoys the 

important possibilities of one’s life. Possibilities result from the opportunities and 

limitations each person has in one life and reflect the interaction of personal and 

environmental factors which affect human conditions.” Enjoyment has two 

components: The experience of satisfaction and the possession or achievement of 

some important characteristic, as illustrated by the expression: "She enjoys fine 

health" (Quality of Life Research Unit, 1994). 

Nature of Quality of Life 

 Quality of Life is characterised by "self-society-place" interactions between 

the four proposed facets: "self" (the individual), "society," and "place" as 

represented within the model. Self-determination, particularly the pursuit of 

intrinsically motivating objectives, underpins the model's negotiation, despite the 

importance of concurrent objective evaluations of Quality of Life. A person's 

Quality of Life is influenced by elements of "self" such as self-esteem, self-respect, 

self-worth, and self-actualisation. Renwick et al. (1996) Centre for Health 

Promotion model supports this claim, arguing that "degree of control" moderates 

perceived Quality of Life, whereas self-determination is at its highest when people 

use their own unique talents (Alborz, 2017). 

 The definition of "society" is critical in defining the character of Quality of 

Life.  According to Deleuze and Guattari (1980), "the social" is a collection of 

"people, groups, things, and ideas" that are linked to one another in such a way that 

the individual and political states are not distinct from one another but rather are 
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constantly changing and evolving into new forms. Human beings and non-human 

entities, such as other species, manufactured or naturally occurring items, and 

immaterial objects, are considered to make up society (such as laws, traditions, and 

events). Because "things" lack the capacity to determine to act or be "motivated" to 

act, interactions with them have traditionally been viewed as being of a lower order 

than interactions with people. Non-human animals do have the ability to act in 

accordance with their unique set of motivating factors, just as inanimate items have 

a physical reality that can be affected by their environment and have an effect on 

people. Immaterial objects, which are frequently produced by social groups, can be 

made to affect people, establish order, strengthen social ties, or elicit an emotional 

reaction in relation to aesthetics. These non-human entities are thought to have the 

potential to play significant roles as context-dependent factors or focal points for an 

individual's subjective appraisal (and objective assessment) of Quality of Life 

(Alborz, 2017). 

 Place refers to context components pertaining to the built and natural 

physical environment, such as the weather, pollution, and public amenities. 

Environmental health is a component of Quality of Life because it is influenced in 

part by our actions. However, due to society's response to population needs, various 

people may be affected differently by aspects of the built environment. The "place" 

people are in, their social networks, and the qualities that make them "who they are" 

are all thought to have an influence on people's Quality of Life. The section below 

briefly explores the main ideas raised by the conceptualisation and presentation 

discussed above (Alborz, 2017). 

Theories of Quality of Life 

 The following section describes three major theories that underpin the 

Quality of Life model, primarily that of Maslow (1987) on personality and 

motivation (representing the influence of individual characteristics), but also the 
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economic-oriented theory (representing contextual influences) proposed by Sen 

(1985) and colleagues on the Capability Approach (CA); Self-determination Theory 

(representing the person's place in the model) proposed by Deci and Ryan (1985). 

Maslow's Hierarchy of Needs, Personality, and Quality of Life 

 Maslow started working in the field of “Motivation and Personality” in the 

mid-1950s and refined his theory over the next 15 years to create the Hierarchy of 

Needs (HoN) (Maslow, 1970, 1987). While Maslow did not refer to his work in 

terms of Quality of Life, it is clear that by fulfilling the individual 'needs' identified, 

the person's Quality of Life would increase. Maslow connects motivations, which 

drive people to act, to personality in this work. He described the motivating prompts 

in a hierarchical framework. In a determined move away from the common deficit 

models of human experience and psychology in the first half of the twentieth 

century, Maslow (1987) suggested six levels to what he terms a "positive theory of 

motivation." He proposed that the more essential or basic a need was regarded, the 

more likely it was to be addressed by taking the actions necessary to fulfil it. In 

other words, an individual's behaviours are influenced by the circumstances in which 

they find themselves. Human needs were outlined by Maslow (1987). This 

hierarchy, beginning with the most basic and ending with the "highest," is 

summarised as follows: 

1. Physiological—including very basic bodily functions necessary for life, (for 

example the need for oxygen); and ‘non-homeostatic’ needs for sleep, sex 

etc.  

2. Safety—including security and stability, protection from harm, freedom from 

anxiety, fear, and chaos, structure or law and order etc. 

3. Belongingness and Love—including giving and receiving affection from 

friends, mates, children, neighbourhood, clan, or other grouping such as 

work colleagues etc. 
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4. Esteem—including a stable form of high evaluation of self, self-respect, 

esteem from others (reputation or prestige). 

5. Self-actualisation—including engagement in activities that use personal 

talents (such as music, athletics, invention, or parenting), to achieve 

concomitantly with aspirations. 

6. ‘Aesthetic’ needs—including craving or preference for symmetry, closure, 

completion of the act, system or structure primarily in the (built) 

environment. This last ‘need’ does not feature strongly in his discussion of 

the model (Alborz, 2017). 

 While Maslow (1987) contends that the Hierarchy of Needs (HoN) is not a 

fixed order, he suggests that motivations for most people will initially focus on the 

most basic levels of need and, once met, the person will shift focus (consciously or 

unconsciously) to higher levels of need. He made exceptions, such as the starving 

artist in the garret, who is so focused on expressing their talent that they overlook 

the need for adequate nutrition or sleep, and where a person gives up their job to 

save their self-esteem but loses income as a result, putting themselves at risk of 

hunger or losing their shelter. Maslow acknowledges that the HoN will be context 

dependent in terms of "a list" in this way (Solomon et al., 1980). Synergies between 

the Quality of Life study and Maslow's work can also be found in the selection of 

variables included in a National Quality of Life Index (Diener et al., 1995) and, 

more recently, rural Quality of Life policy initiatives (Brauer & Dymitrow, 2014). 

Researchers have also investigated the development of a Quality of Life model built 

directly on Maslow's HoN using statistical modelling (Kravetz, 2014). The 

modelling assumed the HoN has a strict hierarchical structure (which is debatable) 

and used facet theory to examine items produced to represent HoN levels. The 

analysis produced a structure that resembled but eventually contradicted Maslow's 

hierarchy of needs. Maslow's hierarchy of needs (1970, 1987) has thus had an 
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impact on the creation of Quality of Life models, but its hierarchical structure has 

not been supported. Nonetheless, it undoubtedly provides a comprehensive, 

theoretically driven structure for investigating the Quality of Life of any person. 

Sen's Capability Approach and Quality of Life 

 Sen and colleagues' work on the Capability Approach (CA) (Sen, 1985) was 

another significant contribution to the Quality of Life area. The approach is driven 

by assessments of Quality of Life, judgments about equality or justice, or the degree 

to which communities or nations have developed towards acceptable Quality of Life 

for various populations. Its main focus is on the effective opportunities that people 

have to live a meaningful existence. CA is concerned with the social and 

environmental circumstances that promote well-being rather than individual 

experience. The approach's fundamental concepts include "functions" and 

"capabilities." Functions are defined as beings and doings and refer to an 

individual's status, where attributes such as a person being well-fed and literate are 

held to show they are in a good functional state in these areas. Capabilities are 

defined as real chances, while freedoms (which refer to a person's autonomy in 

engaging in such opportunities) "realise functionings." (Sen, 1985, 2004). That is, to 

have access to resources (opportunity) and to be free to take the steps necessary to 

become well-fed or literate. These capabilities and liberties, then, are related to the 

supply of a "good environment" for functioning. This is consistent with Maslow's 

viewpoint that “a good environment (in theory) is one that provides all necessary 

raw materials and then gets out of the way... to allow the (average) person to utter 

wishes and demands and make [their] choices…” (Maslow, 1987). They are the key 

contextual factors that allow an individual to attain a valued Quality of Life 

(Robeyns, 2006). 

 Sen defines conversion factors as the process by which commodities or 

resources (raw materials) are mediated to provide people with the capability to 
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accomplish functioning (opportunities to meet needs) of one kind or another (Dang, 

2014; Nambiar, 2013). There are three types of conversion factors: personal 

(physical state, age, and gender); social (institutions, cultural or social norms); and 

environmental (climate, pollution, and public facilities). As a result, the conversion 

of available resources into well-being is viewed as being reliant on individual, 

social, and environmental characteristics. "An assessment of the person's specific 

achievements—the kind of being he or she succeeds in having" is defined as "well-

being" (Dang, 2014; Sen 1985). Agency freedom' in this case refers to "one's 

freedom to bring about the achievements one values and strives to produce" (Sen, 

1985), or individuals freedom to decide to act." This is in contrast to "liberty from 

societal constraints," which prevents a person from acting on their decisions. 

Self-determination and Quality of Life 

 As briefly discussed above in relation to the person's position within a 

Quality of Life model, self-determination is a concept underlying aspects of choice 

and control over one's life. It is especially important for people with Intellectual 

Disabilities, who have traditionally had their decision-making opportunities 

removed or significantly diminished in comparison to the general population. 

However, it is not just about choice, but also about aspiration and establishing 

personal goals. Self-determination theory captures the idea that valued acts are those 

of intrinsic interest to people and the importance of having the freedom to pursue 

such interests, which is apparent in CA (Ryan & Deci, 2000). Ryan and Deci (2000) 

differentiate between motivations to act arising from one's own interests and those 

prompted by external pressures. They argue that various types of motivation have 

varying effects on learning, performance, personal experience, and well-being. 

 Intrinsic motivation pushes people to investigate and seek out novelty, to be 

inquisitive, curious, and playful, and to lean towards learning new things and 

improving their skills. According to Ryan and Deci (2000), these activities are the 
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main source of joy and vitality throughout existence. Maslow (1987) claimed that 

our early and continuing personal and social development is a result of our desire to 

comprehend, systematise, organise, analyse, look for relationships and meanings, 

and build a system of values. Although it has been suggested that learning based on 

personal interests is most effective and fulfilling, formal education is required to 

ensure that people have a minimal level of knowledge and ability. It's crucial to 

identify individual interests and goals and make it easier for these individuals to 

pursue them in order to improve their QoL (Alborz, 2017). 

 Extrinsic motivation is imposed by others and requires the person to exhibit 

certain behaviours. Deci and Ryan (1985) suggest that the type of response given is 

dependent on the extent to which the person "internalises" (accepts the premise for) 

the required act or behaviour. Extrinsic motivators interact with the "autonomy" of 

the individual to determine their subjective experience and actions (Alborz, 2017). 

Quality of Life Assessment by World Health Organisation 

 WHO for the purpose of developing a scale to assess Quality of Life, an 

international collaborative review conducted to create an agreed-upon definition of 

Quality of Life. Following a thorough review of the literature, consultants and field 

centre researchers proposed a number of broad domains that they believed would 

add to an individual's Quality of Life. Each domain was further subdivided into a 

number of specific areas (facets) that summarised each domain. 

Domain I-Physical Domain  

Pain and Discomfort 

 Pain and discomfort are unpleasant physical sensations experienced by a 

person and their Quality of Life can be affected by the constant threat of pain. Pain 

is judged to be present if a person reports it to be so, even if there is no medical 

reason to account for it. Different tolerance and acceptance of pain are likely to 

affect its impact on Quality of Life. 
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Energy and Fatigue 

 Energy and fatigue are the energy, enthusiasm, and endurance a person has 

to perform daily tasks and activities. It can range from disabling tiredness to 

adequate levels of energy and can be caused by illness, depression, or overexertion. 

The impact of fatigue on social relationships, increased dependence on others, and 

the reason for any fatigue is beyond the scope of questioning. 

Sleep and Rest 

 This facet focuses on how much sleep and rest a person needs and how it 

affects their Quality of Life. Sleep problems can include difficulty going to sleep, 

waking up during the night, and being unable to go back to sleep. It does not inquire 

into specific aspects of sleep such as waking up early in the morning or taking 

sleeping pills. The question of whether a person is dependent on substances to help 

them sleep is covered in a separate facet. 

Domain II-Psychological  

Positive Feelings 

 This facet examines how much a person experiences positive feelings of 

contentment, balance, peace, happiness, hopefulness, joy, and enjoyment of the good 

things in life. A person's view of and feelings, Future perspectives are seen as an 

important part of this aspect. For many respondents, this facet may be regarded as 

synonymous with Quality of Life.  Negative emotions are not included because they 

are addressed elsewhere. 

Thinking, Learning, Memory, and Concentration 

 This facet explores a person's view of their thinking, learning, memory, 

concentration, and ability to make decisions. Questions disregard whether a person 

is alert, aware or awake, even though these underlie thinking, memory, and 
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concentration. Some people with cognitive difficulties may have no insight into their 

difficulties, and proxy evaluations may be a necessary addition to the person's 

subjective evaluation. A similar problem may be a reluctance to admit to problems 

in this area among some respondents. 

Self-esteem 

 The most important details in this text are that questions are being asked 

about a person's sense of worth as a person, their self-efficacy, satisfaction with 

oneself and control, and their sense of dignity and self-acceptance. Questions are 

likely to include people's feelings about themselves in a range of areas, such as how 

they are able to get along with other people, their education, their appraisal of their 

ability to change or accomplish tasks or behaviours, their family relations, and how 

they are perceived and treated by others. It is assumed that questions will be 

interpreted in ways that are meaningful and relevant to their position in life. 

Body Image and Appearance 

 The bodily image and appearance facet examines the person's view of their 

body, whether it is seen in a positive or negative way. The focus is on the person's 

satisfaction with the way they look and the effect it has on their self-concept. The 

phrasing of the questions aims to encourage respondents to answer how they really 

feel rather than how they feel they should respond. It is assumed that questions will 

be interpreted by respondents in meaningful and relevant ways that are meaningful 

and relevant to their position in life. Self-esteem is the esteem felt within the family 

rather than individual self-esteem. 

Negative Feeling 

 This facet concerns how much a person experiences negative feelings, such 

as despondency, guilt, sadness, tearfulness, despair, nervousness, anxiety, and a lack 

of pleasure in life. Questions are framed to include people with severe psychological 
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difficulties such as depression, mania or panic attacks. Questions do not include 

poor concentration or the relationship between negative affect and social 

relationships, nor do they include any detailed assessment of the severity of the 

negative feelings. 

Domain III-Level of Independence  

Mobility 

 Mobility investigates the individual's perception of their ability to move from 

one location to another, to move around the house, to move around the workplace, 

or to and from transportation services. The emphasis is on the person's general 

ability to go wherever he or she wishes to go without the assistance of others, 

regardless of the means used. Questions address people with mobility issues 

regardless of whether changes in mobility were sudden or gradual, though it is 

recognised that this is likely to have a significant impact on Quality of Life. A 

person's disability does not always limit their mobility in a properly adapted house 

or workplace. 

Activities of Daily Living 

 The facet investigates a person's ability to conduct routine daily living 

activities such as self-care and property care. It also considers how much people rely 

on others to assist them in their daily activities, as well as specific activities impacted 

by fatigue, sleep disturbances, depression, anxiety, mobility, and other factors. 

Questions do not cover aspects of everyday life that are covered in other sections. 

Dependence on Medication or Treatments 

 This aspect investigates a person's reliance on medication or alternative 

medicines to maintain bodily and psychological well-being. Medications can have a 

detrimental impact on a person's Quality of Life, whereas other treatments can 

improve it. Non-pharmacological medical interventions on which the person is still 
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reliant include a pacemaker, artificial limb, or colostomy bag. The inquiries do not 

delve into the specifics of the medication. 

Working Capacity 

 This aspect assesses a person's ability to execute work, regardless of its 

nature. Paid labour, unpaid work, volunteer community work, full-time study, child 

care, and household duties are all important activities. The inquiries do not ask about 

people's attitudes towards the nature of their jobs or the quality of their working 

environments. 

Domain IV-Social Relationships  

Personal Relationships 

 Personal relationships assess how much companionship, affection, and 

support people get from their intimate relationships. It involves the ability and 

opportunity to love, to be loved, and to be emotionally and physically intimate with 

others. Hugging and touching are also bodily manifestations of intimacy. The 

questions include how much satisfaction a person receives from caring for others 

and whether or not they have difficulty managing the burdens of caring for others. 

This aspect deals with all kinds of loving relationships, including intimate 

friendships, marriages, and both heterosexual and homosexual partnerships. 

Social Support 

 This aspect examines how much a person values the dedication, approval, 

and availability of practical assistance from family and friends. It focuses on how 

much the individual believes they have the support of family and friends, and how 

much they rely on this support during a crisis. Questions probe how much family 

and friends share responsibility and collaborate to solve personal and family 

problems, as well as how much support and encouragement they receive. Questions 
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are phrased in such a way that negative effects such as verbal and physical abuse can 

be documented. 

Sexual Activity 

 The sexual activity aspect is concerned with a person's sexual urge and desire, 

as well as their ability to express and appreciate their sexual desire appropriately. 

Other forms of physical intimacy are addressed elsewhere. Questions concentrate on 

sex drive, sexual expression, and sexual fulfilment. Fertility is central to this aspect 

in some cultures, and childbearing is a highly valued position. It is recognised that 

sexual activity is difficult to inquire about, and responses to these inquiries may be 

more guarded in some cultures. Some respondents may report little or no urge for 

sex without it affecting their Quality of Life. 

Domain V-Environment  

Physical Safety and Security 

 Physical safety and security assesses the individual's feeling of safety and 

security in the midst of physical harm. It is likely to be especially significant for 

certain groups, such as disaster victims, the homeless, people in risky occupations, 

criminals' relatives, and victims of abuse. Questions centre on a person's personal 

sense of safety or lack of safety, security or insecurity, and how these impact Quality 

of Life. 

Home Environment 

 The primary location where a person lives and maintains the majority of their 

possessions is the home environment. It is evaluated on the basis of comfort, 

providing a secure place to live, crowdedness, available space, cleanliness, privacy, 

available amenities, and the quality of the building's construction. Questions are 

phrased in such a way that people who do not live in one location with their family, 

such as refugees or people in institutions, are included. The quality of one's 

immediate surroundings is also essential for one's Quality of Life. 
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Financial Resources 

 The financial resource is a facet that investigates how a person's financial 

resources (other exchangeable resources) meet their needs for a healthy and 

comfortable way of living. The emphasis is on what the person can or cannot afford, 

and questions include feelings of satisfaction or dissatisfaction with the items that 

the person's income allows them to obtain. The assessment will take place 

independently of the respondent's health or employment status. It is recognised that 

a person's perspective on financial resources as "enough" or "meeting my needs" is 

likely to vary significantly, and the questions are designed to accommodate this 

variation. 

Health and Social Care: Availability and Quality 

 It  is a component that investigates a person's perception of health and social 

care in their immediate surroundings. It includes how the individual perceives the 

availability of health and social services, as well as the quality and completeness of 

care that they have received or expect to receive if these services are needed. It also 

includes volunteer community support and the ease with which friends and relatives 

can access these facilities. Questions should not be asked about aspects of health 

care that have little personal significance or relevance to the individual answering 

the query. 

Opportunities for Acquiring New Information and Skills 

 This aspect examines a person's ability and desires to learn new skills, gain 

new information, and stay in touch with what's going on. It focuses on a person's 

ability to meet a need for information and knowledge, such as educational 

understanding or local, national, or international news that is relevant to their 

Quality of Life. Questions are phrased to catch these various facets of acquiring new 

knowledge and skills, which range from global news and local gossip to formal 
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educational programmes and vocational training. It is believed that questions will be 

interpreted in meaningful and relevant ways to their current situation. 

Participation in and Opportunities for Recreation and Leisure 

 This aspect assesses a person's ability, chances, and desire to engage in 

leisure, pastimes, and relaxation. It encompasses all forms of leisure, relaxation, and 

amusement, such as visiting friends, participating in sports, reading, watching 

television, or spending time with family. Three elements are addressed in the 

questions: the person's capacity for, opportunities for, and enjoyment of recreation 

and relaxation. 

Physical Environment (pollution or noise or traffic or climate) 

 The physical Environment facet examines the person's view of their 

environment and whether it serves to improve or adversely affect Quality of Life. In 

some cultures, certain aspects of the environment may have a particular bearing on 

Quality of Life, such as the availability of water or air pollution. This facet does not 

include the Home environment or Transport. 

Transport 

 The transport facet determines the person's view of how available or easy it 

is to find and use transport services to get around. The focus is on how the available 

transport allows the person to perform the necessary tasks of daily life as well as the 

freedom to perform chosen activities. Questions do not inquire into the type of 

transport or the means used to get around in the home, and personal mobility is not 

included. 

Domain VI-Spirituality, Religion, or Personal Beliefs  

Spirituality, religion, or personal beliefs 

 Spirituality, religion, or personal beliefs facet examines the person's personal 

beliefs and how they affect Quality of Life. It addresses people with differing 
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religious beliefs, as well as people with personal and spiritual beliefs that do not fit 

within a particular religious orientation. For many people, religion is a source of 

comfort, well-being, security, meaning, a sense of belonging, purpose and strength, 

while for others, it has a negative influence on their life. Questions are framed to 

allow this aspect of the facet to emerge. 

Socio Personal Adjustment 

Adjustment is a critical factor in a child's psychosocial growth.  Human 

success or failure is determined by the value pattern and adjustment to life 

circumstances and society. Values as adjustment play an essential role in a student's 

life. Adjustment is a process that allows us to live a happy and fulfilled life by 

maintaining a balance between our needs and our ability to satisfy those needs. It 

alters our way of living in response to the demands of the situation (Moritsugu, 

2016). 

The idea of adjustment is as ancient as the human race, and its systematic 

emergence begins with Darwin's (1859) theory of evolution. Originally, the idea 

was strictly biological, and Darwin used the term to refer to adaptation to the 

physical demands of the environment, but psychologists now use the term 

adjustment to refer to changing conditions of social or interpersonal relations in this 

society (Chen & Chen, 2010; Silbereisen et al., 2010). 

The idea of adjustment is not new. It is one of those words in psychology 

that has caused much consternation because it contains so many meanings. In his 

Principles of Biology, published in 1864, Herbert Spencer defined the word as 

"continuous adjustment of the external relations." As a result, William James 

defined the idea of adjustment as vagueness incarnate. According to John Dewey, 

successful people in developing cultures do not adapt to their surroundings, but 

rather adapt the surroundings to their needs. 
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The term adjustment has been defined in so many ways by different learned 

persons. The concept of adjustment is originally biological as propounded in 

Darwin‘s theory of Natural selection and adaptation to the environment (Brandon, 

1995). 

Meaning and Definition of Adjustment 

 The Oxford Dictionary’s (2012) definition of adjustment is to fit, make 

suitable, adapt, arrange, modify, harmonize or make correspondent. It is used to 

adapt or modify two things to correspond to each other, such as the extension of a 

ladder to reach an upper-story window or the wearing of clothes according to the 

requirements of the seasons. Modern technology has made it possible to adjust the 

temperature inside dwellings and workplaces to harmonize with one’s needs. 

Darwin's (1859) theory of evolution states that those species that adapted 

successfully to the demands of living survived and multiplied while others who did 

not, died out. However, the concept of adjustment is not as simple as adaptation and 

psychologists and scholars differ in interpreting its meaning and nature (Kumar & 

Gurjar, 2016). Wolman (1973) defines “the process in which changes in behaviours 

and attitudes are made for the purpose of satisfying the environment’s demands and 

the person’s needs. The aim of the adjustment is to create harmonious relations 

between the person and his or her environment” (Wolman, 1973, as cited in Mangal, 

2002). 

Process of Adjustment 

As adjustment can be viewed as a process. If the adjustment process is 

broken down, it comprises the following components: 

a)  A motivating factor—a strong persistent stimulus that satisfies a need or 

purpose. For example, a bodily requirement, a wish, or an anticipatory 

objective. 
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b)  An environment or mental state that thwarts or conflicts with the purpose, 

resulting in tension. For example, a lack of food, or a dread of a physical 

defect. 

c)  The use of trial and error. For example, the individual may respond 

favourably or negatively to a variety of stimuli, reach, withdraw, or exhibit 

overly aggressive behaviour. 

d)  The discovery of stimuli that elicit a reaction that meets the motivating 

condition. For instance, eating, removing a feared item, and success. Failure 

to locate stimuli, to satisfy motivating circumstances causes emotional 

maladjustment. For example, persistent hunger, persistent fear, and 

persistent concern about one's physical state. 

e)  Satisfaction of motivating condition through answers that contradict other 

motivating conditions. For example, eating too quickly and becoming ill, 

removing an object that is both feared and treasured and overly aggressive 

behaviour that results in unpopularity. 

Areas of Adjustment 

 Health and physical environment 

 Finance, living conditions and employment 

 Social and recreational activities 

 Sex and marriage 

 Social psychological relation 

 Personal psychological relations 

 Moral and religious 

 Home and family 

 Future - vocational and educational 

 Adjustment to school and college work 

 Curriculum and teaching (Rita et al., 1970) 
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Types of Adjustment 

 The study of human adjustment from the standpoint of the responses’ 

situational context produces different kinds of adjustments. There were variations of 

adjustment, which have been classified as personal, social, marital, and vocational, 

terms that represent the four most important and essential domains of life in which 

good adjustment is required for effective living. 

Social Adjustment 

 ‘Accommodation to the demands, restrictions, and mores of society, 

including the ability to live and work with others harmoniously and to engage in 

satisfying interactions and relationships’ (American Psychological Association 

Dictionary, 2023). 

 Social adjustment is the process of adjusting to the demands and pressures of 

the social environment imposed upon the individual. It is a wider term used in 

various spheres of life, such as if an individual is well-adjusted in their family 

environment, their family adjustment will be good. Which is a part of social 

adjustment. There are some additional mechanisms for social adjustment. The 

following section will go over the major processes.  

i. Adaptation and stress. Adaptation refers to the efforts made to survive and be 

satisfied. Stress refers to environmental factors that make it difficult for a 

person to live. Stress is felt as irritation or discomfort at the most basic level 

of living, and it is explained as the anticipation of harm at a slightly higher 

level. Certain types of stressors cause anxiety in humans. Anxiety can cause 

defensive responses, which are mental attempts to decrease stress. Defences 

are widely regarded as ineffective ways of adjustment. In fact, adjustment 

implies releasing tension or satisfying motives (Rita et al., 1970). 
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ii. Social influence. The process of social influence includes two critical 

components: (a) someone intervening and (b) inducing a change in the other 

individual. The agent is the focal person who is affected by the source of 

intervention. The adjustment refers to the decrease of tension or the 

satisfaction of motives. Imitation, conformity, and obedience are known to aid 

in social integration. Influence phenomena, which include imitation, 

conformity, and obedience, always include an agent who has caused a shift in 

the focused person. Influence situations can be distinguished by observing the 

various traits of the agent and the behaviour that constitutes the intervention 

(Rita et al., 1970). 

Personal Adjustment 

 According to the American Psychological Association Dictionary (2023), 

personal adjustment refers to the “adaptation by an individual to conditions in his or 

her family and community, especially in social interactions with those with whom 

regular personal contact is necessary. The degree to which a person is able to cope 

with the demands of life.” 

 The components of personal adjustment comprised self-compassion, 

emotional regulation, and personal growth initiative. A second set, referred to as 

professional development, is comprised of three variables, counselling experience, 

counsellor training, and age. 

Conflict 

 When a person is forced to choose between two or more needs that cannot be 

completely satisfied at the same time, conflict can become a source of obstacles. The 

result is the simultaneous arousal of opposing emotions, desires, or motives in the 

person. When one option is chosen, frustration with the other results. Conflict acts as 

a precipitating factor for behavioural disorders when a person is exposed to 
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conflicting circumstances for an extended period of time. Strong, unresolved 

conflicts permanently alter a person's identity ("Defence Mechanisms", 2018). 

Frustration 

 Frustration can result from challenges that are internal (high fever) as well as 

external (very hot weather to frigid weather). An individual with a propensity to 

attack and eliminate obstacles becomes enraged as a result. When anger doesn't end, 

it can turn into hostility, which is characterised by a desire to harm or destroy the 

person or thing that is the cause of the anger. A person's attacks on obstacles may 

also be impulsive and destructive in nature, such as in instances of assault or 

homicide, if their inner controls are underdeveloped or impaired by alcohol or other 

conditions ("Defence Mechanisms," 2018). 

Defence Mechanisms 

 Defence mechanism are mechanisms adopted by an individual to adjust to 

the situation in life. The defence mechanism is a pattern of adjustment through 

which an individual relieves or decreases anxieties caused by an uncomfortable 

situation that threatens self-esteem ("Defence Mechanisms," 2018). 

 Different defence mechanisms have been categorised by psychologists into 

five or six major categories, with some going as far as 17 or 18 categories. These 

coping mechanisms, which work automatically and habitually, are taught and 

created to address self-devaluation, anxiety, and hurt. They entail techniques for 

self-deception and distortion and are typically used in conjunction rather than 

separately. They are essential to safeguard feelings of significance, adequacy, and 

value, soften failure, and reduce anxiety and hurt. Defence mechanisms can take 

either a positive or negative form ("Defence Mechanisms," 2018). 

 Major types of defence mechanisms are Projection, reaction formation, 

regression, repression, rationalisation, denial of reality, fantasy, displacement, 



 Review of Literature 51 

emotional insulation, intellectualisation, undoing, identification, introjections, 

compensation, acting out, selective forgetting, negativism, and sublimation 

("Defence Mechanisms," 2018). 

Maladjustment  

 ‘Maladjustment’ is a process whereby an individual is unable to satisfy his or 

her biological, psychological, or social needs successfully and establishes an 

imbalance between his or her personal needs and the expectations of society, 

resulting in the disturbance of psycho-equilibrium (Williams, 1932). 

Characteristics of a Maladjusted Person 

 There are numerous reasons in and out of the school which create frustration, 

that leads to maladjustment (Schostak, 2014). 

 Withdrawn and Timid. Frequent withdrawals from difficult situations may 

make individuals timid and weak in facing real-life situations.  

 Shy and Self-conscious. Shyness is typically associated with self-

consciousness, being concerned about the impression one gives to others, and being 

concerned about their negative evaluation. Shy person has poor self-esteem and 

tends to anticipate adversities, so they frequently remain silent and avoid eye contact.  

 Fearful. Fear is a strong emotion characterised by a perception of peril, 

unpleasant agitation, and often a wish to hide from meeting students of higher 

classes, being alone in a room, and dread of dogs, strange noises, the dark, and so on  

 Anxious. Anxiety is a psychological characteristic. It is the result of conflict, 

which is an unavoidable part of existence. Anxiety defines an individual's emotional 

state. Many pupils are tense and concerned (highly anxious), while others are calm. 

(hardly anxious). Anxiety cannot be immediately witnessed because it is an inferred 

emotional state of an individual. It can be assessed using psychological tests or 

methods.  
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 Delusions. A delusion is an irrational and obstinate belief that an individual 

actively defends, such as when a child does not work diligently for the final 

examination and believes that only God can get him through it, and he fails. This 

demonstrates his fantasy, which causes him to be maladjusted.  

 Extremely Aggressive. Aggressive students exhibit enterprising or energetic 

behaviour, as well as a propensity to dominate in class or at school. Sometimes an 

individual fails to demonstrate dominance in a social situation and instead hurts 

herself or herself, such as when a child beats his or her doll, kicks the dog, or throws 

other objects.  

 Tension. When a person does not experience a sense of inner freedom, the 

strain caused by muscular contradiction through which muscles, tendons, and so on 

are stretched in a threatening situation.  

 High Aspirations. A person who has high aspirations and desires for the 

future. When his dreams do not come true, he or she becomes impractical in life. 

 The Feeling of Inferiority. A sense of inferiority stems from a sense of 

imperfection and incompletion in a specific area of life that motivates the individual 

to strive for a higher level of development and, as such, is the source of all 

improvement in life circumstances. When a new level of achievement is achieved, 

feelings of inferiority reappear, stimulating further upward movement. If inferiority 

feelings are exaggerated by negative home circumstances, physical or mental 

disorders of the inferiority complex may emerge, making a person maladjusted 

(Schostak, 2014). 

School Environment 

 In general, the environment alludes to one's surroundings. An individual's 

surroundings can be observed from various angles. A slogan such as "Keep your 

surroundings clean" implies how you use your physical world. She grew up in an 
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unhappy environment, on the other hand, would indicate one's psychological 

environment. Even though everything in an individual's environment has the 

potential to affect that individual, no individual can interact with every element of 

his or her environment. Because one must interact with elements of one's 

environment in order to influence or be influenced, it may be appropriate to define 

one's environment as that portion of one's environment with which he or she 

interacts. The term "School Environment" refers to the area of one's school with 

which he or she engages on a daily basis (“Learning in the School Environment,” 

2018). 

 A School Environment is broadly characterised by its facilities, classroom 

practices, school-based health supports, and disciplinary policies and practices. It 

sets the stage for the external factors that affect students. 

 According to the National Center on Safe Supportive Learning Environments 

(2023), a positive school environment is defined as “a school having appropriate 

facilities, well-managed classrooms, available school-based health supports, and a 

clear, fair disciplinary policy. There are many hallmarks of the academic, 

disciplinary, and physical environments of schools with a positive climate.” Studies 

have shown that schools should be places that facilitate conflict resolution and 

encourage learning and living. Good teaching can be found in poorly constructed 

schools, just as bad teaching can exist in well-built schools. A school building can 

either facilitate or hinder learning (Walden, 2004). 

School Environment on Experts’ View 

According to Zais (2011), School Environment means the extent to which 

school settings promote student safety and student health, which may include topics 

such as the physical plant, the academic environment, available physical and mental 

health supports and services, and the fairness and adequacy of disciplinary 

procedures, as supported by relevant research and an assessment of validity. 
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 Nwangwu (1990) gave the characteristics of the school environment to 

include school buildings, classrooms, furniture, playgrounds, sporting facilities, 

laboratories, libraries and equipment which aid the teachers in the effective delivery 

of the lesson. 

 According to Ade et al. (2022) the school building, site and equipment are 

part of the environment in which the child grows and develops. A healthful School 

Environment is necessary for the best emotional, social and personal health of the 

pupils. Schools should also serve as demonstration centres of good sanitation to the 

community. 

 Freiberg (1999) explains School Environment as the quality of school that 

helps each individual feel personal worth, dignity and importance, while 

simultaneously helping create a sense of belongingness to something beyond 

ourselves. 

 Welsh et al. (1999) state, that the School Environment is the unwritten 

beliefs, values and attitudes that become the style of interaction between students, 

teachers, and administrators. School Environment sets the criterion of acceptable 

behaviour among all school participants and it allocates individual and institutional 

responsibility for school safety. 

 Rutter and Maughan, (2002) observed that a School Environment which 

includes good working conditions, sensitivity to pupil needs and good care and 

upkeep of buildings is associated with better attainment for the student. 

 A welcoming and learning-friendly physical environment, a social 

environment that encourages dialogue and interaction, and an effective environment 

that fosters a feeling of belonging and self-esteem contribute to School 

Environment. As a result, a School Environment can be interpreted as the thread that 

connects the various events on campus. This thread is almost invisible in many 

ways, but everyone feels its impact (Sharma, 2011). 
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Elements of School Environment 

 Some elements of the School Environment are discussed in the following 

section. 

Physical Environment  

 A school's physical environment is made up of the physical surroundings and 

facilities in which a student finds himself or herself while at school. In the absence 

of a minimum essential standard for operating a school, physical surroundings and 

facilities frequently vary from school to school. 

Psychological Environment 

 If a school's building, space, and facilities provide a physical environment, its 

ideology and practice provide a psychological environment. The psychological 

atmosphere of a school refers to the stimuli that impact the learner's psyche while they 

are in school. For example, the principal's and teachers' attitudes towards a learner 

may serve as a motivator for the learner to do or not do certain things in school. 

 Thus, school plays a strategic and necessary part in the development of a 

healthy personality. Much attention has been paid, for example, to the conflict 

between the democratic tradition to which the school is dedicated and certain anti-

democratic practices and attitudes to which it is frequently prone, such as 

authoritarianism in human relations, competitiveness rather than cooperation in the 

classroom, caste and religion-based segregation, and other less tangible forms of 

intergroup discrimination. 

Social Environment 

 Every school provides students with a social environment in addition to the 

physical and psychological environment. This includes the presence of peers and 

teachers, as well as influential adults. Socialisation is the process whereby 
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individuals are made aware of the behaviour that others expect of them related to the 

norms, values and culture of their society. Agents of socialisation include the family, 

school, friendship groups, religious institutions and the mass media. In collective 

undertakings with the peer group students learn and practice the social virtues of 

cooperation, self-sacrifice and loyalty, while outdoor activities offer opportunities 

for the exercise of daring, resourcefulness, self-reliance and initiative. Many social 

skills, habits, attitudes and prejudices of individual students are tried out, tested and 

refined in the social environment of the school. 

Cultural Environment 

 Another factor is the cultural environment, as people in various regions 

follow distinct traditions, customs, rituals, and so on, resulting in cultural differences. 

Culture refers to a person's overall way of life, and the social legacy that he or she 

receives from his or her group. Culture is also a component of the environment that 

people have created. In its broadest anthropological sense, culture is described as 

everything created, endowed, designed, articulated, conceived, or directed by 

humans. Material (buildings, artefacts, industries, slum housing) and immaterial 

(ideology, value systems, mores) humanly produced products, as well as materially 

derived products such as social class and the social or political order, are all 

examples of culture. A basic cooking pot is as culturally significant as a Beethoven 

sonata. Culture is a collection of ideas, feelings and thoughts. It is the community's 

common knowledge, stored in men's memories and the things they do, as well as 

books and objects for the future. 

 Although an electromagnetic field is never seen, the events that can be seen 

can be given an abstract formulation by asserting that the electromagnetic field 

exists. Obviously, every school provides its students with a cultural setting that is 

characterised by practice.  
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Political Environment 

 In a community, not everyone belongs to the same social class. Every society 

is composed of dominant and subordinate social groups. The Indian caste system has 

produced social classes and social stratification, with one caste group attempting to 

dominate the other. Hegemony refers to the dominance of one societal class over 

others. Because teachers and pupils in a school are members of one or more castes or 

community groups, hegemonic practice can be found there as well. This is why some 

pupils can attend public schools while others must attend government schools. Even 

outside of the classroom, some pupils receive more attention and treatment than others. 

As a result, each institution develops a political environment for the learner. 

School as a Social System and Classroom as a Miniature Society 

 The school, as a social system, is designed and managed to prepare young 

children to function successfully in real-world situations. It offers a system of 

human interactions in which participants are encouraged to live in accordance with 

their individual rights and responsibilities. Students are constantly forming and re-

forming themselves into social groups in order to complete educational tasks given 

to them by the society in which they live. These roles are intertwined through values 

that are created and widely shared. Students develop the knowledge, skills, and 

values that society demands of them as citizens and individuals by participating in a 

variety of roles.  

 According to Jensen (1954), the social system of the school consists of 

different structures that need to be understood. It is briefly discussed in the 

following section. 

The Formal Work Structure 

 The primary function of the school is to meet the educational needs of the 

community in which it operates. This is a "public" job because the school was 



 58  PSYCHOSOCIAL FACTORS & EDUCATIONAL ASPIRATION OF MIGRANT LABOURERS’ CHILDREN

established to help its participants achieve the level of action or practical 

competency needed to deal effectively with the problems and situations they 

encounter in their personal and professional lives. To complete the assigned public 

job, it brings together the participants and provisions and establishes the learning 

conditions required for members to acquire practical competencies. The formal work 

structure of the school is defined as the way in which participants relate to one 

another and receive gratification by performing the functions required to accomplish 

the school’s goals. 

The Authority Structure 

 Decisions affecting a social system's efficiency, productivity, state of 

equilibrium, and integration must be made on a continuous basis. Thus, the system 

creates a structure to institutionalise the rules and procedures that govern critical 

choices. The authority structure of the school refers to how various groups and 

individuals in decision-making roles relate to one another and to the other participants.  

The Communication Structure 

 The communication dimension of the school is represented by the 

relationships that participants make with one another, the process for reporting to 

authorities, and the status of their assigned responsibilities within the formal work 

structure. 

The Power Structure 

 The power dimension of a social structure is represented by how participants 

in a social system practice their individual ability to grant or withhold satisfaction of 

other people's needs.  

The Status and Privilege Structure 

 Some members receive deference, honour, recognition, and material rewards 

that others do not because of their place in the system. Students are conscious of 
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those who are eligible for rewards based on their position rather than their 

achievement or contribution to the work of the class or school. Such examples 

represent the structure of prestige and privilege.  

The Informal Clique Structure 

 The informal clique of the school structure represents how the participants of 

the school relate to share concerns, anxieties, and private perceptions, support one 

another in threatening and uncertain situations, and take concerted action to ensure 

their personal welfare. 

 The term School Environment describes the environment that affects the 

behaviour of teachers and students. The School Environment characterises the 

organisation of the school building and classroom level. It refers to the feel of the 

school and can vary from school to school within the same district (Tyagi, 2020). It 

reflects the physical and psychological elements of the school that are more 

susceptible to change and that provide the prerequisites for teaching and learning to 

occur. In this capacity, schools can assist in developing the information, skills, and 

disposition that young people require to become politically aware and socially 

responsible citizens. The values, cultures, safety practices, interactions, attitudes, 

expectations, atmosphere, motivation, and organisational structure within a school 

building that cause it to function and respond in a specific manner are referred to as 

the School Environment (Mitchell, 1996). 

 The physical attributes of a school, as well as the degree of order, 

satisfaction, and productivity, are all part of the school atmosphere. It is the result of 

a dynamic interaction between the staff and students of the school, as well as the 

involvement of parents and the community, which has resulted in a tangible spirit 

within the school structure. It encompasses all variables at the school level that are 

directly related to the School Environment, teachers, curriculum, and principals. 

Also, policies made at the school, district, or community level that affect the entire 
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school staff, parents, and students are reflected. It is the sum of all external forces 

and circumstances that affect the students' lives, nature, behaviour, maturation, 

growth, and development. Obviously, a favourable setting contributes to the 

development of a child's native abilities and the personality of a child depends on his 

or her environment. 

 The School Environment is an essential element in the effectiveness of the 

school and academic success. Teachers, the teaching-learning process, opportunities 

for self-expression and creative thinking, autonomy for students, recognition of the 

right to hold differing opinions and points of view, and discipline are all investigated 

using School Environment research tools. 

Educational Aspiration 

 Educational Aspiration was a psychological construct that represents an 

individual's cognitive type of motivation. Hanson (1994) defines it as "early 

impressions of one's own academic abilities and the highest level of education that 

an individual has attained."  

 Individuals expect to succeed, which has been linked to academic success. It 

serves as a frame of reference for self-esteem or as a benchmark against which an 

individual's experiences are measured (Drever, 1952). Educational Aspiration refers 

to the highest degree of education that a person wishes to attain. It also indicates the 

educational task objective that the adolescent has set for himself. 

 Aspiration was a person's expressed desire to pursue his or her formal 

education after high school (Bisrell, 1977; Mathai, 2021). It alludes to one's initial 

impressions of one's own academic abilities. 

 An individual's Educational Aspiration is the degree of education to which 

they aspire. The role of Educational Aspiration in the field of education is critical 

because the academic success of students cannot be assessed unless the level of 
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Educational Aspiration is represented. What they want to be and what they don't 

want to be are all mirrored in their Educational Aspirations. As a result, Educational 

Aspiration is critical in education. It has a significant beneficial impact on students’ 

educational attainment (Maduro, 2017; Moon & Brown, 2000; Worell, 1959). 

A Range of Factors Influence a Student’s Educational Aspiration 

 According to the State of Victoria (2013), the following are the factors that 

influence student’s Educational Aspiration. 

Figure 2 

Factors Influence Student’s Educational Aspiration  

 

 

 

 

 

 

 

(Source: Research into Education Aspiration for Regional Victoria,  
Regional Policy Advisory committee, August, 2013) 

 

From Figure 2 the factors influencing Educational Aspiration are noted as: 

availability of transition support and assistance, socio-economic status, parental and 

family views regarding education, knowledge of post-secondary education career 

opportunities, schooling experiences and attainment, peer influences regarding 

education, community attitudes regarding education, personal views regarding the 

value and benefit(s) of education. These factors made it possible to fix the 

dimensions of the tool used in the present study. 
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Level of Aspiration-An overview 

Aspirations can range from vague dreams and fantasies to specific 

ambitions and goals. Aspirations, on the other hand, typically connote the 

attainment of something high or great. They also address both the current and the 

future. In this respect, aspirations can be defined as an individual's ability to 

identify and set goals for the future while being inspired to work towards those 

goals in the present (Gutman & Akerman, 2008; Quaglia & Casey, 1996). 

 During the 1940s, the definition of the level of aspiration underwent a 

refinement. Social comparison theory indicated that within groups there are 

pressures toward uniformity. It is regarded as the level of future performance in a 

familiar task which an individual explicitly undertakes to reach. Success and failure 

experiences were manifested through the social environment, and the level of 

aspiration was seen as a compromise between the subject's evaluation of their 

ability and their desire to achieve a high level of performance. Levels of aspiration 

experiments were of limited scope and direction, but they demonstrated a 

promising experimental approach to problems of success and failure, of the 

formation of goals, and the genesis of the self and its relations to personality 

structure, achievement, and the social environment. Social and cultural factors 

undoubtedly influence the level of aspiration (Dabir, 1986; Frank, 1941, Singh, 

2015). 

 Aspirations are the ability to identify and set goals for the future while 

being inspired in the present to work toward those goals. They have two major 

underpinnings: inspiration and ambitions. Inspiration reflects that an activity is 

exciting and enjoyable to the individual and the awareness of being fully and richly 

involved in life here and now. Ambitions reflect the perception of activity as 

important as a means to future goals. This way of viewing student aspirations is 

unique in that it combines the motivational components of the present (inspiration) 
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with the future (ambitions). The ideally accepted definition is that an individual 

with aspirations must exhibit behavioural traits reflective of both ambitions and 

inspiration. Aspirations can be recognised not only with respect to educational 

attainments, but vocational and perhaps, most importantly, Quality of Life issues as 

well. Educational Psychology dates back to the 5th century BCE when Democritus 

first emphasised the role of the family in the education and training of children. 

Research has been conducted on various aspects of education like learning, 

motivation, emotion, personality and individual differences (Dabir, 1986; Frank, 

1941; Singh, 2015). 

Multidimensional Nature of Aspiration 

 In the political and research spheres, aspirations have typically concentrated 

on young people's career and Educational Aspirations. Career aspirations can be 

divided into different categories based on the type of work that young people want 

to do in the future: higher managerial occupations, intermediate occupations, and 

techniques. Educational Aspirations typically centre on how far one wishes to 

progress in school or how much education one wishes to obtain (Gutman & 

Akerman, 2008). 

The Contextual Nature of Aspirations  

Aspirations do not exist in a vacuum but within a social context. Individuals 

have an aspirations window through which they view the possibilities available in 

their community (Ray, 2006), and the notion of high versus low aspirations is 

subjective. Higher educational and occupational aspirations connote more 

motivated individuals, while lower aspirations imply less commitment to learning 

and valuing education. The meaning and importance of aspirations, therefore, vary 

according to the context in which people live as well as their own individual 

characteristics and development (Gutman & Akerman, 2008). 
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An aspirations window may be restricted if individuals do not understand 

the means to achieve a particular goal. Programmes such as “aim higher” and local 

mentoring projects can help by providing critical information and knowledge. 

Schools will also play an increasing role, providing a member of staff to help 

identify their aspirations and guide them through education and training choices 

(Anders et al., 1999; Gutman & Akerman, 2008). 

 The historical context influences aspirations, and labour-market demands 

and employment rates have a direct impact on occupational possibilities as well as 

educational requirements. Because of increased educational requirements in the 

workplace, more young people are now enrolled in higher education, making 

education a more essential factor in adult occupational attainment (Bynner, 2001; 

Schoon et al., 2007; Bynner, et al. 2000; Gutman & Akerman, 2008; Shavit & 

Muller, 1998). 

Theories of Level of Aspiration 

 The theory of aspiration is, in reality, the theoretical and systematic 

explanation of aspiration level. For the first time, Escalona (1940) presented a 

theoretical notion of the level of aspiration. Leon Festinger developed this theory 

(Festinger, 1942). This is known as the Resultant Valence hypothesis of the level of 

aspiration. According to this theory, as the difficulty level increases, so does the 

individual's sense of valence of success and dread of failure. The four conditions of 

the theory are explored further below (Festinger, 1954; Starbucks, 1963; Talwar, 

2006). 

1. The valence of success. Festinger explained it as the positive valence of 

future success. The theory states that it appears in a person when he sets his 

goals. It is very low at the very easy level and rises to a maximum at the 

difficult levels of performance.  
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2. Valence of failure. Festinger described this condition as the negative 

valence of a future failure. It appears to the individual when he or she sets his 

or her goals.  

3. Expectance of success. Festinger said that this condition is concerned with 

the future performance of the individual. He or she added that it is the 

judgement of the individual at the time when he or she sets his or her goal to 

reach a given level of performance.  

4. Expectance of failure. It is also known as the subjective probability of 

failure at the moment of goal setting. The psychological nature of aspiration 

can be defined as the expectation of failure decreasing as the expectation of 

success rises.  

This theory of level of aspiration emphasised (a) the significance of individual 

differences in motivation with accomplishment and failure, and (b) how aspirations 

can be explained in terms of success and failure differences.  

 Herriot proposed an aspiration hypothesis. This hypothesis employs both 

comparative and normative functions. According to the hypothesis, an individual's 

level of aspiration for a given focal position can be viewed as a function of (a) the 

level of self-assessment relative to others that he has gained by comparing himself 

with relevant reference groups and (b) the level of expectations that 18 significant 

incumbents of relevant counter positions hold for his behaviour. This hypothesis 

described two factors: self-evaluation and expectations (Herriot, 1963). 

Lewin’s Field Theory and Level of Aspiration 

 Kurt Lewin conducted experiments on the study of the behaviour of children, 

using an elaborate experimental set-up to control the child's total environment. He 

emphasised the importance of studying behaviour as a function of the total physical 

and social situation, rather than statistical averages. Even if all general psychological 

laws were known, it would still need to understand the individual and the total 
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situation in which he exists before making any prediction about his behaviour 

(“Lewin's field theory of learning: Education,” 2016). 

 Lewin describes his viewpoint in the following formula 

B = f(PE) 

B represents behaviour 

f is a function 

P is the person 

E is the total environmental situation. 

Lewin explains individual behaviour on the basis of life-space, which is the totality 

of facts that determine behaviour at a given time. Life space includes the individual's 

drives, tensions, thoughts and environment. Desire creates tensions in the individual 

and tensions come to a balancing state and the person acts. After the goal has been 

achieved, the organism returns to a state of repose until a new desire activates him or 

her. 

 Lewin's theory of learning states that threat, goal and barrier are the main 

factors in an individual's life space. This life-space includes matters and events of 

past, present and future, concrete and abstract, actual and imaginary, all interpreted 

as simultaneous aspects of a situation. Lewin's theory regards learning as a 

relativistic process by which a learner develops new insights or changes old ones. 

Field psychology explains the development of insight as a change in the cognitive 

structure of life-space, not a mechanistic process of connecting stimuli and 

responses within a biological organism. 

Explanation of Lewin’s Theory 

 Consider P is working towards the aim of gaining social recognition. 

However, in order to accomplish his or her goal, he or she must apologise. The new 

request for a retraction is a roadblock in his or her path. The barrier could be 

physical or psychological forces that prohibit him or her from achieving his or her 
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objective. These forces coalesce into a pattern that defines his or her future 

behaviour. 

 Lewin has classified learning into the following categories: 

(i) Learning is a change in cognitive structure 

(ii) Learning is a change in motivation, i.e., in valences and values 

(iii) Learning is the acquisition of skills 

(iv) Learning is a change in group belonging 

 Learning of All Types Involves Change in Perception. Changes in the 

cognitive structure are caused by the forces in the psychological field—needs, 

aspirations, and valences. 

 Lewin thinks that the level of aspiration depends upon the potentialities of an 

individual and on the influences of the group to which he belongs. Too higher or too 

level of aspiration discourages learning (“Lewin's field theory of learning: 

Education,” 2016). 

Main Concepts Used in Lewin’s Field Theory 

 Topology. Topological concepts are used to represent the structure of life 

space in order to define the range of possible perceptions and actions. The parts are 

shown as various regions and their boundaries, and when an individual structures his 

or her life-space, he or she divides it into regions. 

 Vector. A vector is a force that is influencing movement towards or away 

from a goal. If there is only one vector, movement is in the direction of the vector, 

but if there are two or more vectors acting simultaneously, the movement is towards 

the resultant force. 

 Life Space. The psychological field is the space in which a person moves 

psychologically, containing their self and what they gain from their physical and 

social environment. 
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 The Person in Life Space. The person is often represented as a point 

moving about in his or her life space, affected by pulls and pushes upon him or her, 

circumventing barriers in his or her locomotion in his or her life space. 

 Valence. When a person is attracted to an object that has a positive valence, 

they tend to move towards it, while when they are repelled, they move away from it. 

This can lead to conflict, especially when the opposing forces are in balance 

(“Lewin's field theory of learning: Education,” 2016). 

 Lewin suggested that the subject appears to strike a balance between success 

and failure in achieving a given performance level. Lewin concluded that values of 

success and failure at any performance level are weighed by a subjective probability 

factor. The highest level of performance has a high positive value of success. But the 

lowest goal has a high probability of success and a low positive value of success 

(Lewin, 1944).  

 Sociologists interested in stratification have become concerned with goal 

orientation variables due to their potential to explain educational and occupational 

attainment. However, there is confusion in this area due to the use of the terms 

"aspiration" and "expectation." Since Lewin, social psychologists have referred to 

the cognitive orientational aspect of goal-directed behaviour as the "level of 

aspiration." Lewin distinguished between what he called "real" and "ideal" 

aspirations, with the former being what the person thought he might really be able to 

attain, and the latter what he hoped to attain if all went well. Lewin's word "real" 

seems more definite than the phenomena to which it refers. The suffixes "real" or 

"realistic" can serve well to describe the ego's own orientation to a goal (Haller, 

1968; Lewin, et al., 1944). 

 From the above discussion, it may be concluded that these theories of level 

of aspiration provide importance on the different factors. On the basis of the factors, 

an individual makes an estimate of his or her future performance is influenced by his 
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or her desire to be successful and to avoid failure and his or her expectancy of 

making the given score. It was seen that level of aspiration and one’s reactions to 

success and failure play a significant role in the individual’s life as well as the 

performance of the whole community. 

Migration-An Overview 

 Migration was normally described as a geographic movement of individuals 

away from their usual residence. But it differs from temporary and extremely short 

distance moves. There are two kinds of migration: internal migration (within 

national borders) and international migration (across international borders). The 

term "migration" in layman's terms refers to people moving from one location to 

another. The Multilingual Demographic Dictionary (2023) states that “migration 

was a form of geographical mobility or spatial mobility between one geographical 

unit and another, generally involving a change in residence from the place of origin 

or place of departure to the place of destination or place of arrival.” In contrast to 

other types of movement, which do not entail a permanent change of residence, this 

type of migration was known as permanent migration. People can move within a 

nation between various states, or between various districts of the same state, or they 

can migrate abroad. As a result, internal and external migration are described using 

distinct terms. Internal migration was the movement within a country, whereas 

external migration, also known as foreign migration, was the movement across 

borders.  

 The 2030 Agenda for Sustainable Development recognises for the first time 

the contribution of migration to sustainable development. Eleven of the seventeen 

Sustainable Development Goals (SDGs) include goals and indicators related to 

migration or mobility. The Agenda's central tenet was to "leave no one behind," 

including refugees. The SDGs’ central reference to migration was made in Target 10.7, 

to facilitate orderly, safe, regular and responsible migration and mobility of people, 
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including through the implementation of planned and well-managed migration policies. 

Other targets directly related to migration mention trafficking, remittances, international 

student mobility and more. Moreover, migration was indirectly relevant to many more 

cross-cutting targets (United Nations, 2015). 

Migration-Different Definitions 

 Census of India. The Census of India provides two definitions of migrant-

place of birth definition and place of last residence definition. “When a person was 

enumerated in Census at a place (i.e., village or town or rural or urban) different 

from her or his last place of residence, she would be considered as migrant by place 

of residence. When a person enumerated at place different from his or her place of 

birth, she would be considered as a migrant by place of birth” (Office of the 

Registrar General & Census Commissioner, India, 2011). 

 National Sample Survey. According to National Sample Survey (2023), a 

migrant is “a household member whose last usual place of residence, any time in the 

past, was different from the place of enumeration was considered as a migrant 

member in a household.”  

 National Family Health Survey-4. According to National Family Health 

Survey (2017), all eligible men and women were asked “How long have you been 

living continuously in (name of the current place of residence).” The question 

recorded responses as the number of years (1, 2, 3…., etc.), always and visitors. 

Those who responded in the number of years were considered a migrant. 

Who is a Migrant 

 International Organisation for Migration (2023) defines a migrant as any 

person who is moving or has moved across an international border or within a State 

away from his or her habitual place of residence, regardless of (1) the person’s legal 

status; (2) whether the movement is voluntary or involuntary; (3) what the causes for 

the movement are; or (4) what the length of the stay is. 
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 International Organisation for Migration (2023) also defines migration as 

An umbrella term, not defined under international law, reflecting the 

common lay understanding of a person who moves away from his or her 

place of usual residence, whether within a country or across an international 

border, temporarily or permanently, and for a variety of reasons. The term 

includes a number of well-defined legal categories of people, such as migrant 

workers; persons whose particular types of movements are legally-defined, 

such as smuggled migrants; as well as those whose status or means of 

movement are not specifically defined under international law, such as 

international students.  

 According to the Census of India 2011 Module 5, migration is characterised 

as follows: 

 The three elements contribute to demographic change over time in a region: 

results from the following three factors: birth, death, and migration (both in-

migration and out-migration). The concept of mobility or migration concerns the 

movement of people from one place to another. A considerable part of this 

movement is incidental to carrying out the activities of daily life-commuting to and 

from the place of work, shopping, visiting, and travelling for business or pleasure, to 

name a few. They must, however, be distinguished from the type of mobility that 

entails a sustained or permanent residence in the destination. It is this latter type of 

mobility that the concept of migration envisions (“Migration”, 2022). 

Some Examples of Migration 

 Change of residence after marriage 

 Migration to cities and towns for employment 

 Migration (displacement) due to the construction of dams, roads, etc. 

 Migration of refugees from Pakistan after independence 

 Migration due to education 
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The Movement that is not Considered as Migration 

 The movement that is highly localised, such as from one apartment to 

another in the same building, Movement from one home to another in the same area, 

Movement from one village to another village, Movement from one ward in a town 

to another, etc., cannot be considered as migration (“Migration,” 2022). A 

movement is referred to as "migration" if it involves a change of residence from one 

village or town to another (“Migration,” 2022). 

Types of Migration 

 Immigration and emigration. The terms "immigration" and "emigration" 

apply to people moving into and out of a country, respectively. Only in the setting of 

international migration are these words used. As an illustration, people who migrate 

from India and move to the US or Canada are both immigrants to those countries 

and emigrants from India  (“Migration,” 2022). 

 Inmigration and outmigration. These terms are only used in relation to 

internal migration. Inmigration refers to movement into a specific region, whereas 

outmigration refers to movement out of a specific area. As a result, commuters from 

Bihar or Uttar Pradesh to Punjab are classified as inmigrants in Punjab and 

outmigrants in Bihar and Uttar Pradesh. The word inmigration refers to the area of 

destination of the migrants, whereas the term outmigration refers to the area of 

origin or place of departure of the migrant  (“Migration,” 2022). 

Theories of Migration 

 Different theories explaining migration are briefly discussed in the following 

section. 

 Lee’s Theory of Migration. Everett Lee has classified the factors associated 

with the decision to migrate and the migration procedure into four categories: (1) 
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Factors related to the origin area, (2) Factors related to the destination area, (3) 

Intervening hurdles, and (4) Personal factors. 

 Lee elaborates on each of these four categories by pointing out that in each 

area, there are numerous factors that work to drive people away from the area, to 

keep people in the area, or to attract people to it. There are substantial differences in 

this regard between the factors associated with the area of origin and those 

associated with the area of destination. Migration may occur after both are 

appropriately weighed. Typically, a person has a superior and more realistic 

knowledge of his place of origin, whereas his knowledge of his destination is 

somewhat superficial and inexact. Figure 3 explains Lee’s theory of migration. 

Figure 3 

The Push and Pull Factors of Migration 

 

 Lee's theory classifies migration causing variables into two distinct groups: 

push and pull factors. Push factors are things that are unfavourable about one's 

current location, while pull factors are things that draw one to another location (Lee, 

1966). According to Lee's migration model, there are pull and push factors within 

the origin country (where the migrant moves from) and the destination country 

(where the migrant moves to). Pull factors are elements that attract a person to 

relocate to a new location. Higher wages, higher living standards, higher educational 

standards, and more job possibilities are some examples. People are forced to leave 
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a region due to push factors. Drought, conflict, fewer employment opportunities, and 

low living standards are a few examples. Intervening obstacles are another 

component of Lee's model. 

 Ravenstein’s Laws for Migration. A collection of principles derived from 

the work of E.G. Ravenstein, a 19th century geographer. They describe the causes of 

human migration and serve as the foundation for many population geography and 

demography studies based on UK census data. He published "The Laws of 

Migration" in the Journal of the Statistical Society in 1885. This paper, the second 

and most intriguing of three, begins with his motivation  "It was a remark of the late 

Dr. William Farr, to the effect that migration appeared to go on without any definite 

law, which first directed my attention to the subject…"(Tobler, 1995). 

 Ravenstein published three papers in 1876, 1885, and 1889, outlining several 

"laws" based on his study of 1871 and 1881 UK census data. Each paper mentions 

different variations of the laws, creating confusion about how many there are. 

Geographer Grigg's (1997) synopsis “One” sets 11 laws that have become the 

standard. Some authors mention up to 14, but they are all derived from Ravenstein's 

works ( Grigg, 1997). 

 Most Migrants Go Only Short Distances. Ravenstein studied migration 

between UK counties and discovered that 75% of people tended to migrate to the 

nearest location where there was a compelling cause to go. This is still true in many 

cases around the globe today. Even when the media focuses on international 

migration, domestic migration, which is frequently under-reported, typically 

involves far more people. 

 Migration Goes by Steps (Step-by-Step). Ravenstein invented the idea of 

"Step Migration," in which migrants move from place to place, working as they go, 

until they arrive somewhere. The existence of this process has been called into 

question on numerous occasions, but it does occur in certain situations. 
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 Long Distance Migrants Prefer to Go to Big Cities. Ravenstein determined 

that approximately 25% of migrants travelled long distances without stopping. In 

general, they left their home country and travelled to a metropolis such as London or 

New York. They tended to finish up here rather than continue on, which is why 

many port cities became, and possibly continue to be, significant migrant 

destinations. 

 Migration Flows Produce Counter Flows. Ravenstein referred to these as 

"counter-currents," and demonstrated that where most people were departing 

(emigrants or out-migrants), there were also people moving in (in-migrants), 

including new residents and returnees. This significant occurrence is still being 

researched. 

 People from Urban Areas Migrate Less than Rural People. This idea of 

Ravenstein has been discarded as untenable; his own data could be interpreted the 

opposite way. 

 Females Migrate More Inside Countries; Males Migrate More Internationally. 

This was due in part to the fact that females in the UK in the late 1800s migrated to 

other places as domestic workers (maids), and when they married, they moved to 

their husband's place of residence rather than vice versa. Furthermore, men were far 

more prone than women to migrate abroad at the time. 

 Migrants are Mostly Adults, Not Families. Migrants in the late 1800s in the 

United Kingdom tended to be people in their twenties and later. In contrast, few 

family units moved abroad. Currently, the majority of migrants are between the ages 

of 15 and 35, as is common in areas where large migrant flows are recorded, such as 

the US-Mexico border. 

 Urban Areas Grow Mostly from In-Migration, not Natural Increase. In other 

words, cities grew in population primarily because people relocated there, not 

because more people were born than died. 
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 Migration Increases as Transport Improves and Economic Opportunity 

Increases. Though Ravenstein's data couldn't prove it, the general notion was that 

more people moved as trains and ships became more common, faster, and more 

desirable, while more and more jobs became accessible in cities. 

 Migration is Mostly from Rural Areas to Urban Areas. This is the foundation 

of the concept of rural-to-urban migration, which occurs on a massive scale all over 

the globe. Except when urban areas are devastated by war, natural catastrophes, or a 

state policy of moving people to rural areas, the opposite flow of urban-to-rural 

migration is usually quite minimal. 

 People Migrate for Economic Reasons. Ravenstein didn't mince words when 

he stated that people migrated for the practical reason that they required a job, or a 

better job, meaning one that paid more money. This is still the most important factor 

in both domestic and foreign migration flows. 

 Ravenstein's work is notable for its impact on key urban population and 

migration models such as distance decay, the gravity model, and the concepts of 

absorption and dispersion. The major flaws of Ravenstein's works are their labelling 

as "laws" and their undervaluing of the roles of politics and culture in favour of 

economics. 

Theory of Intervening Opportunities. The theory of intervening 

opportunities makes an effort to explain the likelihood of migration. Its hypothesis is 

that the opportunities to settle at the destination impact this likelihood more than 

distance or population pressure at the starting place. 

 Stouffer's law of intervening opportunities states, "The number of people 

travelling a given distance is directly proportional to the number of opportunities at 

that distance and inversely proportional to the number of intervening opportunities" 

(Stouffer, 1940). 
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 According to Stouffer's theory, the amount of migration over a particular 

distance is directly proportional to the number of opportunities at the destination and 

inversely proportional to the number of opportunities between the point of departure 

and the point of destination. These intervening opportunities may convince a 

migrant to settle in a location along the path rather than continuing on to the 

intended destination. Stouffer contended that the volume of migration was 

determined less by distance and population totals than by the opportunities available 

in each place. Figure 4 simply explains the intervening opportunity theory by 

Stouffer. Here A, B, and C are the intervening opportunities between source and 

destination. 

Figure 4 

Intervening Opportunities by Stouffer 

 

 
As per Stouffer, migration is determined by the number of opportunities accessible 

in that place rather than the distance and population size of the city as claimed by the 

gravity model. Opportunities and Intervening opportunities are economic 

opportunities such as job opportunities, adequate housing, sanitation, health, and 

education facilities, entertainment facilities, a clean environment political stability, 

security, and political opportunities and cultural and social opportunities. 

Intervening opportunities make people satisfy that discourages people to migrate to 

a large distance (Stouffer, 1940). 

 Petersen's Typology of Migration. Migration is not unitary, it differs from 

fertility and mortality in that it cannot be analysed, even primarily in terms of supra-

cultural, physiological factors but must be differentiated even at the most abstract 

level with the social conditions obtaining. This means that the most general 

statement that one can make concerning migration must be in the form of a 

Source  
Destination   

A 
B C 
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typology, rather than a law” (General Theories of Geographic Mobility, 2008; 

Petersen, 1969). 

 Petersen's typology classified migration into five categories: primitive, 

impelled, forced, autonomous, and mass migration. Each category was further 

subdivided into two types, conservative migration, in which the mover moves 

residence to keep his or her current standard of living, and innovative migration, in 

which the move is made to improve living standard (Morrison, 1980). 

 The Harris-Todaro Model. The seminal “Two Sector Model” was 

introduced by John R. Harris and Michael P. Todaro in the American Economic 

Association in 1970. This model is a ground-breaking study in the area of rural-

urban migration. The classical theory is used in development economics as a 

practical example of the decision of migrants based on anticipated income 

differences between rural (agriculture) and urban (industrial) regions. The model's 

primary premise is that, rather than simply considering wage differences, people 

migrate based on expected income differences between rural and urban regions 

(Espíndola et al., 2006). This suggests that rural-urban migration in a setting of high 

urban unemployment can be economically rational if expected urban income 

exceeds expected rural income. In developing nations, the model of rural-urban 

migration is usually studied in the context of employment and unemployment. The 

model's goal is to explain the critical issue of urban unemployment in developing 

nations. The central hypothesis of Harris and Todaro's model is that economic 

incentives, wage differentials, and the likelihood of finding work at the location all 

have an impact on migration decisions. In other words, according to this theory, 

rural-urban migration will take place when the urban expected salary is higher than 

the rural obtained wage (PgPathshala, 2014). 

 The Gravity Model of Migration. Gravity models offer a simple 

framework for comprehending the factors that influence international flows, such as 
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commerce, migration, or capital. Theoretical models like random utility 

maximisation models can be readily used to derive gravity models. There are 

numerous ways to take into consideration the analytical difficulties brought on by 

gravity models, like the use of instrumental variables or fixed effects. It is simple to 

include various extra controls and policy factors in empirical models (Ramos, 2016). 

The gravity model of migration operates similarly to Newton's law. When used 

geographically, the phrases "bodies" and "masses" of Newton’s Law are changed to 

"locations" and "importance," respectively. Importance can be determined by factors 

such as population size, GDP, or other pertinent figures. Therefore, the gravity 

model of migration is predicated on the notion that there will be an increase in 

mobility between two locations as one or both of them become more important. 

However, the movement between the two places will be less the further apart they 

are. Distance decay is the name given to this occurrence. Estimating migration 

between two regions using the gravity model (Gietel-Basten, 2020). 

Child Migration- An Overview 

 According to the data of UNICEF, the world’s migrants are nearly 34 million 

refugees and asylum seekers who have been forcibly displaced from their own 

countries – half of them children (UNICEF, 2023). There is no universally accepted 

definition of migrants, but the most commonly available numbers of international 

migrants refer to the number of people living in a place other than their birth 

country. The proportion of foreign migrants in the total population has increased to 

3.6% by 2020, contributing to an 83% increase in the global migrant population 

from 153 million in 1990 to 281 million in 2020. The number of migrant children 

grew by 50% from 24 million in 1990 to 36 million in 2020, reflecting the growing 

global population. In 2020, one in every 66 children worldwide lived outside the 

country of their birth. Globally, more than half of international migrants have moved 

to another country within the same region where they were born. Asia is the region 
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of origin for the highest number of migrants, with 46 million born in Asia but living 

outside of it. 16% of international migrants are Europeans who have moved within 

Europe. 

 Asia is home to nearly 14 million international child migrants, accounting for 

39% of the global child population. Thirty-one per cent of all migratory children live 

in Europe and Northern America, while 18% live in Africa. Half of all child 

migrants live in 15 nations, the most populous of which is the United States of 

America, which has 3.3 million child migrants. The countries with the most child 

migrants generally have one of two characteristics: a high proportion of children in 

their overall migrant population, or a relatively small percentage of the migrant 

population, but their overall migrant populations are so large that the total number of 

migrant children is still comparatively high (UNICEF, 2023). 

 International migration is only a small portion of population movements, but 

by 2005, 760 million people had migrated within their own countries since birth, 

nearly four times as many as had migrated internationally. Comparative global 

estimates on internal migration are limited, making it difficult to assess the scale, 

trends, and impacts of internal migration on children at a global level. Looking at the 

available information from the world's two most populous countries, however, the 

scale and policy implications of internal migration for children are clear. Migration 

is a major factor in the well-being of children in China, with almost 70 million 

children left behind when their parents move. In India, 326 million people had 

moved by 2007-2008, and 15 million children were estimated to be living as internal 

migrants. This is equivalent to half the number of international child migrants in the 

world (UNICE, 2023). 

Child Migration-National Level 

  In India, one in every five migrants is a child, and the country is home to 

92.95 million migrant children, with females accounting for more than half of this 



 Review of Literature 81 

population (47.05 million). Migrant females continue to dominate migrant boys 

among child migrants (0-19 years), accounting for 55.4% of all child migrants in 

1991, 51.7% in the census 2001, and 50.6% in the census 2011. More than five out 

of every ten child migrants relocated to rural areas, while more than four out of 

every ten (44%) relocated to urban areas (Office of the Registrar General & Census 

Commissioner, India, 2001; Office of the Registrar General & Census 

Commissioner, India, 2011; Young Lives India and UNICEF India, 2020). 

 Boys outnumbered females among urban child migrants (0-19 years old) 

(41.8%). In rural regions, migrant girls outnumbered migrant boys by a larger 

margin (58.7%) (53.2%). Goa has the highest proportion of in-migrant children, 

accounting for 80.7% (0.34 million) of the state's overall child population. Goa and 

Kerala are the top two states in terms of in-migration, with Arunachal Pradesh and 

Maharashtra coming in third and fourth, respectively. 

  Marriage, which accounts for more than a third of girls aged 15-19 years, is 

the third main reason for children's migration in the age group 0-19 years (34.9%). 

The fourth reason, mentioned by only 3.4% of children, is migration for education. 

 The NSSO 64th Round (2007-08) identified "moved with household" as the 

most frequently cited cause for migration among children aged 0 to 18. The 0-5 age 

group (78.4%), 6-14 age group (67.2%), and 15-18 age group (41.4%) have greater 

rates. The second most widely cited cause (16.8%) was studied, followed by 

marriage (11.8%) and other reasons (6.8%). Migration reasons differ depending on 

gender, location, caste, and faith. An examination of migrant and non-migrant 

households' monthly per capita expenditure showed a marginal difference, but 

overall MPCE stays significantly higher among migrant households.  

 According to NFHS-4 (2015-16) data, migrant children (0-5 years) are less 

likely to obtain a full education. Secondary analysis of NSSO 64th Round data shows 

that migrant children outperform non-migrant children in terms of monthly per capita 
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expenditure, educational attendance, and job engagement. However, migrant children 

aged 6 to 18 are more vulnerable due to increased child labour and fewer educational 

options, with 22.1% not enrolled in educational institutions and 11% working. The 

secondary analysis key policy suggestions include the implementation of vaccination 

and other health-related measures. 

Inter-State Migrant Labourers in Kerala 

 Kerala's economy is now entirely dependent on the estimated 3.5 million 

interstate migrant labourers who live there. Additionally, in the entire Indian 

subcontinent, the state pays migrant labourers the highest wages for labour in the 

unorganised sector (Peter et al., 2020). The total number of other state domestic 

migrants in Kerala is 31.4 lakhs during 2017-18. The construction sector is the most 

dominant sector, with 17.5 lakh migrants engaged. The manufacturing sector is the 

second most dominant sector with 6.3 lakh migrants. Agriculture and allied sector 

activities are estimated to provide 3 lakh migrants, while service sectors such as 

hotel and restaurant services, wholesale and retail trade, and other elementary 

services provide 1.7 lakh. Mining and quarrying, education, health, and social 

services provide 10,000 jobs to migrant workers (Parida & Raman, 2021; Office of 

the Registrar General & Census Commissioner, India, 2001; Office of the Registrar 

General & Census Commissioner, India, 2011). The share of other state domestic 

migrants in Kerala increased from 4.5 lakh to 6.5 lakh between 2001 and 2011 with 

an annual growth rate of 4.4%. Tamil Nadu, Karnataka, and Maharashtra were the 

major migrant-sending states during 2001, but in 2011, migrants from far off states 

like West Bengal, Assam, Odisha and Bihar increased massively. The share of 

migrants reporting long-duration migration has been declining with a corresponding 

rise in the share of short-duration migration in Kerala. 

 A study conducted by Parida and Raman (2021), found that about 10 lakh 

migrants are long-term migrants in Kerala, consistent with both Census reports and 

National Sample Survey migration figures. During the last seven years, inter-state 
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duration migration increased by only 3 lakhs. Out of 10 lakh total long

state migrants, only 5 per cent (about 52 thousand) are living in Kerala along 

with their families. Ernakulum tops the rank by accommodating 14.5 thousand (28 per 

cent) migrant families, followed by Thrissur (about 7 thousand or 13.6 per cent) and 

Alappuzha (about 5 thousand). It is also estimated that migrant families living in 

Kerala, on average, have two (average value is 1.97) children living with them as 

dependent family members (Office of the Registrar General & Census Commissioner, 

Office of the Registrar General & Census Commissioner, India

National Sample Survey, 2023.; Parida & Raman, 2021). 

Major Migrant Sending States of India 

major migrant sending states of India are shown in the bar plot 
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ly 3 lakhs. Out of 10 lakh total long-term 

state migrants, only 5 per cent (about 52 thousand) are living in Kerala along 

with their families. Ernakulum tops the rank by accommodating 14.5 thousand (28 per 

(about 7 thousand or 13.6 per cent) and 

It is also estimated that migrant families living in 

Kerala, on average, have two (average value is 1.97) children living with them as 

General & Census Commissioner, 

Office of the Registrar General & Census Commissioner, India, 2011; 

a are shown in the bar plot 
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received the third-highest number of migrants (4.1 lakhs, or approximately 13.1%). 

Bihar and Orissa each send about 4% (1.2 lakh) of their residents to Kerala. 

Jharkhand is home to approximately 0.8 lakh migrants (2.5%) (Office of the 

Registrar General & Census Commissioner, India, 2001; Office of the Registrar 

General & Census Commissioner, India, 2011; Parida & Raman, 2021).  

Number of Migrant Children Living and Attending Education in Kerala 

 Study conducted by Parida and Raman during the year 2017-2018 reports 

that Migrant families living in Kerala, on average, have two children living with 

them as dependent family members. Table 3 shows the estimated number of migrant 

children attending education in Kerala during 2017-18. 

Table 3 

District-wise Number of Migrant Children Attending Education (School or College) 

in Kerala, 2017-18  

Name of Districts 
Estimated No. of 

Migrant 
Children (,000) 

% of Migrant 
Children 
Attending 
Education 

Estimated No. of 
Migrant children 

attending Education in 
Kerala (,000) 

Alappuzha 9.6 84.4 5.8 

Ernakulam 28.1 82.0 16.9 

Idukki 1.3 82.3 0.8 

Kannur 2.4 83.1 1.4 

Kasaragode 5.0 82.4 3.0 

Kollam 3.7 83.5 2.2 

Kottayam 8.6 81.0 5.1 

Kozhikode 3.6 84.3 2.2 

Malappuram 8.5 81.3 5.1 

Palakkad 2.4 84.6 1.4 

Pathanamthitta 5.9 84.5 3.5 

Thiruvanandapuram 7.3 83.9 4.4 

Thrissur 13.7 81.8 8.2 

Wayanadu 1.2 81.7 0.7 

Kerala Total 97.6 81.0 60.7 
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The study observed across the districts of Kerala, with Ernakulum having 28,000 

migrant children, Thrissur having 14,000 migrant dependent children, Alappuzha 

having 10,000 migrant dependent children, and Kottayam, Malappuram, and 

Thiruvananthapuram each having over 7,000 migrant children. The same study 

reports that the education participation rate of migrant children in Kerala is 

estimated to be 81%, with 17,000 attending school or college in Ernakulum alone. 

Thrissur has the second highest number of migrant children attending education, 

followed by Alappuzha, Kottayam and Malappuram, and Thiruvananthapuram. 

4.5,000 migrant children are expected to attend education in Thiruvananthapuram.  

A study conducted by Vasu (2021) recorded that the consolidated district-

wise data of children of migrant labourers, 11,733 children are enrolled at various 

schools under general education in Kerala. Table 4 gives the details of migrant 

students enrolled in the schools of Kerala during 2020-21.  

Table 4 

Details of District Wise Enrolment of Migrant Labourers’ Children  

Sl. No. District Total number of migrant children class 1 to 12 

1 Trivandrum 1067 

2 Kollam 550 

3 Pathanamthitta 192 

4 Alappuzha 315 

5 Kottayam 224 

6 Idukki 749 

7 Ernakulam 4679 

8 Thrissur 935 

9 Palakkad 475 

10 Malappuram 421 

11 Kozhikode 827 

12 Wayanadu 65 

13 Kannur 785 

14 Kasaragod 449 

 Total 11733 
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The study found that 1067 children from various states have been enrolled in various 

schools in Trivandrum district, with most of them coming from Tamil Nadu (467). 

Ernakulam district has the largest number of children of migrant labourers enrolled 

in schools in the state, with 4679. Thrissur district has 935 migrant labourers' 

children enrolled at various schools, with most of them from West Bengal (134) and 

Bihar (119). Kozhikode district has 827 migrant labourers' children enrolled at 

various schools, with most of them from Bihar (172) and Uttar Pradesh (153). 

Malappuram district has 421 migrant labourers' children enrolled. Wayanadu district 

has the fewest number (65) of migrant labourers' children enrolled in schools in the 

state. Kannur has 785 migrant labourers' children enrolled, with most of them from 

Rajasthan (135), Karnataka (108) and Tamilnadu (136). Palakkad district has 475 

migrant labourers' children enrolled, with most of them from Tamil Nadu (166). 

Kasaragod has 449 children from 1 to 12 classes. 

Review of Related Studies 

 The investigator identified a large number of related studies focusing on the 

variables under the present investigation. All of the variables studied were highly 

significant in the current state of education and practice. As a result, the investigator 

concentrated on documenting only relevant recent studies on all four variables, even 

though analysed all possible related studies. 

Studies on Quality of Life 

 This section presents studies on Quality of Life in chronological sequence. 

 Ramón-Arbués et al. (2022) studied the predictors of the Quality of Life of 

university Students. Using the WHOQOL-BREF questionnaire, this study evaluated 

the Quality of Life (QoL) of 868 university students in Spain. Results indicated that 

66.2% of participants positively rated their QoL and 58.8% positively rated their 

general health. Higher QoL was linked to better sleep and diet, as well as higher 
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self-esteem and academic performance satisfaction. Lower scores in the 

psychological domain were connected to living alone or being overweight, while 

higher scores in the social relationships domain of QoL were linked to drinking, 

smoking, and low body weight. These findings underscore the need to identify and 

overcome barriers to increased QoL for university students. 

 Borche et al. (2021) explored how different types of parenting styles affect 

academic achievement and how these relationships were mediated by teenagers' self-

reported Quality of Life. The study sample consisted of 191 Polish early adolescents. 

The Parenting styles Questionnaire for Youth was used to examine the different 

types of parenting styles, and KidScreen 27 was used to assess Quality of Life. The 

average semester grade was used to assess student achievement at school. Findings 

indicated that bivariate relationships were significant in the theoretically expected 

manner, but with rather small effect sizes. The mediation analysis identified that 

four of the six models were not significant. Furthermore, this favourable relationship 

was mediated by teenagers' overall Quality of Life. 

 Mascia et al. (2020) conducted a study on students’ Quality of Life. This 

study emphasised the significance of examining those that add to well-being of 

students. In this research, partial least squares structural equation modelling was 

used to examine the role of smartphone use in relation to these factors. Findings 

indicated that adolescents' social and academic well-being was significantly 

influenced by emotional intelligence and self-regulation. Although technology was a 

vital part of teenage life, smartphone addiction was on the rise. Even though self-

regulation influences students' Quality of Life, its impact differs depending on how 

dependent they were on their smartphones. The findings support the relevance of the 

link between self-control and smartphone addiction in training pupils to be 

conscious of the time spent using smartphones. 

 Kumar et al. (2020) compared the Quality of Life (QoL) and adjustment of 

children with Attention Deficit Hyperactive Disorder (ADHD) to that of normal 
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children. The study noted that those identified with ADHD had positive and 

significant comorbidity such as low intelligence, conduct problems, anxiety, 

depression, psychotic tendencies, physical illness with emotional problems and 

stigmatisation, and low self-esteem and peer relationships. ADHD children have a 

severe burden, with poor perceived QoL, several adjustment problems, and the 

presence of one or more comorbidity. Investigators hope that this study could help to 

understand and emphasise the need for holistic treatment that includes medicinal and 

therapeutic methods, as well as parental involvement, with the sole focus on 

enhancing and reducing these factors. 

 Molnar et al. (2019) did an effort to compare the Quality of Life and learning 

success of adolescents surviving cancer and their classmates. This study compared 

the Quality of Life and academic success of 21 cancer survivors aged 12 to 18 and 

95 of their classmates. The findings revealed that the better the survivors' overall 

Quality of Life, the better their academic performance. Those who were teased 

because of cancer, on the other hand, made fewer acquaintances and found it more 

difficult to participate in social programmes. The control group indicated poorer 

values for physical and emotional functions than survivor children. Only in the area 

of planning did a significant difference between the two groups exist in terms of the 

degree of growth of school motivation and the use of learning strategies. 

 Raihana and Nabilah (2018) classified students based on Quality of Life and 

academic performance by using a support vector machine. The WHOQOL-BREF 

questionnaire was used to assess students' Quality of Life in four domains: physical 

health, psychological health, social relationships, and environment. The sample size 

of the study was 60 university students. According to the results for each Quality of 

Life domain, students with both low and high academic performance were classed as 

high academic performers. When all domains were aggregated, the same result was 

found. All models had excellent accuracy, implying that the support vector machine 
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classification was highly accurate. The study discovered that students' academic 

performance was highly influenced by their Quality of Life. 

 Nia (2018) investigated the relationship between academic achievement and 

emotional intelligence and Quality of Life at Bam University of Medical Sciences. 

The study used a cross-sectional descriptive-analytical technique and stratified 

random sampling. The sample consisted of 188 female undergraduate students from 

Bam University of Medical Sciences. The results disclosed that there were no 

significant variations between the variables of academic accomplishment motivation, 

emotional intelligence, and Quality of Life. Regression analysis results revealed that 

there was no significant relationship between academic achievement and Quality of 

Life. 

 Lyndon et al. (2017) examined burnout, Quality of Life, motivation, and 

academic achievement among medical students. The study used a person-oriented 

approach to identify burnout and Quality of Life profiles of medical students and 

investigate their associations with academic motivation and achievement on 

progress tests. Medical students of university of Auckland were divided into three 

groups based on a two-step cluster analysis that included WHOQOL-BREF and 

Copenhagen Burnout Inventory scores. The study found that changes in academic 

motivation and achievement across time were connected with medical students' 

Burnout and Quality of Life profiles. 

 Casas (2016) carried out a study on Children, adolescents and Quality of 

Life: The Social Sciences perspective over two decades. The study recorded that the 

first ISQOLS international conference (1996) in Prince George, Canada, focused on 

the Quality of Life of children and teenagers. (QoL). However, prior to the year 

2000, there were few publications that used subjective data from large samples of 

children or teenagers. The "child indicators movement" emerged in the new 

millennium, implying that the social indicators movement has waited 40 years to 
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include children in the challenges anticipated. Even so, measuring children's rights 

has been linked to meeting minimum standards, whereas measuring children's well-

being and QoL has to do with reaching the full potential of human development, 

which includes human goals and, thus, human rights. More conceptual debates, 

studies, and dissemination of research findings were required to comprehend the 

perceived living conditions of children and teenagers in different countries in the 

world, and in different socio-cultural contexts. 

 Eres and Bilasa (2016) studied middle school students’ perception of the 

Quality of Life in Ankara. The descriptive survey method was used in this study. 

The sample consists of 459 Ankara middle school students. The Quality of School 

Life Scale was used to collect data. The study observed that students had moderate 

perceptions of the quality of school life and concluded that they would not reach the 

expected performance in the high school entrance exam. The study also found that 

the student’s perceptions of the sub-dimensions varied. While they had the highest 

perception of sub-dimension "status," they had the lowest regarding "school 

management." 

 Macedo et al. (2015) investigated Quality of Life, school backpack weight 

and non-specific low back pain in children and adolescents. The investigators 

studied the level of disability, Quality of Life, and school backpack weight in boys 

and girls aged 11 to 17. The variations in QoL between those who reported and 

those who did not report low back pain were also examined. There were 86 girls and 

63 guys in the sample. The Roland-Morris Impairment Questionnaire was used to 

assess low back pain and disability. The Pediatric Quality of Life Inventory was 

used to assess QoL. To investigate differences across groups, multivariate analyses 

of variance and covariance were utilised. In comparison to boys, females reported 

higher impairment levels and lower QoL in the domains of physical and emotional 

functioning, psychosocial health summary score, physical health summary score, 

and total QoL score. 
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 Kuhlman (2014) studied the relationships between health status, Quality of 

Life, and academic success among college students. The behavioural difficulties of 

86 first and second year college students were determined using a Quality of Life 

survey. Each of these behavioural categories was then investigated for probable 

associations with blood pressure, weight, body mass index, alcohol intake, body fat 

percentage, and any changes from the first three weeks of school. The study 

observed that behavioural difficulties were positively connected to alcohol 

consumption. Weight change, body mass index change, waist size, and alcohol 

consumption were all strongly connected with hyperactivity. Peer difficulties were 

shown to be adversely connected to alcohol change and positively related to body fat 

percentage. Total behavioural difficulties correlated positively with body fat 

percentage and body mass index. GPA was found to be negatively connected to 

conduct issues, hyperactivity, peer problems, total difficulty, alcohol consumption, 

and body fat percentage. 

 Henning et al. (2013) study examined the relationships between religious 

membership, Quality of Life (QoL), and academic performance metrics. Samples 

were selected from New Zealand university's school of medicine students. The 

tools used were WHOQOL-BREF and the World Health Organisation Spiritual, 

Religiousness, and Personal Beliefs questionnaire. The major findings observed 

that participants with various religious affiliations had distinct spiritual QoL 

assessments. However, these various expressions did not translate into their 

perceptions of study hours and academic achievement. Furthermore, the QoL 

indicators did not predict academic achievement but did predict hours of study. 

More study hours were associated with better physical health but worse 

psychological health and less engagement in forming social ties. 

 Suleiman (2013) conducted a descriptive study on the Quality of Life among 

University students in Jordan. The sample comprises 119 full-time Jordanian 
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undergraduate nursing students from a large private university in Amman, Jordan. 

The Arabic version of the SF-36 was used to assess QoL. The study observed that 

the highest Medical Outcome Study Short Form 36 scores were achieved for the 

physical functioning domain, while the lowest scores were found for the vitality area. 

The study also revealed a link between QoL and some demographic characteristics 

among students. Employment was prominent among the characteristics that 

significantly influence QoL in the sample. The study suggested that college 

administrators and professors must incorporate QoL into academic curricula. This 

will provide nursing students with more information about QoL and techniques to 

improve their QoL. 

 Norouzi (2012) examined the relationship between Quality of Life and 

achievement motivation and anxiety in undergraduate students. One hundred 

and fifty-nine BA students from Allameh Tabatabaii university's Psychology 

and Upbringing Science, Law and Politics, and Social Science colleges were 

chosen in a multiple stage clustered random method. The study used the SF-36 

Quality of Life questionnaire, the ACMT achievement motivation, and Cattell's 

anxiety questionnaire. Multiple-variable regression analysis was used to analyse 

the data. The study identified a link between anxiety, Quality of Life and 

achievement motivation. Male anxiety levels were similarly negatively predicted 

by Quality of Life. However, achievement drive was not a predictive indicator 

for male anxiety levels. 

 Ilias and Nor (2012) studied the relationship between Quality of Life, 

academic behaviour and student motivation in teachers’ training institutes in 

Malaysia. The major objectives were to determine whether there was a 

significant relationship between academic conduct and Quality of Life and 

whether there was a significant relationship between academic and behavioural 

student motivation. The study found no significant relationship between 
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academic conduct and student Quality of Life and no significant relationship 

between academic and motivational behaviour. 

 Henning (2012) carried out a study on the Quality of Life of medical 

students studying in New Zealand. The study compared non-medical students to a 

general population reference group. The sample size was 274 medical students in 

their early clinical years, and the tool utilised was the WHOQOL-BREF. 

Independent group t-tests, confidence intervals, and Cohen's d were utilised in the 

statistical analysis. When compared to a general population reference group, the 

findings show that all university students had relatively low QoL perceptions. It was 

also discovered that medical students perceived their QoL to be better or equal to 

that of non-medical student groups. Study emphasise the importance of additional 

study in this area to determine the needs and concerns of various subgroups such as 

overseas students. 

 Malkoc (2011) examined Quality of Life and subjective well-being in 

undergraduate students. The study sought to determine whether Quality of Life and 

its four domains (physical health, psychological health, social relationships, and 

environment) were significant predictors of subjective well-being, as well as to 

investigate Quality of Life in relation to gender, socioeconomic level, number of 

siblings, living environment, mother education level, and father education level. The 

tools employed were the Subjective Well-Being Scale and a Turkish-adapted 

WHOQOL-BREF. The results showed that Quality of Life (overall) and the 

psychological health, social interactions, and environment domains of Quality of 

Life strongly predicted subjective well-being, however, the physical health domain 

did not. Furthermore, there was a considerable disparity in Quality of Life scores 

based on socioeconomic class.  

 Jozefiak et al. (2008) did a cross sectional study on Quality of Life as 

reported by school children and their parents. The study intended to determine the 
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degree of disparity between child and parent proxy reports on emotional and 

behavioural problems as assessed by two different QoL instruments. The Inventory 

of Life Quality and the “Kinder Lebensqualität Frageboge”' were administered to a 

representative Norwegian group of 1997 schoolchildren aged 8-16 years and their 

parents. The t-test was used to compare child and parent reports, and Pearson’s 

product-moment coefficient was used to determine correlations. The study revealed 

that parents rated their children's QoL significantly higher than the children, and that 

mother-child and father-child reports were significant  and  mother and father 

reports were relatively strongly correlated. There were no significant differences in 

correlations of mother-daughter or son and father-daughter-son pairs in terms of 

reported child QoL. 

 Alriksson-Schmidt et al. (2006) studied Quality of Life and resilience in 

adolescents with a mobility disability. The effects of life stress and the hypothesised 

protective variables of social competence, family functioning, and peer social 

engagement on Quality of Life (QoL) in teenagers with mobility disabilities were 

investigated in this study. One fifty nine adolescents with mobility disabilities and 

their parents completed questionnaires to evaluate subjective and objective QoL 

measures. The findings indicated that increased life stress was linked with poorer 

QoL, but the protective variables had no impact on the effects of life stress. The  

protective variables had a cumulative impact, such that adolescents who had more of 

these factors had higher subjective QoL than those who had only one. Interventions 

to improve QoL may concentrate on lowering life stress and building resilience 

through the enhancement of a variety of personal and social resources. 

 Watson and Keith (2002) compared Quality of Life of school age children 

with and without disabilities. The Quality of Life of 76 school aged children with 

identified disabilities receiving special education services in a public school was 

compared to that of 64 students without disabilities. The Quality of Student Life 

Questionnaire was employed as a research tool. The study found that it has not yet 
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reached equity in Quality of Life, for children with and without impairments. 

Findings indicated that there was a need to develop and implement educational plans 

that address Quality of Life outcomes such as satisfaction, well-being, social 

belonging, and empowerment. 

Studies on Socio Personal Adjustment 

 This section presents studies on Socio Personal Adjustment in chronological 

sequence. 

 Kumari and Kamala (2022) investigated adjustment issues among secondary 

school students in Andhra Pradesh. By stratified random sampling method, 450 

students were chosen, and data was gathered using the Jain Adjustment Inventory. 

The main findings showed that variables such as gender, class, school location, and 

type of school management have no impact on student adjustment. According to the 

findings, the study suggests that students' home and classroom environments should 

be conducive to improved academic performance. 

 Singh et al. (2022) evaluated the academic stress and emotional adjustment 

of male and female secondary school students in Uttar Pradesh following the 

COVID-19 pandemic lockdown. The study included 500 students from different 

schools in Uttar Pradesh, and data was collected using a purposive sampling 

technique. A significant positive link between academic stress and emotional 

adjustment was discovered, indicating that a high level of academic stress 

perpetuates emotional maladjustment. Females were also found to be more 

vulnerable to academic stress and to have poor emotional adjustment than their male 

peers. The study indicated that the prolonged impact of COVID-19 has resulted in 

an excess of distress. 

 Chen et al. (2021) examined the relationships between acculturation and 

adjustment in rural-to-urban migrant children in China. The sample consisted of 335 
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migrant students in fourth to sixth grades in Shanghai, China. Acculturation data were 

gathered from children's self-reports, and social, school, and psychological adjustment 

data were gathered from a variety of sources, including peer evaluations, instructor 

ratings, self-reports, and school records. The study revealed that the adaptation to 

urban society aided later social competence. The preservation of rural culture aided 

later psychological well-being in migrant children who struggled to adapt to the 

metropolitan culture. Furthermore, social competence and academic success aided 

later adaptation to urban culture and preservation of rural culture. The investigators 

hope that the findings contribute to a better understanding of the developmental 

processes involved in the acculturation and adjustment of migrant children in modern 

communities. 

 Aghajafari et al. (2020) examined the academic achievement and 

psychosocial adjustment in child refugees. This was a systematic evaluation of 

studies that reported on outcomes of concern in child refugees aged 5 to 12 years old. 

The search yielded 3,172 documents, 45 of which were included. They observed that 

child refugees were particularly vulnerable to scholastic and psychosocial 

difficulties. Child refugees' educational achievement varies, and early deficits often 

resolve with time spent in the host nation. However, the risks for psychosocial 

problems persist, highlighting the need for developing health and educational 

initiatives to assist this population. 

 Chen et al. (2019) examined the school adjustment of rural-to-urban migrant 

children in China and how it relates to acculturation. migrant children were those 

who had their formal hukou status in a rural area outside of the city. Data from 1175 

students in urban public schools have been collected from a variety of sources, 

including peer evaluations, instructor ratings, self-reports, and school records. The 

findings revealed that migrant students performed more competently in social and 

academic areas than non-migrant urban students. In upper grades, migrant students 
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demonstrated better psychological adjustment than non-migrant students, but not in 

lower grades. Among migrant students, those who scored higher on adaptation to 

metropolitan culture and preservation of rural culture are likely to be better adjusted. 

The investigator argues that The study observes that migration and changes in living 

circumstances have an impact on children's school functioning in social, academic, 

and psychological areas. 

 Devi and Chand (2019) investigated the adjustment of senior secondary 

school students in relation to gender and locus of control. A sample of 200 male and 

200 female senior secondary students was drawn at random from a total of 20 senior 

secondary schools in the Himachal Pradesh district of Mandi. The Bells Adjustment 

Inventory (Student form) and the Locus of Control Scale were used to gather the 

necessary data from the chosen subjects. The results indicated a significant 

difference in home adjustment has been found between males and females, but no 

significant differences in health, social, emotional, or overall adjustment were 

discovered. Gender and locus control was found to have no significant interaction 

impacts on various areas of adjustment. 

 Patak (2018) investigated the relationship between adjustment level and 

academic achievement of adolescents of 10th standard studying in different 

educational boards. Fifty students from the C.G. board and 50 students from the 

C.B.S.E. board were chosen for the study. The High School Adjustment Inventory 

was used for adjustment, and the MAT was utilised for academic accomplishment. 

According to the findings, CBSE students outperformed CG board students in 

terms of academic achievement, and the relationship between the two was 

significant. 

 DaCosta et al. (2018) studied the impact of self-adjustment on student 

academic achievement. The study followed a correlational design with random 

sampling to analyse the academic achievement of Timorese student studying in 
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Indonesia. The data were analysed with simple correlation. The findings showed that 

academic achievement was impacted 46.1% by the students’ self-adjustment. The 

study suggested that elevate academic achievement, it was important to enhance 

self-adjustments in students. 

 Darmanaki and Bradley (2018) investigated the levels of happiness and 

depression in migrant adolescents and their Australian native counterparts, 

associations between adjustment and four psychosocial resources, and the 

moderating effects of country of birth on these relationships. Students born in 

Australia, English-speaking nations other than Australia, and non-English-speaking 

countries comprised the sample. Students born in English-speaking countries outside 

of Australia reported the greatest mean levels of happiness and ethnic identity. The 

anticipated protective effects of ethnic identity on migrant adolescent adjustment 

were not observed. In comparison, a sense of school membership influenced 

Australian-born adolescents more positively than their foreign-born counterparts. 

The findings highlight concerns about possible sources of support and connection 

for migrant adolescents. 

 Agung and Enggar (2017) determined the impact of self-control and self-

adjustment on junior high school pupils' academic achievement. The study included 

96 first-year students from an Islamic boarding school in Tasikmalaya, with 48.96% 

males and 51.04% females. The Brief Self-Control Scale, Self-Adjustment Scale, 

and the final grade of a school report were used to gather data. The study revealed 

that self-control and self-adjustment were both related to student academic success. 

Only self-control could predict academic success and males and females differ 

considerably in academic achievement, self-control, and self-adjustment. 

 Sekar and Lawrence (2016) investigated the relationship between adjustment 

and academic achievement of higher secondary school students. The investigators 

adopted stratified random sampling to select a sample from the population. Students 
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were stratified according to their gender and location. The sample comprises 350 

children from ten schools in Thanjavur district, Tamil Nadu, India. The Adjustment 

Inventory produced by Sinha and Singh (2007) and the academic achievement test 

constructed by the investigators were the instruments employed in this study. 

Pearson's product-moment coefficient of correlation was the statistical technique 

used to analyse the data for this investigation. The findings revealed that there was a 

substantial association between higher secondary school students' emotional, social, 

and educational adjustment and academic achievement. 

 Bhagat (2016) investigated the social adjustment of secondary school 

students in relation to their gender, academic achievement and parent-child 

relationship. The main objective of the study was to examine secondary school 

students' social adjustment in relation to their gender, academic success, and the 

parent-child relationship. The study selected 200 ninth-grade students from Jammu 

district's government and private schools. The tools used to gather data were the 

Adjustment Inventory and the Parent Child Relationship Scale. ANOVA was used 

to analyse the gathered data. The study disclosed that boys were more socially 

adjusted than their girl counterparts. Social adjustment can be observed regardless 

of academic success or parent-child relationship. 

 Yengimolki et al. (2015) investigated the relationship between students' self-

concept and social adjustment and their academic achievement. The participants 

were male and female secondary students from Islamshahr, Iran. By using the 

cluster random sampling technique 234 students were selected. The Rogers Self-

concept and Student Adjustment Questionnaires were used. The first half-year grade 

point average was evaluated for academic achievement. The study found that there 

was a significant difference between girls and boys academic achievement, as well 

as a significant difference in overall adjustment between these two groups, but no 

significant difference in their self-concept. Findings also indicated a substantial 
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relationship between self-concept and adjustment. Academic achievement and social 

adjustment had a substantial relationship, but there was no significant relationship 

between self-concept and academic achievement. In general, the findings indicated 

that the better individuals adjust, the more capable they were of making progress in 

their lives. 

 Khalid and Maqsood (2015) investigated the relationship between 

psychological adjustment and academic success in adolescents. The purposive 

sampling method was used with a sample size of 120 students, 60 female and 60 

male, with ages ranging between 12-19 years. The Reynolds Adolescents 

Adjustment Screening Inventory was used to assess psychological adjustment. The 

findings indicated a negative relationship between psychological adjustment and 

academic success among students. The study also observed that females have better 

psychological balance than males. 

 Gul (2015) studied the relationship and impact of socio-emotional 

adjustment on academic success in adolescent girls. The descriptive survey method 

was used for the study, and 250 participants were chosen at random from ten higher 

secondary schools. The investigator used the socio-emotional adjustment scale and 

the academic achievement of the prior year examination. The study observed that 

there was a positive and significant correlation between adolescent girls' socio-

emotional adjustment and academic achievement. Adolescent girls' socio-emotional 

adjustment has a significant effect on their academic achievement and also there was 

a significant difference between rural and urban adolescent girls' socio-emotional 

adjustment. 

 Paramanik et al. (2014) investigated secondary school students' adjustment 

ability in relation to gender and residence. The sample comprises 471 tenth-standard 

students drawn at random from Purulia districts in West Bengal. To gather the 

necessary data, the investigators developed and validated an Adjustment Inventory 
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(AI) for school students. The results indicated that there was no significant 

difference in the adjustments of students who live in urban or rural areas. However, 

the mean adjustment score of females was higher than that of males, indicating that 

females were better adjusted than their male counterparts. 

 Sharma (2012) has made an investigation on adjustment and emotional 

maturity among first year college students. The research investigated the college 

adjustment processes and emotional maturity of first and final year female students 

enrolled in various undergraduate courses offered by colleges affiliated with the 

University of Rajasthan in Jaipur. The Adjustment Inventory for College Students 

and the Emotional Maturity Scale were used for the study. The study revealed that 

when compared to final year students, first year undergraduate students were less 

emotionally mature, had trouble emotionally adjusting, and encountered more 

academic challenges. Students in their last year were more socially adjusted and 

absorbed into the social fabric of the college. 

 Sangeeta and Chirag (2012) discussed adjustment problems of college 

students in relation to gender, socio economic status and academic achievement. 

The major objective was to identify the adjustment difficulty in undergraduate 

college students and its relationship to academic achievement. The findings 

revealed that college students have a sufficient degree of adjustment, and there was 

a substantial association between academic achievement and college student 

adjustment. The study found significant disparities in college adjustment by gender 

and socioeconomic class. 

 Kaur (2012) studied adjustment among college students. The major 

objectives were to investigate college student adjustment in relation to gender and 

to investigate college student adjustment in relation to location. The sample size 

was 250 students, drawn at random from two districts in Punjab: Mansa and Ropar. 

The Revised Adjustment Inventory was employed as a survey instrument. The 
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majority of college students adjust well and have higher than average adjustment 

scores. The study also indicated that male and female college students' adjustment 

did not differ significantly and that rural and urban college students' adjustment 

differed significantly. 

 Glew et al. (2005) studied bullying, psychosocial adjustment, and academic 

performance in elementary school. The study employed primary school data to 

determine the prevalence of bullying and its relationship with school attendance, 

academic success, disciplinary actions, and self-reported feelings of sadness, safety, 

and belonging. Three thousand five hundred thirty students from 3rd, 4th, and 5th 

grade were selected for the study. The study revealed that bullying was common 

among elementary school students and associations between bullying involvement 

and school problems suggest that this was a serious issue for elementary schools. 

The authors discovered an association between bullying involvement and lower self-

perceived academic success and other indicators of social maladjustment. The study 

shows the importance of evidence-based antibullying curricula in elementary school. 

Studies on School Environment 

 This section presents studies on School Environment in chronological 

sequence. 

 Meuser et al. (2022) conducted a review of targeting the School Environment 

to enable participation. To illustrate the major features of interventions addressing 

School Environments to support the participation of children with special 

educational needs in mainstream education, a scoping review was performed using a 

qualitative, thematic analysis. The findings revealed that intervention elements aided 

children's participation and targeted social and physical educational environments. A 

limited number of interventions outlined a systemic holistic approach that included 

School Environment changes. The expertise of occupational therapists in matching 
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School Environments and job requirements to individual children's needs may be 

useful in their collaboration with schools to support this transition. 

 Yu and Jiang (2022) studied how school climate affects student performance. 

The study used a comparative method to examine and compare the mechanism of 

school climate in various countries' basic education systems. The author calculated 

the consistency and coverage of various school climate combinations in connection 

to school students' performance by using panel data from 73 countries from the 

PISA database. The investigators discovered that punctuality and classroom 

discipline can explain students' good performance and that a multidimensional 

School Environment has a greater explanatory power than a single factor. 

Countermeasures and suggestions include improving the regional education system's 

school climate and increasing the utility of school climate through the proper mix of 

school climate. 

 Caravita et al. (2021) examined whether the quantity and quality of contact 

with migrants, as well as perceptions of cultural diversity at school, were linked to 

the bullying of migrant classmates. One hundred sixty-six teenagers completed a 

battery of self-report measures. Bullying migrant peers was linked with more 

negative quality of contact and lower perceived acceptance of cultural diversity at 

school for adolescents reporting greater levels of contact. The function of contact in 

explaining bullying toward migrant peers was also addressed in light of potential 

interventions. 

 Baafi (2020) investigated about school’s physical environment and student 

academic performance.  Investigators found that, since the 1960s, school climate has 

been interpreted in different ways and has been linked to achievement, quality 

control, and school management. A healthy school climate encourages a positive 

attitude and openness, which creates a learning environment that motivates and 

encourages effective teaching and learning activities, increases teachers' job 
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satisfaction, and improves students' academic performance. The investigator also 

discovered that the school climate model, which determines the characteristics of an 

effective school climate, consists of four major factors: culture (assumptions, values, 

norms, and beliefs), ecology (structure and facilities), structure and system 

(instructions, administration, decision making, and planning structure), and social 

system. (structure element). Definitions drawn from previous literature and critiques, 

as well as arguments for and against what constitutes a healthy School Environment, 

were presented. To ensure that both the school and the other elements of the school 

body can work synchronously to achieve the same goal, a clear set of goals and 

transparent definitions of the concept were suggested. 

 Curdt-Christiansen (2020) conducted a study on educating migrant children 

in England: Language and educational practices in home and School Environments. 

The study reported on an ongoing multilevel investigation of transnational families' 

family language policies in the United Kingdom. It centres on eight families of 

various Chinese origins who send their children to the same primary school, as well 

as eight teachers who work there. Using a variety of data gathering tools, the study 

discovered that parents and teachers have opposing views on educating migrant 

children in terms of language or literacy practices, educational standards, and 

parental participation. The language gap ideology, which legitimises English as the 

only language in education and enables teachers to control not only language used in 

classes but also educational practices at home, was central to the disparate 

perspectives. 

 Fakunle (2018) investigated the connection between school climate and 

academic achievement in public secondary schools in Ekiti State, Nigeria. The study 

used a descriptive survey research method. A sample of 1455 teachers from twenty 

secondary schools was drawn by using the Stratified Random Sampling Technique. 

Data was collected using a questionnaire on school climate and student academic 
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achievement, and the data were analysed using means, percentages, the Z-test, and 

correlation analysis. The results showed a significant difference between students' 

academic performance in open climate schools and students' academic performance 

in controlled climate schools. 

 Narad and Abdullah (2016) investigated the relationship between parental 

encouragement and the School Environment of senior secondary school pupils and 

their academic success. It included 300 senior high school girls from co-educational 

schools and girls’ schools. The data were analysed using parametric statistical 

techniques, which showed that senior school girls in co-educational schools had 

more parental encouragement and permissiveness, whereas those in girls’ schools 

had more control. Academic success and parental encouragement were found to 

have a substantial positive relationship. 

 Madjar and Cohen-Malayev (2016) investigated the perceived school climate 

across the transition from elementary to middle school. By comparing students who 

transitioned to middle schools at the end of sixth grade to those who did not, the 

study investigated the effect of school transition on students' perceived educational 

environment. It included two complementary studies: the first was based on a large-

scale national survey in Israel, and the second tracked 415 students for two years. 

Both studies discovered that students who transitioned reported favourable 

perceptions of the school climate prior to the transition that rapidly declined and 

became equal to or lower than those of non-transitioning students. The study 

suggested that teachers should use techniques that increase students' feelings of 

support after school transitions. 

 Aldridge et al. (2015) studied the relationship between school climate 

variables and students' feelings of well-being, life satisfaction, ethnic identity, moral 

identity, and resilience were investigated in this research. There were 2202 students 

from six public secondary schools who participated in the study. Teacher support, 
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peer connectedness, school connectedness, affirming diversity, rule clarity, and 

reporting and seeking assistance were the six aspects of the School Environment that 

were assessed. The study observed that all six school climate variables were 

associated with student well-being, as mediated by students' ethnic and moral 

identification, resilience, and life satisfaction. 

 Gietz and McIntosh (2014) examined student perceptions of their School 

Environment specifically, safety and inclusion in school, bullying experiences, and 

clear behavioural expectations and their relationship with academic success at the 

school level. Students from 969 primary schools and 73 middle schools in Canada 

took part in a province-wide achievement exam and student satisfaction survey. 

When controlling for school-level poverty and nesting by district, hierarchical 

multiple regression analysis was performed to determine the amount of variance in 

student success explained by student views of the School Environment. The findings 

revealed that perceptions of the School Environment were significantly linked with 

academic success, even after controlling for school-level poverty and district. The 

findings were discussed in relation to key targets for improving the educational 

environment in order to maximize academic achievement. 

 Wang et al. (2014) examined the relationship between school-level school 

climate and self-reported peer victimisation and teacher-rated academic success. 

Multilevel modelling was used to analyse a sample of 1,023 fifth-grade children 

nested within 50 schools. Peer victimisation was found to be negatively associated 

with grade point average, and a poor School Environment was found to be 

negatively associated with grade point average. Boys and girls reported no 

differences in victimisation by their classmates, despite having lower grade point 

averages. The results showed that there were no moderating effects. The findings 

emphasise the importance of a positive School Environment for academic success, 

as well as the importance of perceiving peer victimisation as negatively related to 

students' academic performance. 
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 Popa (2012) assessed the perceptions of school climate among children of 

Romanian migrants. The sample consists of 250 high school students, 82 from non-

migrant families, 92 left behind by migrant parents, and 76 educated overseas. 

Perceptions of school climate were assessed using a self-administered, adapted form 

of a Fraser et al. questionnaire. The findings showed significant differences between 

the three groups of participants in terms of perceived student cohesiveness, 

autonomy, and inquiry. The study provides preliminary insights into the situation of 

Romanian children from migrant families, emphasising the importance of empirical 

evidence. 

 Edgerton et al. (2011) studied how secondary school students perceive their 

Physical School Environments, as well as to determine how these perceptions relate 

to important educational outcomes. Data was gathered through discussion groups 

and a large-scale survey of three distinct year groups of students from seven Scottish 

secondary schools. According to the findings, students' perceptions of their Physical 

School Environment were related to important educational outcomes and how they 

engage with their environment. However, the results highlight the risk of viewing 

school students as a homogeneous group.  

 Wang and Holcombe (2010) investigated adolescents’ perceptions of School 

Environment, engagement, and academic achievement in middle school. The 

relationships between middle school students' views of the School Environment, 

school engagement, and academic success were investigated in this short-term 

longitudinal study. The results backed up the theoretical conceptualisation of three 

distinct dimensions of school engagement: school participation, school 

identification, and the use of self-regulation strategies. The findings also revealed 

that in seventh grade, perceptions of the various dimensions of the School 

Environment contribute differently to the three types of school engagement in eighth 

grade. Finally, the investigators discovered that students' perceptions of school 
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characteristics in seventh grade impacted their academic success in eighth grade, 

both directly and indirectly. 

 Giovazolias et al. (2010) studied the potential links between perceived 

school climate and the prevalence of bullying behaviours in a sample of 369 primary 

school students. Furthermore, it sought to investigate the potential mediating 

function of risky behaviour in this relationship. The Peer Experiences Questionnaire, 

the School Climate Scale, and the Risky Behaviour Scale were responded by all 

samples. Negative perceptions of their school climate, as well as involvement in 

risky behaviours, were found to predict bullying behaviours toward their peers, and 

involvement in risky behaviours mediated this association. 

 MacNei et al. (2009) studied the effects of school culture and climate on 

student achievement. The study sought to determine whether Exemplary, 

Recognised, and Acceptable schools have different school climates as assessed by 

the Organisational Health Inventory's ten dimensions. On all ten dimensions of the 

Organisational Health Inventory, significant variations were discovered, with 

Exemplary schools outperforming Acceptable schools. There was no statistically 

significant difference between Exemplary and Recognised schools. Recognised 

schools outperformed Acceptable schools on the Organisational Health dimensions, 

Goal focus and Adaptation. Results also indicated that students perform better on 

standardised tests in schools with healthy learning environments. 

 Ruus et al. (2007)  studied students' well-being, coping, academic success, 

and school climate. A sample of 3,838 students of 7th, 9th, and 12th grades were 

selected from 65 Estonian schools. The primary hypothesis was that changing the 

social climate of a school can either help or hinder the development of students' 

constructive coping strategies and thus support or hinder students' academic success. 

The most important finding was that the school climate parameters, particularly the 

school value system and teachers' attitudes toward students, impact students' positive 
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attitudes toward life, psychological and physiological well-being, and academic 

achievement. 

 Tschannen-Moran et al. (2006) conducted a study on the topic ‘School 

climate: The interplay between interpersonal relationships and student achievement’. 

This school climate research emphasises the significance of interpersonal 

relationships in schools to student success. It improves on previous research by 

employing a lean framework and replacing a subscale that evaluates a school's 

success in a buffering community influences with a measure of bridging. It also 

assesses student progress using state standards mandated by the UN. Investigators 

hope that the study gives educational leaders a framework for gaining insight into 

the climates of their schools and making improvements to reach the benchmarks set 

by their states and the federal government. 

 Valencia and Johnson (2006) examined the acculturation, perceptions of the 

school environment and academic aspiration of Latino students in North Carolina. 

The perceptions of 275 Latino students attending a Hispanic Education Summit in 

North Carolina were investigated in this research. The degree of acculturation, 

perceptions of barriers, and academic aspirations were all evaluated using self-report 

data. The study observed that students reported few perceived barriers to school and 

ambitions, but there was a significant relationship between acculturation level and 

the frequency with which chosen barriers and future life goals were reported. 

Gender variations were discovered as well. 

 Loukas and Robinson (2004) examined the relationship between four aspects 

of student-perceived school climate (cohesion, friction, competition among students, 

and overall satisfaction with classes) and adolescent effortful control in eight 

hundred and sixty eight 10-14 years old adolescents' conduct problems and 

depressive symptoms. Beyond effortful control, hierarchical regression analysis 

revealed that each of the school climate factors was uniquely associated with at least 
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one result. According to two-way interactions between effortful control and School 

Environment variables, males who perceived high levels of cohesion, low levels of 

friction, or high levels of satisfaction with classes reported fewer depressive 

symptoms. When perceptions of friction or competition among students were 

minimal, females with poor effortful control reported fewer conduct problems. The 

implications for perceptions of high-quality educational climates were also 

examined in the study. 

 Plucker (1998) investigated the relationship between school climate 

conditions and student aspirations. For the study, the investigator administrated the 

Secondary School Aspirations Survey to 1,170 students from two New England high 

schools in order to provide more information on scholastic conditions that could be 

manipulated in order to increase student aspirations. A multivariate analysis of 

variance and post hoc discriminant analyses revealed that students with high 

aspirations perceived a more supportive school climate than students with low 

aspirations, particularly in terms of mentoring, self-confidence, and excitement. 

Studies on Educational Aspiration 

 This section presents studies on Educational Aspiration in chronological 

sequence. 

 Chen and Hesketh (2021) studied the relationships between Educational 

Aspiration-expectation gaps and psychological and academic outcomes in 14-16 

year old rural left-behind children and non-left-behind children in mainland China. 

In 2020, 606 students from two public middle schools in Songzi county, Hubei 

Province, participated in a self-report survey to gather cross-sectional data. The 

findings revealed, more than half of the participants believed they were unlikely to 

achieve the degree of education to which they aspired. The major factors associated 

with students' Educational Aspiration-expectation discrepancy were parental 
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migration, academic achievement, mother's Educational Aspirations for children, 

and close friends' Educational Aspirations. The results have implications for 

families, schools, and policymakers because they will help to shape interventions 

that promote positive development in rural youth. 

 Pindar and Singh (2021) conducted a study on Educational Aspiration of 

high school children: influence of parental encouragement. The sample group 

included 240 children. Educational Aspiration Scale was used to assess Educational 

Aspiration and Parental Encouragement Scale was used to assess parental 

encouragement of students. The findings showed that the majority of respondents 

had moderate Educational Aspirations, and the majority of respondents perceived a 

moderate degree of parental encouragement. A substantial relationship was 

discovered between Educational Aspiration and parental encouragement of high 

school students. 

 Sun et al. (2020) studied the parental migration and children’s Educational 

Aspirations in China and Mexico in a comparative perspective. Investigators 

compared the effects of various types of parental migration on boys and girls in two 

settings using the data collected from the 2017 parent migrated children in Western 

China and the Mexican Family Life Survey. The findings indicated that boys with 

two migrant parents have lower Educational Aspirations in both settings, Mexican 

girls' aspirations were more likely to be adversely affected by maternal migration, 

whereas girls in western China benefit from their parents' prior migration 

experience. Investigators contend that economic growth, cultural attitudes toward 

education, and gender relations in wider contexts shape the effects of parental 

migration. 

 Šabić and Jokić (2019) investigated the roles of variables widely used in 

status attainment and blocked opportunities models in predicting students' 

aspirations for higher education in Croatia prior to the shift to differentiated upper 
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secondary education. The study observed that the educational context does not add 

to the explanation of students' aspirations. Aspirations were predicted by gender, 

parental Educational Aspirations for their child, maternal academic support, the 

pupil's ownership of a work desk, pupil scores, and school satisfaction. Students 

who attend various schools but have similar individual characteristics were likely to 

have similar aspirations. 

 Dimitrova et al. (2018) investigated the relationship between school climate 

and academic achievement and Educational Aspirations among Roma and Bulgarian 

majority youth. To address the research goals, 356 adolescents, 332 mothers, 231 

fathers, and 221 majority teachers submitted self-report surveys. Only for Roma 

adolescents, the findings indicate a negative relationship between teacher-reported 

school climate and their academic achievement, as well as adolescent and parental 

Educational Aspirations. The result implies that the school climate should be closely 

monitored in order to foster positive outcomes for underserved minority students. 

 Imran (2018) studied the relationship between Educational Aspiration and 

academic achievement of senior secondary school students in Moradabad district was 

estimated in this study. Four hundred and fifty students from various schools were 

selected using the simple random sampling method. The Educational Aspirational 

Scale was used to collect data, and the total marks received by students in the previous 

class were used to determine academic achievement. The gathered data was analysed 

and the findings showed that the Educational Aspiration has a positive and 

contributing effect on students' academic achievement. Academic achievement differs 

considerably between urban and rural students, while gender plays no part in 

Educational Aspiration. 

 Bashir and Kaur (2017) sought to investigate secondary school students' 

Educational Aspirations in relation to their School Environment, as well as the 

differences in Educational Aspiration and School Environment among secondary 
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school students based on locality. A total of four hundred students from Kashmir 

division's secondary schools participated in the study. The findings indicated that 

there was no significant difference in Educational Aspirations between rural and 

urban secondary school students. However, there was a major difference in the 

School Environment between rural and urban secondary school students. 

Furthermore, the findings showed that there was a positive and substantial 

relationship between secondary school students' Educational Aspirations and the 

School Environment. 

 Nygård (2017) conducted a comparative study of Educational Aspirations 

among students in disadvantaged schools in Sweden and the Netherlands. In this 

study, the effect of significant factors on students' Educational Aspirations was 

compared in this study across two transition regimes, the more comprehensive 

Swedish system and the more stratified Dutch system. The study found that the 

aspirations among students in disadvantaged schools were lower in the Netherlands 

than in Sweden, higher Educational Aspirations of girls and children of migrants 

disappear when significant others were controlled for, and significant others were 

more pronounced among Swedish students than among Dutch students due to 

greater student heterogeneity. Between the Dutch and Swedish students, there was a 

significant variation in habituated aspirations but no difference in aspirations. The 

results indicate a mismatch between students' hopes and their perceptions of 

probable outcomes, and that the phenomenon known as "migrant optimism" and 

"ethnic capital" reflects unequal access to social capital. 

 Vasu and Venkatarathanam (2017) studied the relationship between upper 

primary school students' study habits and their level of aspiration in the Vellore 

district. The study used a survey research method. Participants included 255 upper 

primary school students chosen at random from government and private schools in 

the Vellore district. The study found that upper primary students' study habits were 
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above average, and their degree of aspiration was average. There was no significant 

effect on the medium of teaching, management style, number of children, family 

income, or father's education. 

 Bora (2016) evaluated secondary school students' educational and 

occupational aspirations in relation to their School Environment. Twelve 

Provincialised co-educational secondary schools were chosen, and 490 10th standard 

students were chosen from the sample institutions. Tools included the Educational 

Aspiration Scale, Occupational Aspiration Scale, and School Environment 

Inventory. The findings showed that the School Environment plays an important role 

in shaping students' aspirations. The study proposed that  the government was 

responsible for maintaining current school conditions and providing grants to 

improve school infrastructure. 

 Khattab (2015) investigated how various combinations of aspirations, 

expectations, and academic achievement can influence students' future educational 

behaviour. The study discovered that pupils with either high aspirations or high 

expectations outperform those with both low aspirations and low expectations in 

school. The most significant predictor of future educational behaviour was complete 

alignment between high aspirations, high expectations, and high achievement, and 

low expectations have no negative effect on students' future behaviour. Furthermore, 

the study discovered significant ethnic differences in favour of white students, but 

these differences were reversed when applying to university between the ages of 17 

and 18. 

 Khattab (2014) proposes a new typology of Educational Aspirations, 

expectations and achievement based on data from the longitudinal study of young 

people in England panel survey and matching administrative data from the national 

pupil database. The information was gathered from a sample of 15,770 young people 

aged 13 to 14 from 647 different schools in England. The study found that while 
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aspirations, expectations, and achievement do converge among some pupils, they do 

not always intersect for the majority of young people. High aspirations and 

expectations do not result in academic achievement for one out of every five young 

individuals. The results established a distinct analytical framework for future 

research and policy development in this field. 

 Gil-Flores et al. (2011) examined the influence of gender, educational 

attainment and family environment on the Educational Aspirations of secondary 

school students. The investigators gathered information about students' test scores, 

academic expectations, and the social and educational resources of their families using 

data from the Academic Achievement Assessment in Andalusia (Spain) and a 

questionnaire completed by 3963 students and 3842 families. To determine the impact 

of the independent factors on aspirations, chi-square tests and a binary logistic 

regression were used. The findings showed that all factors were important to students' 

aspirations, but when their combined effects were considered, educational attainment 

and parental educational levels outperform gender in predicting students' aspirations. 

 Ojeda and Flores (2008) analysed the influence of gender, generation level, 

parents' education level, and perceived barriers on the Educational Aspirations of 

Mexican American high school students. By examining contextual variables linked 

to the Educational Aspirations of 186 Mexican American high school students, a 

portion of social-cognitive career theory was tested in this study. To determine the 

impact of gender, generation level, parents' education level, and perceived 

educational barriers on educational goals, a three step hierarchical regression 

analysis was performed. The findings revealed that perceived educational barriers 

significantly predicted students' educational goals, even after controlling for gender, 

generation level, and parent’s education level. The implications for the educational 

objectives of Mexican American students were also discussed in the study. 

 Strand and Winston (2008) assessed the nature and level of pupils' 

Educational Aspirations, as well as identified the variables that affect these 
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aspirations. Due to low student attendance, below-average examination results, and 

low rates of continuing full-time education after the age of 16, five inner city 

comprehensive secondary schools were chosen. A questionnaire was completed by 

over 800 students aged 12 to 14, and 48 students engaged in focus group interviews. 

The findings revealed that the Black African, Asian Other, and Pakistani groups had 

significantly higher Educational Aspirations than the White British group and that 

low Educational Aspirations may be mediated differently in various ethnic groups. 

The findings were discussed in connection to aspiration theories that emphasize the 

nature of aspiration as a cultural capacity. 

 Khattab (2003) analysed the role of social capital and students' perceptions in 

explaining the Educational Aspirations of minority students. Using data from a 

representative sample of high school students, the study investigated the educational 

aspiration of Palestinian students in Israel. The findings indicated that, despite their 

disadvantage, Palestinian students have very high Educational Aspirations, that their 

low socioeconomic status and minority status do not automatically contribute to low 

Educational Aspirations, and that Educational Aspirations were strongly related to 

their social capital and perceptions. The findings were discussed in light of the 

Palestinian community's unique social, economic, and political circumstances in 

Israel. 

 Garg et al. (2002) developed and evaluated a model to predict the 

Educational Aspirations of Canadian adolescents as part of this investigation. The 

personal factor had a significant direct impact on Educational Aspirations. The 

personal component mediated the impacts of the background and family 

involvement factors on Educational Aspirations. Several significant interactions 

between the three predictor variables and educational goals were discovered in 

additional analyses. The results highlighted the significance of efforts to improve 

adolescents' Educational Aspirations through targeted changes in modifiable 

environmental and personal factors. 
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 St-Hilaire (2002) examined the values toward, aspirations for, and realistic 

expectations of pursuing formal education among Mexican-origin students in 

southern California using the concept of segmented assimilation. The analysis was 

informed by survey data, which include the regression of Educational Aspirations 

and expectations on a set of possibly important independent variables. The findings 

indicated that Mexican-origin students have positive educational values, aspirations, 

and expectations as they prepare to join high school, despite high rates of high 

school dropout and low rates of college attendance. Longevity of residency in the 

United States and fluency in Spanish and English were linked with higher 

Educational Aspirations. 

 Rottinghaus et al. (2002) investigated the contribution of personality, self-

efficacy, and interests to Educational Aspiration. In a group of 365 college students, the 

incremental impact of personality, self-efficacy, and interests in explaining Educational 

Aspirations was investigated. Tools were the Adjective Check List, Skills Confidence 

Inventory, and the six General Occupational Themes of the Strong Interest Inventory. 

The Big Five personality dimensions were estimated from the ACL using John's (1990) 

method. The investigators predicted that each of these domains would make 

independent contributions to explaining the level of Educational Aspirations.  

Mau and Bikos (2000) examined the educational and vocational aspirations 

of minority and female students. The relative significance of school, family, 

personal or psychological, race, and gender variables in predicting educational and 

vocational aspirations was investigated in this research. A nationally representative 

group of 10th grade students were followed for two years after they graduated from 

high school. The findings indicated that sex and race greatly predicted students' 

educational and vocational goals. The model of educational ambition was found to 

be more robust than the model of occupational aspiration. Regardless of gender or 

race, pupils' educational and occupational goals increased overall. Asian Americans 

had the greatest rise in Educational Aspirations when compared to other groups. 



 118  PSYCHOSOCIAL FACTORS & EDUCATIONAL ASPIRATION OF MIGRANT LABOURERS’ CHILDREN

Studies on the Education of Migrant Children 

 This section presents studies on the Education of Migrant Children in 

chronological sequence. 

 Telsaç et al. (2022) studied the educational problems of migrant children. 

They come up with the results that the primary obstacle to education that migrant 

children experience was a lack of communication due to language barriers, which can 

lead to a lack of motivation, cultural perception issues, a failure of guidance and 

consultancy services, a loss of self-confidence, and a lack of communication. To 

address this, collaboration with leading expert researchers should be established, and 

scientific data should be analysed ethically and economically. Economic hardship 

forces migrant families to live in groups, but this isolates them from society and 

creates adaptation issues. Migrant children must be helped without being shamed, 

marginalised, or belittled. Investigators opined that it is critical to develop a 

multifaceted view of migrant children's educational problems, and psychological and 

social issues should be addressed with the assistance of experts. 

 Harju and Åkerblom (2020) investigated language practice in early 

childhood education for children who were learning the majority language for the 

first time, addressing how language practice can be changed through actions such as 

reflexive dialogues with educators. Several activities were introduced to serve as the 

foundation for the dialogues, including photography by children to allow them to 

share their experiences. The findings observed that the educators positioned 

themselves between two prevalent approaches to language practice for migrant 

children, namely multilingualism and monolingualism, as evidenced by their 

language practice. Despite their efforts to promote a multilingual approach, the 

educators' daily activity structure and discussions about the children recalled 

monolingual norms, implying that people who have access to multiple languages 

must master one before acquiring another. The study indicated that language 
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practice evolved toward multilingualism by incorporating children's views and 

introducing 'translanguaging,' focusing more on language as a process for expression 

and meaning making rather than a tool for learning the dominant language. 

 Chandrasekhar and Bhattacharya (2019) studied the need for a coherent 

policy framework for the education of children from migrant rural households in 

India. The study indicates that a large number of children in India were either 

enrolled but not attending or dropped out of school due to seasonal migration. With 

the implementation of The Right to Education Act 2009, local authorities were 

legally compelled to ensure the admission of children of migrant families. 

According to the Census of India 2011, educational attainment was lower in high 

outmigration districts. India was taking a bottom-up approach to ensure that over 

10.7 million children from rural households with seasonal migrants attend and 

complete elementary school, empowering local governments, coordinating across 

departments, collaborating with other states, and engaging with civil society 

organisations. The study explains the broad contours of the steps implemented in 

this respect and identifies the data, resultant knowledge gap and the research that 

needs to be undertaken to inform policy. 

 Koehler and Schneider (2019) investigated the particular challenges of 

school systems in refugee education in Europe. The study analysed comparative 

research findings on factors that have aided or hampered the educational success of 

immigrant youth and second generation in several European countries over the past 

decades. It also examines European educational systems' institutional responses to 

the challenges of integrating a large number of refugees and other recently arrived 

children since 2014. Studies on the second generation have revealed significant 

differences in the long-term effects of specific institutional arrangements in various 

systems, which can serve as lessons for the potentially negative effects of how 

schools and school systems have responded to the new influx of immigrant children. 
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The study discussed how various European educational systems’ current responses 

reflect these lessons while also addressing the unique challenges and situations of 

refugee youth, who were usually at a disadvantage compared to other migrants. 

 Goodburn (2019) studied changing patterns of household decision-making 

and the education of rural migrant children by comparing Shenzhen and Mumbai. 

The investigator found that migrant families in both China and India must make 

difficult choices about education and employment. Migrant children in China have 

restricted access to urban schools due to high documentation requirements. 

Administrative barriers were lower in India, but other structural factors, such as 

households' need for child labour, and limited possibilities. The investigator 

compared how Chinese and Indian rural-migrant households negotiate their 

children's limited access to education and found major shifts within families after the 

initial rural-urban migration in both countries. Mothers, in particular, were given 

more responsibilities in creating household strategies, and the opinions of (some, 

mostly male) children were given more attention. Increased maternal and child 

autonomy, however, does not always result in educational gains, because the 

exercise of agency outside the home was still severely constrained by structural 

factors such as poverty, marginalisation, education policies, and gendered social 

relations. 

 Roy et al. (2015) investigated the effect of temporary labour migration of 

parents on school attendance and dropout of children aged 6 to 14 in India. The 

information was gathered from 13 construction locations in Varanasi, Uttar Pradesh, 

and 9 villages in Bihar. Migrants improve school accessibility for left-behind 

children and bridge the gender gap in primary school education through remittances, 

but many remain out of school, and many were forced to drop out and become 

vulnerable to work as child labour due to their parents' seasonal mobility. The study 

found that it was a significant challenge in achieving India's objective of universal 

primary education and inclusive development. 
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 Montero-Sieburth (2014) investigated the challenges in the education of 

migrant children creating opportunities for ‘New’ citizens in Europe. The study 

observed that migrant youths need comprehensive educational programmes that 

respond to their schooling needs. Different educational systems have different 

consequences for different migrant groups, and natives of the West have advantages 

in their educational systems over migrants with low incomes and limited human 

capital. Opportunities need to be pursued to enable members of minority groups to 

advance, schools and schooling must provide learning opportunities to help young 

people become global citizens. By utilising existing knowledge, minimising tracking 

and providing early childhood programmes, mentoring, tutoring and after-school 

and reception programmes, the learning of youths can be energised and benefits 

reaped from the changing demographics, cities and nations. Offering language 

support, teacher professionalisation and relevant curricula are essential for migrant 

youths, as segregated schools have detrimental outcomes. The study suggests that 

research should focus on comparative cross-national and longitudinal studies to 

better understand the differences in the learning of migrant youths. It was important 

to recognise that the world was multicultural and that both multiculturalism and 

multicultural education were the normal human experience. 

 DeSouza (2014) investigated the possibilities of bringing education to 

migrant children in Goa, India through “Mobile Schools.” The mission, organisation, 

curriculum, and pedagogy of one Mobile School as part of the Indian Government's 

Mobile School Project were examined in this study. The Salesian Religious 

Congregation in Goa operates the school in cooperation with the Goa Sarva Shiksha 

Abhiyan. The primary goal was to provide useful and relevant elementary education 

for all children aged 6 to 14, with special emphasis on encouraging access for 

marginalised children in order to bridge social, regional, and gender gaps. The study 

identified the school's positive accomplishments as well as areas that may require 

further investigation. 
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 Ibrahim et al. (2014) examined the education of migrant children. They 

arrived at the inference that migration and education were critical components of 

growth. Children were being moved with or without their parents, with others 

remaining at home. The proportion of these children was growing, and they require 

special attention in terms of schooling. Migrant children face disadvantages in terms 

of education, enrollment, and duration of attendance. The future of migrant children 

was linked to the social, economic, and political growth of tomorrow's society. If 

migrant children’s education was jeopardised, they may not only fail to achieve their 

full potential but also become an economic and social burden on society; as such, 

their educational well-being was critical to development. In many instances, these 

children were denied full access to educational services. This issue may prevent 

them from reaching their full ability. As a result, it may pose an economic and social 

risk to civilisation. 

 Chen and Feng (2013) analysed the access to public schools and the 

education of migrant children in China. Because of the lack of local household 

registration (HuKou), a large proportion of migrant children in China attend 

privately run migrant schools. Using survey data and standardised test scores from 

fieldwork in Shanghai, investigators analysed the consequences of such a partially 

involuntary school decision. They discovered that migrant students who were unable 

to participate in public institutions outperform their more fortunate peers in both 

Chinese and Mathematics. They also identified comparable findings when they use 

parental satisfaction and parental assessment of school quality as alternative 

measures of educational outcome. Findings indicated that the access to public 

schools was a critical factor in deciding the quality of education received by migrant 

children. 

 Salinas (2013) examined the impact of social capital on the education of 

migrant children in the US. The deficiencies that migrant children faced were real, 
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but the connections that migrant families made and the relationships they formed 

within the communities where they lived for temporary agricultural work were 

essential to their survival. The importance of education was also displayed by the 

participants' parents through internal home behaviours. This study analysed how 

social capital intersected to improve the access to educational and community 

resources that were critical to this Latino subgroup.  

 Janta and Harte (2011) studied education policy responses to the inclusion of 

migrant children in Europe. The European population includes 10% of those born in 

a nation other than the one in which they live. Children under the age of 15 make up 

5% of this group, and those from migrant backgrounds have poorer educational 

achievement and were more likely to drop out. Evidence indicates that 

socioeconomic disadvantage has a high negative effect on educational outcomes 

than migrant status. The solutions suggested by the investigators to the intersectional 

challenges faced by migrant children in education include ensuring that migrant 

students learn the language of instruction and maintain a relationship with their 

mother tongue, strengthening relationships between educators and parents, and 

allocating more resources to schools with a high migrant population. 

 Hu and Szente (2009) in their study, education of young Chinese migrant 

children: challenges and prospects, observed that researchers and policymakers have 

paid more attention to problems concerning migrant families in recent decades. 

Several reports and books on the lives of migrant labourers and their children have 

touched the hearts of millions of Chinese residents. The study also indicated that 

legal and educational studies were also conducted to demonstrate the necessity and 

potential benefit of providing an adequate education to young migrant children. The 

fact that these children were having difficulty obtaining adequate early childhood 

education poses a significant challenge for local governments. Local, national, and 

international educators, researchers, and policymakers have increased 

responsibilities to fight for better educational opportunities for young migrant 

children globally. 
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 Kindler and Anneka (1995) studied about the education of migrant children 

in the United States. The study examined the demographic characteristics of migrant 

students in the United States, their educational needs, the features of federally 

funded programmes under the Migrant Education Program (MEP) legislation 

reform, and recommendations for improving current migrant student performance. 

The MEP was created in 1966 and reauthorised in 1994. It offers educational 

services to migrant students and enables interstate coordination of these services. 

The 1994 reauthorisation required reforms that focused limited federal funds on the 

most vulnerable students at risk of academic failure. Classroom buddies, parent 

outreach, paying attention to warning signals, extracurricular activities, and effective 

schooling were all strategies for improving migrant student success. 

Conclusions 

 To gain an ontological perspective on the study, the investigator reviewed all 

known and potential theories and studies related to the various variables and samples 

included in the study. The investigator has taken an ontological examination of the 

psychosocial variables such as Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspirations. Investigator has gone over the specifics 

of migration and the education of migrant labourers' children. 

 The investigator examined different definitions, expert opinions, and theories 

underlying the concept of Quality of Life. Various investigators explain Quality of 

Life in various ways. The investigator followed the WHO definition for the current 

inquiry. Despite epistemological differences, the words quality of life, health status, 

lifestyle, life satisfaction, a measure of happiness, and mental state were used 

interchangeably. However, WHO defines Quality of Life as an individual's 

perception of their position in life in relation to their goals, expectations, standards, 

and concerns in the context of the society and value systems in which they live. 

Despite having no direct impact, Malslow's theory of need satisfaction, Sen’s 

capability approach etc., paved the way for the concept of Quality of Life.  



 Review of Literature 125

 Numerous studies on the Quality of Life and its impact on various variables 

have also been performed. The investigator documented the key studies related to 

the Quality of Life, emphasising recent studies and their findings. Many studies used 

the WHO-QOL tool, which was created by the WHO, to assess Quality of Life. The 

investigator discovered that the majority of studies in the area of Quality of Life 

were associated with higher education fields. Quality of Life among school students, 

particularly among migrant school students, was extremely low. In the instance of 

Kerala, there have been few studies on the Quality of Life of students. According to 

the review of earlier studies, many factors—academic achievement, adjustment, and 

so on—can be positively influenced by Quality of Life. 

 The adjustment was the second element that the investigator examined. The 

investigator has reviewed the adjustment theories that were currently in circulation 

to determine the relevant facts. There was a psychological basis for adjustment. 

However, social variables have a significant impact on it. To create a tool to 

evaluate children's Socio Personal Adjustment, the investigator studied the meanings 

and definitions provided by various psychologists as well as the characteristics of a 

well-adjusted individual (social adjustment, personal adjustment, adjustment 

mechanisms, etc.). The California Test of Personality was used as a template by the 

investigator to create the tool for the current study. 

 The investigator reviewed previous studies in the field of student adjustment 

and its impact on different variables. Numerous studies, both quantitative and 

qualitative, were carried out in this field. The latest studies were given more 

attention from the investigator. However, scrutiny was additionally performed on the 

works that were done prior to the year 2000. Less research has been done on how 

migrant students adjust. The investigator noticed that more Chinese researchers were 

involved in the published studies on migrant adjustment. There were fewer of these 

investigations conducted in India. Different methods for measuring adjustment were 
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observed. Studies on the connection between adjustment and educational 

achievement have revealed a positive relationship. The investigators also noted the 

fact there were hardly any studies about migrant labourers' children's Socio Personal 

Adjustment that have been published in Kerala. 

 The third variable that the investigator carefully examined for the current 

research was the School Environment. The words "School Environment," "school 

climate," and "institutional climate" were found to be used interchangeably in 

studies, despite the fact that they have different meanings. Various scholars gave 

various definitions and explanations of the School Environment. The investigator 

concluded that the word "School Environment" was a compilation of the physical, 

academic, social, political, and personal environments based on all of these points 

of view. The investigator gained an understanding of the hypothetical facts related 

to the School Environment and developed an understanding of the tools that 

needed to be prepared for the current study. The theoretical overview provides an 

ontological perspective of the School Environment and the identified epistemology 

of the study. 

 Numerous studies on the impact of the School Environment on various 

psychosocial constructs have been published. After examining earlier research on the 

School Environment, the investigator observed that it exhibits a favourable 

relationship with academic achievement and ambition. The investigator had given 

preference to the studies conducted recently and their results. However, the older 

studies were also scrutinised to get an overview of the nature of the results. The 

studies cover both national and foreign ones, as well as qualitative and quantitative 

ones. The investigator found that the studies related to the perceived School 

Environment of migrant children were very less in number. The investigator 

additionally noticed the tools for evaluating the School Environment in different 

studies. 
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 Educational Aspiration was the most important variable in the current 

investigation. So the investigator scrutinised the possible theories and definitions 

available regarding Educational Aspiration. The investigators analysed the meaning 

and different views regarding Educational Aspiration as well as the umbrella term 

level of aspiration. The different theories paving the way to the concept of 

Educational Aspiration were also analysed. The theory was also analysed to get an 

insight into how to construct the Educational Aspiration scale, and it was obtained 

from the research report of the State of Victoria (2013). The investigator carefully 

analysed existing facts related to Educational Aspiration. 

 The investigator analysed the earlier studies conducted in the field of 

Educational Aspiration and the different psychosocial factors that affect it. Both 

quantitative and qualitative studies related to Educational Aspiration at the 

national level as well as at the international level were analysed. Studies indicate 

that variables such as the school environment, adjustment, self-efficacy can 

affect Educational Aspiration. Studies related to the Educational Aspirations of 

migrant children were very rare, both nationally and internationally. There were 

no studies on the factors influencing the Educational Aspirations of children of 

migrant labourers that had been published in Kerala. The review of Educational 

Aspiration theories and previous studies provided insight into the ontological 

existence of Educational Aspiration as well as the epistemological outline of the 

present study. 

 An overview of the migration is provided in the chapter. With the support 

of accepted definitions and explanations, the investigator examined the word 

"migration" in order to operationally define the term "migrant labourers" used in 

the study. Data on the international and national status of migration and migrant 

children was also examined by the investigator. The investigator gathered 

information about internal migrants in Kerala, children of migrant labourers in 
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Kerala, and the educational condition of migrant children in Kerala by analysing 

different documents and research articles. Reviewing previous studies in the area 

of migrant children's education and educational issues at the national and 

international levels, it was observed that China accounted for the majority of 

available published studies on this topic. The education of migrant children is still 

a major issue in India, where this area of study has not received much exposure up 

until now. 
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METHODOLOGY 

 This chapter provides an explanation of the methodology used for the 

present investigation. The study seeks to explore psychosocial factors affecting 

the educational aspiration of children of migrant labourers in Kerala. The present 

investigation employed a survey method. To arrive at reliable conclusions, a 

quantitative design was used in which the data was evaluated using statistical 

techniques. The methodology of this study is outlined in the section that follows, 

in which details about the variables, method, tools, sample, procedure of data 

collection, and statistical techniques employed are provided and are described 

under the following headings: 

Variables of the Study 

Method of the Study 

Tools Used for the Study 

Sample Selected for the Study 

Data Collection Procedure 

Scoring and Consolidation of Data 

Statistical Techniques Used for the Study 

Variables of the Study 

 For the present study, Quality of Life, Socio Personal Adjustment, and 

School Environment were the independent variables, and Educational Aspiration 

was the dependent variable. The following section provides an overview of the 

variables selected for the study. 

Independent Variables 

 The selected independent variables for the study were Quality of Life, Socio 

Personal Adjustment, and School Environment. The investigator has made an effort 
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to describe the specific meaning of the selected independent variables by explaining 

how these terms and concepts were employed in the present study. 

Quality of Life 

 Quality of Life is defined as “an individual's perception of their position in 

life in the context of the culture and value systems in which they live and in relation 

to their goals, expectations, standards and concerns” (WHO, 2012, p. 3). 

 In the present study, Quality of Life is defined as a person's perception of 

their position in society and the extent to which a person takes advantage of the 

possibilities in his or her life. Possibilities are the outcomes of the opportunities and 

constraints that each individual encounters in life. 

Socio Personal Adjustment  

 Adjustment. Wolman (1973) defined adjustment as “the process in which 

changes in behaviors and attitudes are made for the purpose of satisfying the 

environment’s demands and the person’s needs. He emphasizes that the aim of 

adjustment is to create harmonious relations between the person and his or her 

environment” (p. 9). 

 Social Adjustment. According to Crick and Dodge (1994), social 

adjustment refers to “the extent to which individuals in society get along with others, 

control their social behaviour and refrain from acting inappropriately. Positive social 

adjustment requires the ability to acquire social skills, engage in social interactions, 

and attain personal goals while maintaining proper relations with others in a variety 

of social environments” (p. 74).  

 Personal Adjustment. According to Fuster (1963), personal adjustment is 

“the harmonious relations with the environment. Environment here is under— stood 

as one's psychological or behavioural environment which interacts with the ego in 

terms of the ego's needs, interests and values, both material and spiritual” (p. 239). 
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 In the present study, Socio Personal Adjustment refers to the degree to which 

children psychologically and socially adapt to their new surroundings. 

School Environment 

 According to Tapia-Fonllem et al. (2020), school environment is “the set of 

relationships that occur among members of a school community that are determined 

by structural, personal and functional factors of the educational institution, which 

provide distinctiveness to school” (p. 1). 

 In the present study, facilities, teaching procedures, school-based health 

supports, and disciplinary policies and practices all serve to define a School 

Environment. It combines physical, social, and academic settings. It alludes to the 

amenities that the school offers. Classrooms, infrastructure, health, sanitation, 

teacher-student relationships, moral or social ideals, etc. are all included in the 

facilities. School Environment refers to the overall perception of physical, material, 

academic, and personal factors of school and its environment. 

Dependent Variable 

 The dependent variable of the study was Educational Aspiration.  

Educational Aspiration 

 Trebbels (2014) defines educational aspiration as “educational goals that 

individuals set for themselves” (p. 2). 

 Educational Aspiration is defined as “an ambition or goal set to achieve 

certain levels of life. It is an individual's desire to obtain a status objective or goals 

such as a particular occupation or level of education” (Alam, 2018; Kao & 

Thompson, 2003; MacBrayne, 1987).  

 In the present study, Educational Aspiration is the ambition of a person to 

achieve education in a school, college, or university, that is based on the perceived 
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realities that a person might confront, which typically take into account their 

capabilities and other limitations. 

Method of the Study 

 The present study investigates psychosocial factors affecting Educational 

Aspiration of children of migrant labourers. For the study, the psychosocial factors 

include Quality of Life, Socio Personal Adjustment, and School Environment. 

Survey research was a particularly useful technique when an investigator wanted to 

describe or explain the features of a relatively large group or numerous groups. So, it 

was decided to use the survey as the method for data collection, taking into account 

the nature of the problem being investigated and the type of data needed for the 

study.  

Design of the Study 

 The study adopts a quantitative method and Correlational Research design. 

More particularly, the investigator followed the Predictive Correlational Research 

design. Here, the investigator attempted to determine how certain psychosocial 

factors affected the Educational Aspirations of children of migrant labourers, with 

the help of statistical techniques. 

Tools Used for the Study 

 The choice of an appropriate tool is crucial to a successful research study. 

Only an accurate and reliable tool can provide the accurate data required for a valid 

study. Hence, for the present study, there were four tools developed and 

standardised by the investigator with the assistance of the supervising teacher. The 

tools constructed were given in the following section. 

1. Scale on Quality of Life (Aruna & Roopa, 2018) 

2. Socio Personal Adjustment Scale (Aruna & Roopa, 2018) 

3. School Environment Scale (Aruna & Roopa, 2018) 

4. Educational Aspiration Scale (Aruna & Roopa, 2018) 
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Description of the Tools 

 A detailed description of the four tools used by the investigator for the 

measurement of independent and dependent variables of the study is given in the 

following sections.  

General Data Sheet 

 The general data sheet was designed to collect demographic information about 

the students, such as their name, class, gender, school, family structure, parents' 

educational backgrounds and jobs, native place, and languages known. Appendix A 

contains a final copy of the general data sheet in Malayalam. 

Scale on Quality of Life 

 WHO (2012) defines Quality of Life as “an individual's perception of their 

position in life in the context of the culture and value systems in which they live and 

in relation to their goals, expectations, standards and concerns.” The present study 

needed a tool which can be applicable to the children studying in the upper primary 

classes. The investigator prepared a Scale on Quality of Life, fulfilling the demands 

of the study. Scale on Quality of Life was a tool which measures the overall 

perceived Quality of Life of a person.  

 A description of the various stages in the development of the Scale on 

Quality of Life is presented as follows. 

Planning of Scale on Quality of Life 

Quality of Life was a construct which got greater attention recently. There 

were theories by Maslow (1962), Sen (1985) etc. and definitions by WHO (2012), 

and Hunt (1997) etc. related to Quality of Life. There were many tools available to 

measure QoL, The scale on Quality of Life by Flanagan (1978), the McGill Quality 

of Life Questionnaire-Expanded (Cohen et al., 2019), Health-Related Quality of Life 

Questionnaire (CDC, 2000), The World Health Organization Quality of Life 
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Instrument (WHO, 2012) etc. All these tools were constructed and standardised 

using predefined norms and practices. Even though these tools were excellent to 

measure the construct for which it had been constructed, the present study needed a 

tool which can measure the QoL of upper primary school students. So the 

investigator considered these tools as a model and constructed a tool which can 

satisfy the needs of the current research.  

The investigator reviewed theoretical and empirical studies in the field of 

educational research for this tool's construction, and analysed explanations of 

QoL scales in earlier research areas in the field of education. In addition, direct 

interactions with school teachers, the views of academic officials, psychologists, and 

researchers in the field of education, as well as a thorough analysis of the literature, 

served as sources for the tool's elements. The majority of the methods discovered in 

the research literature were used for measuring Health-related Quality of Life and 

used for adults in a broad sense. Therefore, the investigator made the decision to 

develop a new scale for measuring QoL specifically for upper primary school students. 

Preparation 

 The identification of an initial list of the dimensions of Quality of Life was 

the first stage in the development of the scale. For the present study, the WHOQOL-

BREF was taken as a model WHO (2012).  The scale has four identified major 

dimensions, they were Physical Health, Psychological State, Social Relationships 

and Living Environment. The following section provides descriptions of each 

dimension and its components, along with examples. 

 Physical Health. Physical health was characterised as the state of your body, 

taking into account everything from the absence of illness to your degree of fitness. 

Physical health refers to the overall physical wellness of the child. The dimension 

physical health was composed of the following components. 



 Methodology 135 

 Activities of Daily Living. In the activities of daily living component, the 

investigator included statements related to a person's ability to conduct routine 

daily living activities such as self-care and property care. 

Example. Around my house, I have enough space to play. 

 Dependence of Medicinal Substances and Medicinal Aids. This component 

includes the statement related to the reliance on medication or alternative 

medicines to maintain bodily and psychological well-being. 

Example. I get adequate treatment and medical facilities when I get sick. 

 Energy and Fatigue. In the energy and fatigue component, it was included the 

statements regarding the energy of doing everyday activities of the student. 

Example. I get sick from time to time. 

 Sleep and Rest. The sleep and rest component include statements related to 

the time available for rest and protection of the body. 

Example. I am getting much rest as I needed. 

 Psychological State. A psychological state is a feeling or condition that 

profoundly affects a person's current mental processes. Psychological State 

dimension includes different psychological activities of the child. The different 

components included in this dimension are: 

 Negative and Positive Feelings. Negative and positive feelings determine 

the thought process of the person, whether it is positive or negative. 

Example. I feel like other children make fun of me for no reason. 

    Everyone treats me with love and friendship. 

 Personal Beliefs. Personal belief includes the feeling of self-worth and 

spiritual and religious beliefs. 

Example. I stand for truth and ideals. 

 I am free to follow my religious beliefs here. 
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 Thinking, learning, memory, and concentration. This component is related to 

mental processes such as thinking, learning, memorising and concentrating 

things. 

Example. I can memorise what I studied. 

    I do my studies very carefully. 

 Social Relationships. Social relationships are made up of individuals who 

often interact and who are seen as having personal significance by one another. 

Social relationships refer to how the child perceives the experiences related to 

society. The different components included in this dimension are: 

 Personal Relations. Personal relations, it included statements related to the 

personal relations the child had made with society. 

Example. I have a very good relationship with my neighbours. 

 Social Support. The social support component includes the available support 

from the society to the child. 

Example. I attend public events. 

 Social Exclusion. The social exclusion component includes statements 

related to the feeling of exclusion from society. 

Example. I feel isolated from group work in class. 

 Living Environment. The Living Environment is defined here as “an 

assembly of the natural and built environment which is offered to the inhabitants of 

the place who perform various kinds of social, cultural, religious, economic, and 

political activities which induce peculiarities in the character of the living 

environment” (Tiwari et al., 2015). The dimension, Living Environment refer to the 

perceived living situation and physical facilities available for the child. 

 Physical Environment. The physical environment includes statements 

related to the surroundings or environment where the child lives. 

Example. There is road and vehicle access to reach my house. 
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 Health and Social Care Accessibility. Health and social care accessibility 

includes statements related to the accessibility of different health and social 

security schemes. 

Example. I get nutritious food. 

    My family and I do not get any benefits from the government. 

 Financial Resources. The financial resource component includes statements 

related to the financial status and needs of the family. 

Example. The house I live in is not our own. 

 Participation and Opportunities for Leisure Activities. In this component, it is 

included that the opportunities for having recreation and leisure time activities. 

Example. I have the opportunity to take part in excursions. 

Writing of Items 

 It was determined to develop a scale to assess the Quality of Life of children 

of migrant labourers. After collecting and examining possible reviews and theories 

related to Quality of Life, the investigator fixed four dimensions for the scale on 

Quality of Life. The dimensions are Physical health, Psychological State, Social 

Relationships and Living Environment. The investigator prepared 120 statements 

pertaining to the four dimensions, giving due importance to the components. When 

preparing the items, special care was taken to ensure that each item only measured one 

of the four dimensions and their aforementioned characteristics. The investigator and 

the supervising teacher then had a discussion on how to ensure the appropriateness of 

each statement that had been prepared and how to eliminate any vagueness in the 

language. The final version of the drafted scale was constructed after careful review 

and modification. The number of statements in the final draft scale was fixed to 82. 

The scale contains both positive and negative statements, and they were arranged in 

the appropriate manner. The draft scale consists of  56 positive statements and 26 

negative statements. Table 5 displays the total number of items in each dimension.  
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Table 5 

Dimension Wise Distribution of Items of Scale on Quality of Life 

Sl. No. Dimensions Total Number of Items 

1 Physical health 15 

2 Psychological State 21 

3 Social Relations 23 

4 Living Environment 23 

Scale on Quality of Life 82 
 

The investigator took care to avoid making factual statements that could be 

interpreted in more than one way. The final draft scale consists of 82 items based on 

four dimensions. A draft copy of the Scale on Quality of Life in Malayalam and 

English languages are given in Appendices B and C, respectively. 

Mode of Answering 

 The first page of the scale included all the information needed for marking 

the responses. There were three possible responses for each item: agree, undecided 

and disagree. Students had to record their answers by placing a tick in the relevant 

column that was presented after each statement. 

Scoring 

 Both positive and negative statements were included on the scale. Scores of 

3, 2, and 1 were given for the responses agree, undecided, and disagree respectively, 

to quantify the responses on the scale. For agree, undecided, and disagree responses 

to negative statements, scores of 1, 2, and 3 were assigned. 

Pilot Test 

 Before a tool was executed on a large scale, it was tested through small-

scale, short-term efforts called "pilot tests" to gather information on its feasibility. 

For this, the draft scale was administered to a sample of 20 students selected at 

random. The items on the scale were checked for clarity and specificity. After 

conducting the pilot test, the responses were carefully valued for detecting and 

clarifying mistakes and ambiguity. 
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 The final form of the draft scale having 82 items was administered to a 

representative sample of 120 migrant students was given the draft scale. Incomplete 

response sheets were discarded when the pilot test was finished. Following the 

random rejection, the sample size was set at 100. The responses to each item were 

scored and subjected to item analysis. 

 Item Analysis. The quality of a scale depends upon the individual items which 

were composed of. Therefore, it is crucial to consider if each item serves the function 

for which it was designed. The approach recommended by Likert (1932) was adopted 

for item analysis. A total of 100 response sheets were scored and organised in 

ascending order using the data gathered. After separating into two subgroups — the 

lower group, which included 27% of the total group and received the lowest results, 

and the upper group, which had an equal amount but received the highest scores — 

the middle 46 sheets were deleted. Item analysis was applied to each item on the 

response sheets from the higher and lower groups. The items of the scale were 

finalised on the basis of the obtained t value of each statement. The t value for each 

item was calculated using the formula: 

  t = 
H L

2 2
H L

H L

X -X

σ σ
+

N N

 

Where, 

 HX = Mean of each item in the upper group  

 LX = Mean of each item in the lower group  

 H
2 = Variance of the upper group 

 L
2 = Variance of the lower group 

 NH = Number of students in the upper group 

 NL = Number of students in the lower group 

Selection of Items. According to Likert (1932), the items with a t value ≥ 

2.58 can be chosen for the final tool. The t value of each item of the scale on Quality 
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of Life was calculated and discarded those items having t value less than 2.58. The 

details of item wise analysis and the computed t values are shown in Table 6. 

Table 6 

Details of Item Analysis of Scale on Quality of Life 

Item 
No. 

t-
value 

Accepted or 
Rejected 

 Item 
No. 

t-
value 

Accepted or 
Rejected 

1 1.16 Rejected  27 2.87 Accepted 

2 4.92 Accepted  28 2.68 Accepted 

3 0.33 Rejected  29 2.59 Accepted 

4 2.82 Accepted  30 2.83 Accepted 

5 1.97 Rejected  31 2.12 Rejected 

6 2.71 Accepted  32 2.11 Rejected 

7 1.79 Rejected  33 0.31 Rejected 

8 1.34 Rejected  34 2.62 Accepted 

9 2.84 Accepted  35 1.88 Rejected 

10 1.32 Rejected  36 1.87 Rejected 

11 1.41 Rejected  37 2.01 Rejected 

12 0.45 Rejected  38 2.60 Accepted 

13 1.35 Rejected  39 0.14 Rejected 

14 2.88 Accepted  40 7.78 Accepted 

15 2.68 Accepted  41 2.84 Accepted 

16 0.54 Rejected  42 2.68 Accepted 

17 3.01 Accepted  43 2.34 Rejected 

18 2.96 Accepted  44 4.77 Accepted 

19 6.60 Accepted  45 2.79 Accepted 

20 2.74 Accepted  46 2.98 Accepted 

21 1.81 Rejected  47 2.44 Rejected 

22 1.93 Rejected  48 2.59 Accepted 

23 7.93 Accepted  49 2.90 Accepted 

24 4.78 Accepted  50 2.59 Accepted 

25 0.52 Rejected  51 1.67 Rejected 

26 0.26 Rejected  52 3.22 Accepted 
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Item 
No. 

t-
value 

Accepted or 
Rejected 

 Item 
No. 

t-
value 

Accepted or 
Rejected 

53 8.95 Accepted  68 6.87 Accepted 

54 2.77 Accepted  69 6.98 Accepted 

55 0.32 Rejected  70 2.77 Accepted 

56 3.34 Accepted  71 3.23 Accepted 

57 0.54 Rejected  72 0.54 Rejected 

58 1.89 Rejected  73 2.43 Rejected 

59 0.76 Rejected  74 0.35 Rejected 

60 1.85 Rejected  75 1.58 Rejected 

61 7.99 Accepted  76 1.94 Rejected 

62 2.88 Accepted  77 2.20 Rejected 

63 0.01 Rejected  78 2.44 Rejected 

64 2.97 Accepted  79 0.85 Rejected 

65 5.89 Accepted  80 2.87 Accepted 

66 3.26 Accepted  81 6.60 Accepted 

67 1.98 Rejected  82 2.38 Rejected 

 

Estimation of Validity and Reliability 

 Establishing the psychometric properties of a tool was extremely important 

for a standard scale used for research purposes.  

 Validity. The validity of a test or any measuring tool depends upon the 

fidelity with which a test measures what it purports to measure (Garette, 1966). The 

scale was created after a careful review of the studies and theories related to the 

variable Quality of Life. In order to ensure that the tool's content was appropriate, 

the investigator consulted with the supervising teacher and a subject-matter expert. 

The investigator established the construct validity of the scale by providing 

appropriate weightage to the major dimensions of the variable, Quality of Life, i.e., 

Physical health, Psychological State, Social Relationships, and Living Environment. 
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The scale has covered the ideas it was supposed to measure or assess. 

Therefore, the scale also appears to have face validity. 

Reliability. According to Drost (2011), reliability was “the extent to which 

measurements are repeatable when different people perform the measurement on 

different occasions, under different conditions, supposedly with alternative 

instruments which measure the construct or skill.” Through the test-retest method, 

the scale on Quality of Life's reliability was determined. The scale was re-

administered after an interval of 4 weeks on a selected sample of 30 students. The 

reliability coefficient was computed by correlating the scores obtained in the first 

assessment and that of the re-test scores. The reliability coefficient was .79. 

Therefore, the Quality of Life scale was a valid and reliable tool with strong 

psychometric features to evaluate the Quality of Life of children of migrant 

labourers. 

 The final scale includes 42 statements after the standardisation process. The 

final version of the scale in Malayalam and English languages are included as 

Appendices D and E respectively. 

Socio Personal Adjustment Scale 

 According to Good (1959), Adjustment was the process of finding and 

adopting modes of behaviour suitable to the environment or the changes in the 

environment. The tool prepared for the study was the Socio Personal Adjustment 

Scale, which has two parts, namely, social adjustment and personal adjustment. A 

detailed description of the various stages in the development of the Socio Personal 

Adjustment Scale is presented as follows. 

Part A-Personal Adjustment 

 According to the American Psychological Association Dictionary (2023), 

Personal Adjustment is the adaptation by an individual to conditions in his or her 

family and community, especially in social interactions with those with whom 
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regular personal contact is necessary. Examining available literature and theories on 

social and personal adjustment, the investigator created a list of pertinent tool 

dimensions and developed a three-point Likert-type scale. The Personal Adjustment 

section of the scale was divided into five components. Detailed explanations of the 

dimensions that were selected for the scale are provided in the following section. 

 Self-reliance. It is defined as the reliance on oneself rather than others' 

abilities or resources. 

Example. I complete any work assigned to me with precision. 

 Sense of Personal Worth. Sense of personal worth is the mental conviction 

that one is deserving of the affection and acceptance of others. 

Example.  others seem to not value my opinions. 

 Sense of Personal Freedom. It is the knowledge of the freedom to do, say, 

think, and engage in other activities without interference or restriction. 

Example. Other children have more freedom to go out and play than I do.  

 Feeling of Belongingness. When a member of a group feels accepted, 

included, and has a sense of identity, they are said to feel like they belong. 

Example. Other children seem to dislike me being with them. 

 Withdrawing Tendencies. People who withdraw may purposefully avoid 

social interactions. It is also possible that they make no effort to seek out 

social relationships. 

Example. I feel like I don’t fit in this society. 

Part B-Social Adjustment  

 Social adjustment was defined as the degree to which an individual engages in 

competent social behaviour and adapts to the immediate social context (Crick & 

Dodge, 1994). Investigator reviewed available journals and theories related to Social 

Adjustment and noted down relevant dimensions for the tool and developed a three-

point Likert-type scale with the help of the supervising teacher. The detailed 
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explanations of the dimensions selected for the scale are given in the following 

section.  

 Social Standards. Social standards are the conditions that define acceptable and 

proper behaviour within a certain society or culture, directing human behaviour. 

Example. I believe everyone should be treated with courtesy. 

 Social Skills. The ability to engage and communicate with one another 

through gestures, body language, and outward appearance is referred to as 

social skills. 

Example. I help others when they needed. 

 Antisocial Tendencies. A person with antisocial tendencies constantly 

disregards others' rights and feelings, as well as right and wrong. People with 

antisocial tendencies often manipulate, harass, or treat others aggressively or 

with complete disregard. 

Example. I tend to avoid problems by forgiving those who hurt me. 

 Family Relationships. A family relationship is any relationship between two 

or more people that is closer than a first cousin in terms of blood, marriage, or 

adoption. 

Example. Members of my family live with love. 

 Social Relations. Social relations are those between individuals in society 

who regularly interact and are thought to have personal significance by the 

participants. 

Example.  Maintain friendly relationships with my neighbours. 

 Planning of Socio Personal Adjustment Scale 

 Socio Personal Adjustment scale was constructed and standardised by the 

investigator with the help of supervising teacher. In educational psychology, the 

concept of Socio-personal Adjustment was an important and well-established one. 

Numerous theories concerning adjustment and adjustment mechanisms in organisms 
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have been developed since Darwin's Theory of Evolution (Darwin, 1859).  

Adjustment was defined by different psychologists differently, like Shaffer (1960) 

and Gates (1970) There were many tools available to measure Adjustment, 

Children`s Sociocultural Adjustment Scale (Modified) Searle and Ward (1990), 

Social Adjustment Scale Self-Report,  SAS-SR (Weissman et al.,1999, 2007), The 

Adjustment Scales for Children and Adolescents (ASCA; McDermott et al., 1993) 

Kerala socio-personal adjustment scale by Nair (1999) etc. All these tools were 

constructed and standardised using predefined norms and practices. Even though 

these tools were excellent to measure the construct for which it had been 

constructed, the present study needed a scale which can measure the Adjustment of 

upper primary school students. So the investigator considered these tools as a model 

and constructed a scale which can satisfy the needs of the current research.  

 The investigator reviewed theoretical and empirical studies in the field of 

educational research for this tool's construction and searched for explanations of 

Adjustment Scales in earlier research areas in the field of education. In addition, 

direct interactions with school teachers, the views of academic officials, 

psychologists, and researchers in the field of education, as well as a thorough 

analysis of the literature, served as sources for the tool's elements. Most of the 

standardised tools used in research literature were used to measure adjustment in a 

broad sense or for clinical objectives. Therefore, the investigator made the decision 

to develop a new tool for measuring Socio Personal Adjustment specifically for 

upper primary school students. 

Preparation 

 The identification of an initial list of the dimensions of Socio Personal 

Adjustment was the first stage in the development of the Socio Personal Adjustment 

Scale. For the present study, the Kerala socio-personal adjustment scale—a tool 

developed by Nair (1999) was taken as a model (Shany & Jacob, 2015). The Kerala 
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socio-personal adjustment scale, is a personality assessment that was based on the 

well-known California test of personality. The California Test of Personality was 

built around the idea of life adjustment, which was defined as "personal and social 

adjustment" in balance. This two-fold split of adjustment issues was consistent with 

the widespread classification of adjustment difficulties as personality problems (Nair, 

1999; Shany & Jacob, 2015; Tiegs et al., 1941). The present scale has two identified 

major dimensions, they were Personal Adjustment and Social Adjustment. Each of 

them has five sub-components also. The following section provides descriptions of 

each dimension and its components, along with examples. 

Writing of Items 

 It was determined to develop a scale to assess Socio Personal Adjustment 

of children of migrant labourers. The investigator prepared 75 statements 

pertaining to the ten components, giving due importance to the components. When 

preparing the items, special care was taken to ensure that each item only measured 

one of the four dimensions and their aforementioned characteristics. The 

investigator and the supervising teacher then had a discussion on how to ensure the 

appropriateness of each statement that had been prepared and how to eliminate any 

vagueness in the language. The final version of the drafted scale was constructed 

after careful review and modification. The number of statements in the final draft 

scale was fixed at 65. The scale contains both positive and negative statements, 

and they were arranged in the appropriate manner. The draft scale consists of 33 

positive statements and 32 negative statements. Table 7 shows the total number of 

items in each dimension. 
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Table 7 

Dimension wise Distribution of Items of Socio Personal Adjustment Scale 

Sl. No. Dimensions Total Number of Items. 

Part A: Personal Adjustment 

1 Self reliance 6 

2 Sense of Personal Worth 6 

3 Sense of Personal Freedom 6 

4 Feeling of Belongingness 5 

5 Withdrawing Tendencies 7 

Part B: Social Adjustment 

6 Social Standards 7 

7 Social Skills 8 

8 Anti Social Tendencies 7 

9 Family Relationships 5 

10 Social Relationships 8 

 Socio Personal Adjustment Scale 65 
 

The investigator took care to avoid making factual statements that could be 

interpreted in more than one way. The final draft scale consists of 65 items based on 

the dimensions. The draft copy of the Socio Personal Adjustment scale in 

Malayalam and English languages are given in Appendices F and G respectively. 

Mode of Answering 

 The first page of the scale included all the information needed for marking 

the responses. There were three possible responses for each item: always, 

sometimes, and never. Students had to record their answers by placing a tick in the 

relevant column that was presented after each statement. 

Scoring 

 Both positive and negative statements were included on the scale. Scores of 

3, 2, and 1 were given for the responses always, sometimes, and never, respectively, 

to quantify the responses on the scale. For always, sometimes, and never, responses 

to negative statements, scores of 1, 2, and 3 were assigned. 
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Pilot Test 

 Before a tool was executed on a large scale, it was tested through small-

scale, short-term efforts called "pilot tests" to gather information on its feasibility. 

For this, the draft scale was administered to a sample of 20 students selected at 

random. The items on the scale were checked for clarity and specificity. After 

conducting the pilot test, the responses were carefully valued for detecting and 

clarifying mistakes and ambiguity. 

 The final form of the draft scale having 65 items was administered to a 

representative sample of 120 migrant students was given the draft scale. Incomplete 

response sheets were discarded when the pilot test was finished. Following the 

random rejection, the sample size was set at 100. The responses to each item were 

scored and subjected to item analysis. 

 Item Analysis. The quality of a scale depends upon the individual items which 

were composed of. Therefore, it is crucial to consider if each item serves the function 

for which it was designed. The approach recommended by Likert (1932) was adopted 

for item analysis. A total of 100 response sheets were scored and organised in 

ascending order using the data gathered. After separating into two subgroups—the 

lower group, which included 27% of the total group and received the lowest results, 

and the upper group, which had an equal amount but received the highest scores—the 

middle 46 sheets were deleted. Item analysis was applied to each item on the response 

sheets from the higher and lower groups. The items of the scale were finalised on the 

basis of the obtained t value of each statement. The t value for each item was calculated 

using the formula: 

  t = H L

2 2
H L

H L

X -X

σ σ
+

N N

 

Where, 

 HX = Mean of each item in the upper group  
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 LX = Mean of each item in the lower group  

 H
2 = Variance of the upper group 

 L
2 = Variance of the lower group 

 NH = Number of students in the upper group 

 NL = Number of students in the lower group 

Selection of Items 

 According to Likert (1932), the items with a t value ≥ 2.58 can be chosen for 

the final tool. The t value of each item of the Socio Personal Adjustment Scale was 

calculated and discarded those items having t values less than 2.58. The details of 

item-wise analysis and the computed t values are shown in Table 8. 

Table 8 

Details of Item Analysis of Socio Personal Adjustment Scale 

Item No. t-value Accepted or Rejected 

Part A Personal Adjustment 

1 4.86 Accepted 

2 2.59 Accepted 

3 9.76 Accepted 

4 3.24 Accepted 

5 2.87 Accepted 

6 6.01 Accepted 

7 1.98 Rejected 

8 2.77 Accepted 

9 5.98 Accepted 

10 3.88 Accepted 

11 0.34 Rejected 

12 7.78 Accepted 

13 6.95 Accepted 

14 2.65 Accepted 

15 8.98 Accepted 

16 3.54 Accepted 

17 3.02 Accepted 
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Item No. t-value Accepted or Rejected 

18 0.45 Rejected 

19 2.19 Rejected 

20 2.59 Accepted 

21 6.12 Accepted 

22 3.22 Accepted 

23 3.20 Accepted 

24 1.76 Rejected 

25 2.86 Accepted 

26 2.67 Accepted 

27 2.99 Accepted 

28 2.87 Accepted 

29 0.89 Rejected 

30 2.77 Accepted 

Part B Social Adjustment 

31 7.98 Accepted 

32 3.34 Accepted 

33 4.21 Accepted 

34 2.89 Accepted 

35 9.23 Accepted 

36 2.67 Accepted 

37 2.34 Rejected 

38 2.89 Accepted 

39 7.66 Accepted 

40 2.59 Accepted 

41 4.76 Accepted 

42 2.78 Accepted 

43 1.95 Rejected 

44 2.26 Rejected 

45 0.44 Rejected 

46 2.58 Accepted 

47 2.11 Rejected 

48 1.76 Rejected 

49 2.78 Accepted 

50 8.01 Accepted 
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Item No. t-value Accepted or Rejected 

51 2.66 Accepted 

52 3.21 Accepted 

53 3.76 Accepted 

54 2.72 Accepted 

55 6.84 Accepted 

56 5.98 Accepted 

57 7.22 Accepted 

58 2.87 Accepted 

59 4.33 Accepted 

60 0.28 Rejected 

61 2.78 Accepted 

62 8.91 Accepted 

63 5.66 Accepted 

64 2.14 Rejected 

65 4.88 Accepted 
 

Estimation of Validity and Reliability 

 Establishing the psychometric properties of a tool was extremely important 

for a standard tool used for research purposes.  

 Validity. The scale was developed following a detailed examination of 

theories and literature pertaining to the variable Socio Personal Adjustment. In order 

to ensure that the tool's content was appropriate, the investigator consulted with the 

supervising teacher and a subject-matter expert. The investigator established the 

construct validity of the scale by providing appropriate weightage to the major 

dimensions of the variable, Socio Personal Adjustment, i.e., Personal Adjustment 

and Social Adjustment.  

 The scale has covered the ideas it was supposed to measure or assess. 

Therefore, the scale also appears to have face validity. 

 Reliability. Through the test-retest method, the Socio Personal Adjustment 

scale's reliability was determined. The scale was re-administered after an interval of 
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4 weeks on a selected sample of 30 students. The reliability coefficient was 

computed by correlating the scores obtained in the first assessment and that of the 

re-test scores. The reliability coefficient was .80. Therefore, the Socio Personal 

Adjustment scale was a valid and reliable tool with strong psychometric features to 

evaluate Socio Personal Adjustment of children of migrant labourers. 

 The final scale includes 51 statements after the standardisation process. The 

final version of the scale in Malayalam and English languages are presented as 

Appendices H and I respectively. 

School Environment Scale 

 School Environment refers to the set of relationships that occur among 

members of a school community that were determined by structural, personal and 

functional factors of the educational institution, which provide distinctiveness to 

school (Tapia-Fonllem et al., 2020). The investigator with the help of supervising 

teacher developed and standardised the School Environment scale. The final scale 

consists of 40 statements under the three dimensions. By analysing the available 

reviews and theories related to the School Environment, the investigator fixed the 

three dimensions. They were Physical and Material Factors, Academic Factors and 

Personal Factors. A detailed description of the various stages in the development of 

the School Environment Scale is presented in the following section. 

 Planning of School Environment Scale 

 The idea of School Environment is crucial in educational research. Regarding 

the School Environment, there were well-established theories and standards. School 

Environment was defined by different educationalists differently, like Zais (2011),  

There were many tools available to measure School Environment, School 

Environment Inventory (SEI-M) (Misra, 2000), School Environment Audits (Mathews 

et al., 2008) etc. All these tools were constructed and standardised using predefined 

norms and practices. Even though these tools were excellent to measure the construct 
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for which it had been constructed, the present study needed a tool which can measure 

the perceived School Environment of upper primary school students. So the 

investigator considered these tools as a model and constructed a tool which can satisfy 

the needs of the current research.  

The investigator reviewed theoretical and empirical studies in the field of 

educational research for this tool's construction, and searched for explanations of 

School Environment Scales in earlier research areas in the field of education. In 

addition, direct interactions with school teachers, the views of academic officials, 

psychologists, and researchers in the field of education, as well as a thorough analysis 

of the literature, served as sources for the tool's elements. 

Preparation 

 The identification of an initial list of the dimensions of the School 

Environment was the first stage in the development of the School Environment 

Scale. For the present study, the School Environment Inventory developed by Misra 

(2000) was taken as a model. The dimensions of the scale were adapted from the 

study of  Kutsyuruba et al. (2015). The scale has three identified major dimensions, 

they were Physical and Material Factors, Academic Factors and Personal Factors. 

Physical and Material Factors have three sub-components and Academic and 

Personal Factors have two sub-components each. The following section provides 

descriptions of each dimension and its components, along with examples. 

 Physical and Material Factors. The general design, functionality, and 

layout of a particular system are referred to as physical and material factors. This 

dimension explains the physical facilities and functioning of the school. The factors 

included under this dimension are: 

 School Infrastructure. School infrastructure explains the infrastructural 

facilities available in the school. 

Example. In the school, learning is done in smart classrooms.  
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 School Administration. The school administration factor describes the 

administrative details of the school. 

Example. PTA meetings are organised in the school from time to time. 

 Safety and Hygiene Facilities. This factor is intended to measure whether 

the school have safety arrangements and hygiene arrangements. 

Example. Clean water and toilet facilities are available at the school. 

 Academic Factors. Academic factors include elements such as the 

curriculum, courses, school system, transaction tactics, and academic supervisor that 

are connected to the classroom and learning environment. This dimension explains 

the teaching-learning-related perception of students. The factors included under this 

dimension are: 

 Teacher Interactions. Teacher interaction explains the teacher-student 

interactions and teaching methods 

Example. Children who excel in studies are praised in the class itself. 

 Teaching Learning Strategies. Teaching learning strategies describe different 

teaching strategies, learning processes and evaluation methods that the teacher 

follows in the class. 

Example.  The teacher uses appropriate learning materials according to the 

lessons. 

 Personal Factors. Individual characteristics, such as motivation, interests, 

and skills, that influence a person's propensity for learning are known as personal 

factors. This dimension deals with the different perceptions of the students related to 

school relations. The factors included under this dimension are: 

 Student Relations. Student relations refer to the relationship between the 

students. 

Example. Learning activities are done cooperatively in groups. 
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 Student’s Feelings. Student’s feeling indicates different thoughts and 

personal feelings of the student regarding school and study. 

Example. My position in the class is not a problem for me. 

Writing of Items 

 It was determined to develop a scale to assess the perceived School 

Environment of children of migrant labourers. After collecting and examining 

possible reviews and theories related to School Environment, the investigator 

fixed 3 major dimensions for the School Environment scale. The dimensions are 

Physical and Material Factors, Academic Factors and Personal Factors. Physical 

and Material Factors include three components and Academic Factors and 

Personal Factors include two components each. The investigator prepared 70 

statements pertaining to the three dimensions, giving due importance to the 

components. When preparing the items, special care was taken to ensure that each 

item only measured one of the three dimensions and their aforementioned 

characteristics. The investigator and the supervising teacher then had a discussion 

on how to ensure the appropriateness of each statement that had been prepared 

and how to eliminate any vagueness in the language. The final version of the 

drafted scale was constructed after careful review and modification. The number 

of statements in the final draft scale was fixed at 65. The scale contains both 

positive and negative statements, and they were arranged in the appropriate 

manner. The draft scale consists of 38 positive statements and 27 negative 

statements. Table 9 shows the total number of items in each dimension.  

Table 9 

Dimension Wise Distribution of Items of School Environment Scale 

Sl. No. Dimensions Total Number of Items. 

1 Physical and material factors 23 

2 Academic Factors 24 

3 Personal Factors 18 

 School Environment Scale 65 
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The investigator took care to avoid making factual statements that could be 

interpreted in more than one way. The final draft scale consists of 65 items based on 

three dimensions. The draft copy of the School Environment scale in Malayalam and 

English languages are given in Appendices J and K respectively. 

Mode of Answering 

 The first page of the scale included all the information needed for marking 

the responses. There were three possible responses for each item: agree, undecided, 

and disagree. Students had to record their answers by placing a tick in the relevant 

column that was presented after each statement. 

Scoring 

 Both positive and negative statements were included on the scale. Scores of 

3, 2, and 1 were given for the responses agree, undecided, and disagree, 

respectively, to quantify the responses on the scale. For agree, undecided, and 

disagree responses to negative statements, scores of 1, 2, and 3 were assigned. 

Pilot Test 

 Before a tool was executed on a large scale, it was tested through small-

scale, short-term efforts called "pilot tests" to gather information on its feasibility. 

For this, the draft scale was administered to a sample of 20 students selected at 

random. The items on the scale were checked for clarity and specificity. After 

conducting the pilot test, the responses were carefully valued for detecting and 

clarifying mistakes and ambiguity. 

 The final form of the draft scale having 65 items was administered to a 

representative sample of 120 migrant students was given the draft scale. Incomplete 

response sheets were discarded when the pilot test was finished. Following the 

random rejection, the sample size was set at 100. The responses to each item were 

scored and subjected to item analysis. 
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 Item Analysis.  The quality of a scale depends upon the individual items 

which were composed of. Therefore, it's crucial to consider if each item serves the 

function for which it was designed. The approach recommended by Likert (1932) 

was adopted for item analysis. A total of 100 response sheets were scored and 

organised in ascending order using the data gathered. After separating into two 

subgroups—the lower group, which included 27% of the total group and received 

the lowest results, and the upper group, which had an equal amount but received the 

highest scores—the middle 46 sheets were deleted. Item analysis was applied to 

each item on the response sheets from the higher and lower groups. The items of the 

scale were finalised on the basis of the obtained t value of each statement. The t 

value for each item was calculated using the formula: 

  t = 
H L

2 2
H L

H L

X -X

σ σ
+

N N

 

Where, 

 HX = Mean of each item in the upper group  

 LX = Mean of each item in the lower group  

 H
2 = Variance of the upper group 

 L
2 = Variance of the lower group 

 NH = Number of students in the upper group 

 NL = Number of students in the lower group 

Selection of Items 

 According to Likert (1932), the items with a t value ≥ 2.58 can be chosen for 

the final tool. The t value of each item of the School Environment Scale was 

calculated and discarded those items having t value less than 2.58. The details of 

item wise analysis and the computed t values are displayed in Table 10. 
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Table 10 

Details of Item Analysis of School Environment Scale 

Item No. t-value 
Accepted or 

Rejected 
 Item No. t-value 

Accepted or 
Rejected 

1 2.22 Rejected  34 2.32 Rejected 

2 2.344 Rejected  35 5.91 Accepted 

3 2.14 Rejected  36 1.34 Rejected 

4 1.59 Rejected  37 7.23 Accepted 

5 1.96 Rejected  38 3.12 Accepted 

6 5.58 Accepted  39 2.76 Accepted 

7 2.44 Rejected  40 1.54 Rejected 

8 2.88 Accepted  41 0.43 Rejected 

9 2.11 Rejected  42 2.11 Rejected 

10 4.87 Accepted  43 7.87 Accepted 

11 5.98 Accepted  44 5.82 Accepted 

12 7.76 Accepted  45 6.90 Accepted 

13 2.15 Rejected  46 6.12 Accepted 

14 2.78 Accepted  47 3.22 Accepted 

15 6.87 Accepted  48 2.75 Accepted 

16 3.22 Accepted  49 1.34 Rejected 

17 9.12 Accepted  50 8.62 Accepted 

18 5.78 Accepted  51 0.33 Rejected 

19 6.93 Accepted  52 2.66 Accepted 

20 2.76 Accepted  53 0.11 Rejected 

21 1.94 Rejected  54 4.65 Accepted 

22 2.83 Accepted  55 2.75 Accepted 

23 1.89 Rejected  56 3.11 Accepted 

24 3.76 Accepted  57 3.43 Accepted 

25 2.66 Accepted  58 2.41 Rejected 

26 5.76 Accepted  59 2.91 Accepted 

27 2.91 Accepted  60 1.12 Rejected 

28 0.54 Rejected  61 1.33 Rejected 

29 6.69 Accepted  62 7.99 Accepted 

30 2.63 Accepted  63 2.13 Rejected 

31 2.87 Accepted  64 0.11 Rejected 

32 7.67 Accepted  65 1.89 Rejected 

33 4.87 Accepted     



 Methodology 159 

Estimation of Validity and Reliability 

 Establishing the psychometric properties of a tool was extremely important 

for a standard tool used for research purposes.  

 Validity. The scale was created after a careful review of the studies and 

theories related to the variable School Environment. In order to ensure that the tool's 

content was appropriate, the investigator consulted with the supervising teacher and a 

subject-matter expert. The investigator established the construct validity of the scale 

by providing appropriate weightage to the major components of the variable, School 

Environment, i.e., Physical and Material Factors, Academic Factors, and Personal 

Factors.  

 The scale has covered the ideas it was supposed to measure or assess. 

Therefore, the scale also appears to have face validity. 

 Reliability. Through the test-retest method, the School Environment scale's 

reliability was determined. The scale was re-administered after an interval of 4 

weeks on a selected sample of 30 students. The reliability coefficient was computed 

by correlating the scores obtained in the first assessment and that of the re-test 

scores. The reliability coefficient was .79. Therefore, the School Environment scale 

is a valid and reliable tool with strong psychometric features to evaluate the School 

Environment of children of migrant labourers. 

 The final scale includes 40 statements after the standardisation process. The 

final version of the scale in Malayalam and English languages are presented as 

Appendices L and M respectively. 

Educational Aspiration Scale 

 Educational Aspiration is defined as educational goals that individuals set for 

themselves (Trebbels, 2014). The investigator with the help of supervising teacher 

developed and standardised the Educational Aspiration scale. The final scale 
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consists of 37 statements under the five dimensions. They are Available support and 

assistance from School, community, and peers, Parents’ views and support regarding 

education, Pupils’ effort to attain educational goal, Pupils’ views regarding values 

and benefits of education and Reality of aspired goal. A detailed description of the 

various stages in the development of the Educational Aspiration Scale is presented 

in the following section. 

Planning of Educational Aspiration Scale 

 The idea of Educational Aspiration is important in educational research. There 

were many established theories and standards concerning Educational Aspiration. 

Educational Aspiration was defined by different educationalists differently, (Khattab, 

2015), (sharp et al., 2020). There were many tools available to measure Educational 

Aspiration, Educational Aspiration Scale (EAS) (Sharma & Gupta, 2009), Level of 

Educational Aspiration Test (LEAT) (Khan, 2009) etc. All these tools were 

constructed and standardised using predefined norms and practices. Even though these 

tools were excellent to measure the construct for which it had been constructed, the 

present study needed a tool which can measure the Educational Aspiration of upper 

primary school students. So the investigator considered these tools as a model and 

constructed a scale which can satisfy the needs of the current research.  

The investigator reviewed theoretical and empirical studies in the field of 

educational research for this tool's construction and searched for explanations of 

Educational Aspiration Scales in earlier research areas in the field of education. In 

addition, direct interactions with school teachers, the views of academic officials, 

psychologists, and researchers in the field of education, as well as a thorough analysis 

of the literature, served as sources for the tool's elements. Most of the standardised 

tools used in research literature were used to measure Educational Aspiration in a 

dichotomous way with a different approach. Therefore, the investigator made the 

decision to develop a new tool for measuring Educational Aspiration specifically for 

upper primary school students. 
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Preparation 

 The identification of an initial list of the dimensions of Educational 

Aspiration was the first stage in the development of the Educational Aspiration 

Scale. For the present study, the dimensions defined in the Level of Educational 

Aspiration Test (LEAT) (Khan, 2009) and the Research Report of Research into 

Education Aspiration for Regional Victoria  (State of Victoria, 2013) were taken as a 

model.  There were five dimensions for the tool, they were Available support and 

assistance from school, community and peers, Parents’ views and support regarding 

education, Pupils’ effort to attain educational goal, Pupils’ views regarding values 

and benefits of education and Reality of aspired goal. The following section 

provides descriptions of each dimension, along with examples. 

 Available Support and Assistance from School Community and Peers. 

This has the items that explain the support getting for the education of the 

child from the school, community and peer groups. 

Example. Encouragement by some teachers gives inspiration for further study. 

 Parents’ View and Support Regarding Education. The parent’s view 

dimension has items that explain the parental support and attitude towards 

education. 

Example. I feel that my family does not give enough importance to my studies. 

 Pupils’ Effort to Attain Educational Goal. Pupils’ effort dimension 

includes the items that describe the efforts and works done by the student to 

achieve his or her educational goal. 

Example. I try to improve my grades by studying hard for every exam. 

 Pupils’ Views Regarding Values and Benefits of Education. Pupils’ view 

dimension includes the items regarding students’ views on attaining education. 

Example. I think education is essential to get a good job. 
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 Reality of Aspired Goal. This dimension includes the items regarding the 

knowledge of the student about the reality of achieving his goal. 

Example. I know about scholarships that help in higher education. 

Writing of Items 

 It was determined to develop a scale to assess the perceived Educational 

Aspiration of children of migrant labourers. After collecting and examining possible 

reviews and theories related to Educational Aspiration, the investigator fixed five 

dimensions for the Educational Aspiration scale. The investigator prepared 65 

statements pertaining to the five dimensions, giving due importance to each 

dimension. When preparing the items, special care was taken to ensure that each 

item only measured one of the five dimensions and their aforementioned 

characteristics. The investigator and the supervising teacher then had a discussion on 

how to ensure the appropriateness of each statement that had been prepared and how 

to eliminate any vagueness in the language. The final version of the drafted scale 

was constructed after careful review and modification. The number of statements in 

the final draft scale was fixed to 59. The scale contains both positive and negative 

statements, and they were arranged in the appropriate manner. The draft scale 

consists of 35 positive statements and 24 negative statements. Table 11 displays the 

total number of items in each dimension.  

Table 11 

Dimension Wise Distribution of Items of Educational Aspiration Scale 

Sl. 
No. 

Dimensions 
Total 

Number 
of Items 

1 Available support and assistance from school community and peers 15 

2 Parents’ view and support regarding Education 12 

3 Pupils’ effort to attain educational goal 13 

4 Pupils’ views regarding values and benefits of education 8 

5 Reality of aspired goal 11 

 Educational Aspiration Scale 59 
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The investigator took care to avoid making factual statements that could be 

interpreted in more than one way. The final draft scale consists of 59 items based on 

five dimensions. A draft copy of the Educational Aspiration scale in Malayalam and 

English languages are given in Appendices N and O respectively. 

Mode of Answering 

 The first page of the scale included all the information needed for marking 

the responses. There were three possible responses for each item, agree, undecided, 

and disagree. Students had to record their answers by placing a tick in the relevant 

column that was presented after each statement. 

Scoring 

 Both positive and negative statements were included on the scale. Scores of 

3, 2, and 1 were given for the responses agree, undecided, and disagree respectively, 

to quantify the responses on the scale. For agree, undecided, and disagree responses 

to negative statements, scores of 1, 2, and 3 were assigned. 

Pilot Test 

 Before a tool was executed on a large scale, it was tested through small-

scale, short-term efforts called "pilot tests" to gather information on its feasibility. 

For this, the draft scale was administered to a sample of 20 students selected at 

random. The items on the scale were checked for clarity and specificity. After 

conducting the pilot test, the responses were carefully valued for detecting and 

clarifying mistakes and ambiguity. 

 The final form of the draft scale having 65 items was administered to a 

representative sample of 120 migrant students was given the draft scale. Incomplete 

response sheets were discarded when the pilot test was finished. Following the 

random rejection, the sample size was set at 100. The responses to each item were 

scored and subjected to item analysis. 
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Item Analysis 

  The quality of a scale depends upon the individual items which were 

composed of. Therefore, it is crucial to consider if each item serves the function for 

which it was designed. The approach recommended by Likert (1932) was adopted 

for item analysis. A total of 100 response sheets were scored and organised in 

ascending order using the data gathered. After separating into two subgroups—the 

lower group, which included 27% of the total group and received the lowest results, 

and the upper group, which had an equal amount but received the highest scores—

the middle 46 sheets were deleted. Item analysis was applied to each item on the 

response sheets from the higher and lower groups. The items of the scale were 

finalised on the basis of the obtained t value of each statement. The t value for each 

item was calculated using the formula: 

  t = 
H L

2 2
H L

H L

X -X

σ σ
+

N N

 

Where, 

 HX = Mean of each item in the upper group  

 LX = Mean of each item in the lower group  

 H
2 = Variance of the upper group 

 L
2 = Variance of the lower group 

 NH = Number of students in the upper group 

 NL = Number of students in the lower group 

Selection of Items 

 According to Likert (1932), the items with a t value ≥ 2.58 can be chosen for 

the final tool. The t value of each item of the Educational Aspiration Scale was 

calculated and discarded those items having t value less than 2.58. The details of 

item-wise analysis and the computed t values are shown in Table 12. 
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Table 12 

Details of Item Analysis of Educational Aspiration Scaleh 

Item No. t-value 
Accepted or 

Rejected 
 Item No. t-value 

Accepted or 
Rejected 

1 1.98 Rejected  31 2.32 Rejected 

2 4.78 Accepted  32 2.78 Accepted 

3 2.94 Accepted  33 1.85 Rejected 

4 8.04 Accepted  34 2.22 Rejected 

5 2.66 Accepted  35 2.98 Accepted 

6 0.10 Rejected  36 5.84 Accepted 

7 2.31 Rejected  37 2.11 Rejected 

8 1.98 Rejected  38 7.14 Accepted 

9 0.99 Rejected  39 3.16 Accepted 

10 2.87 Accepted  40 1.78 Rejected 

11 7.98 Accepted  41 2.92 Accepted 

12 3.34 Accepted  42 7.74 Accepted 

13 5.54 Accepted  43 5.84 Accepted 

14 7.21 Accepted  44 4.72 Accepted 

15 2.78 Accepted  45 0.44 Rejected 

16 8.98 Accepted  46 2.94 Accepted 

17 3.10 Accepted  47 1.56 Rejected 

18 0.28 Rejected  48 1.74 Rejected 

19 2.59 Accepted  49 3.18 Accepted 

20 4.99 Accepted  50 0.48 Rejected 

21 2.78 Accepted  51 2.59 Accepted 

22 4.94 Accepted  52 1.68 Rejected 

23 3.54 Accepted  53 5.22 Accepted 

24 3.18 Accepted  54 2.84 Accepted 

25 2.88 Accepted  55 3.32 Accepted 

26 0.10 Rejected  56 1.99 Rejected 

27 2.89 Accepted  57 7.74 Accepted 

28 1.74 Rejected  58 2.33 Rejected 

29 4.98 Accepted  59 1.99 Rejected 

30 1.49 Rejected     
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Estimation of Validity and Reliability 

 Establishing the psychometric properties of a tool was extremely important 

for a standard tool used for research purposes.  

 Validity. The scale was created after a careful review of the studies and 

theories related to the variable Educational Aspiration. In order to ensure that the 

tool's content was appropriate, the investigator consulted with the supervising 

teacher and a subject-matter expert. The investigator established the construct 

validity of the scale by providing the major dimensions of the variable, Educational 

Aspiration, i.e., Available support and assistance from school, community, and 

peers, Parents’ views and support regarding education, Pupils’ effort to attain 

educational goal, Pupils’ views regarding values and benefits of education and 

Reality of aspired goal, appropriate weightage.  

 The scale has covered the ideas it was supposed to measure or assess. 

Therefore, the scale also appears to have face validity. 

 Reliability. Through the test-retest method, the Educational Aspiration 

scale's reliability was determined. The scale was re-administered after an interval of 

4 weeks on a selected sample of 30 students. The reliability coefficient was 

computed by correlating the scores obtained in the first assessment and that of the 

re-test scores. The reliability coefficient was .81. Therefore, the Scale of Educational 

Aspiration is a valid and reliable tool with strong psychometric features to evaluate 

the Educational Aspiration of children of migrant labourers. 

 The final scale includes 37 statements after the standardisation process. The 

final version of the scale in Malayalam and English languages are presented as 

Appendices P and Q respectively. 
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Sample Selected for the Study 

 The population of interest for the study was upper primary school children of 

migrant labourers in Kerala. It was impossible and impractical to analyse the 

population characteristics as a whole, despite the fact that the population was finite. 

So, it was determined to select a sample of the population that was representative of 

the whole. 

 Using the random sampling method, a sample of 393 children of migrant 

labourers enrolled in upper primary classes was chosen from the population. The 

sample was chosen from Kasaragod, Kozhikode, Malappuram, Thrissur, Palakkad, 

Ernakulam, and Idukki districts of Kerala by survey method. 

Factor Taken into Account in Sample Selection 

 When choosing the sample, only one criterion was taken into account. 

Gender 

 When choosing the sample, the gender of the students was taken into account. 

Because the gender-wise analysis will reveal whether there were any gender 

differences in the Educational Aspiration of children of migrant labourers. 

Size of the Sample 

 According to Krejcie and Morgan table, a sample size of 384 was enough for 

a population of 100,000 or more (Krejcie & Morgan, 1970). The study was 

suggested to be done on a sample of 393 upper primary migrant students in Kerala 

taking into account the aforementioned fact. Out of which, 172 were boys and 221 

were girls. The sample was selected from various schools and settlements of 

children of migrant labourers from Kasaragod, Kozhikode, Malappuram, Thrissur, 

Palakkad, Ernakulam and Idukki districts of Kerala. Incomplete data sheets were 

discarded and reapplied. Table 13 provides further explanation of the districts from 

where the data was gathered. 
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Table 13 

Details of the Sample Selected for the Study 

District Number of Sample Taken Number of Boys Number of Girls 

Kasaragod 20 9 11 

Kozhikode 61 20 41 

Malappuram 60 25 35 

Thrissur 7 6 1 

Palakkad 8 5 3 

Ernakulam 206 88 118 

Idukki 31 19 12 

Total 393 172 221 

 

Table 13 gives a systematic view of the sample collected for the study from seven 

districts of Kerala. 

Data Collection Procedure 

 A survey was used to collect the primary data needed for the study and an 

unstructured interview was used to collect secondary data from teachers. The 

primary data were collected using the tools that the investigator had developed and 

standardised. The data was collected at various intervals between March 2018 and 

January 2020.  

 The data collection was done in two phases. The first phase was an 

unstructured interview with 20 government and aided school teachers and 8 

volunteer teachers for children of migrant labourers under the "Roshni" project in 

Ernakulam district to find out the educational problems they felt while teaching 

children of migrant labourers. The interview's specifics were helpful in gaining a 

general understanding of the education of children of migrant labourers. 

 The main findings of the interview are presented in Table 14 in the following 

section. 
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Table 14 

Important Findings of Responses of Teachers during Unstructured Interview 

Statement 
No. of 
Agree 

Percentage 
of Agree 

Teaching children of migrant labourers is difficult due to 
linguistic barriers. 

25 89.2 

Children of migrant labourers struggle to fit in with their peers.  4 14.2 

Children of migrant labourers are irregular at classes 20 71.4 

Children of migrant labourers are good at their studies 17 60.7 

Satisfied with teaching children of migrant labourers 16 57.1 

Parents of children of migrant labourers are supportive of 
their childrens’ education 

17 60.7 

 

It was evident from Table 14 that more than 89% of teachers admit that language was 

a challenge when interacting with migrant students. Only 14% of the respondents felt 

that migrant students have difficulty to interact with their peers. However, the 

majority of the teachers (71.4%) noticed that migrant students were irregular in 

school. The majority of teachers (57.1%) admit that these children perform well in 

school and were happy to be teaching them. Approximately 61% of the teachers agree 

that migrant parents support their children’s education. 

 Direct data collection from children of migrant labourers enrolled in upper 

primary classes at government and aided schools in Kerala was the second and major 

phase of the data collection process. For this purpose, the investigator visited 10 BRCs 

of Kozhikode, Malappuram, and Ernakulam districts to collect details regarding 

children of migrant labourers studying in government and aided schools. After that, 

the investigator filed a right to information to the Deputy Directorate offices in each 

district of Kerala, requesting information about the children of migrant labourers 

enrolled in government and aided schools. Details about the children of migrant 

labourers were obtained from six of Kerala's 14 districts. From these details, the 

investigator made a list and from this list randomly selected the sample. A copy of the 

information received for the RTI filed was included in Appendix R. 
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 Data was collected by two different methods; visiting the schools where they 

were enrolled and visiting the place where they were staying. While collecting data 

from schools, tools were administered only with the approval of the head of the 

institution. The investigator personally went to the schools, got in contact with the 

authorities, and persuaded them of the necessity of the tools to be administered. 

Before giving the tools to the sample, the investigator made sure there were enough 

copies of tool booklets and instructed the students on how to mark responses. To help 

students with any difficulty they may have had while marking responses, the purpose, 

nature, and scope of the scales were briefly explained to them. There was no stipulated 

time limit for marking responses. So the investigator gave them enough time to fill out 

their response sheets. Individuals who have trouble reading Malayalam or English 

languages but can understand by hearing were instructed to answer to the right 

number after the investigator read out all the items in the tool. To provide instructions 

and collect the response sheets after administration, the investigator also requested 

support from their teachers and “Roshni” volunteers. In the case of data collected by 

visiting them at their place of residence, the investigator seek permission from their 

parents or guardians by explaining the nature and need of the data collection. The 

investigator made sure that pupils were responding to all the statements in the 

response sheets. Students can conveniently respond to each item one at a time because 

the investigator provided a response column right after every statement. It takes 

approximately three and a half hours to complete all four tools at a stretch. The 

collected data was systematically consolidated for analysis. 

Scoring and Consolidation of Data 

 The response sheets were scored and compiled in accordance with the exact 

instructions provided in the relevant books. The negative and positive items in the 

scales were scored with care. The three tools namely Scale on Quality of Life, 

School Environment Scale, and Educational Aspiration Scale have three choices of 

response, agree, undecided and disagree and these were rated as 3, 2, and 1 
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respectively for positive items. Socio Personal Adjustment Scale have three choices 

of responses always, sometimes, and never and for positive items, these are rated as 

3, 2, and 1 respectively. Incomplete score sheets were discarded, and the study was 

finally limited to a sample of 393 students. To make computer feeding easier, all of 

the entries were coded with single numbers. The full set of data was arranged in this 

manner so that the computer could process it by using analysis software. 

Statistical Techniques Used for the Study 

 Since the current study was quantitative in nature, data were analysed using 

both descriptive and inferential statistics in order to draw reliable generalisations 

from the results. The following section gives a description of the statistical 

techniques employed in the current investigation. 

Descriptive Statistics 

 Basic descriptive statistics were calculated for each independent variable and 

the dependent variable, including Mean, Median, Mode, Standard Deviation, 

Skewness, and Kurtosis.  In order to determine the nature of the distribution of the 

independent and dependent variables, descriptive statistics were computed. 

Test of Significance of Difference between Means for Large Independent Sample 

 For the purpose of identifying differences in the mean scores of the 

dependent variable Educational Aspiration and the independent variables Quality of 

Life, Socio Personal Adjustment and School Environment of the students based on 

gender, the test of significance of differences between means of a large independent 

sample was used. For the large sample, the following formula suggested by Garrett 

(1979) was used. 

 t =  1 2

2 2
1 2

1 2

M -M

σ σ
+

N N
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Where,  

 M1 and M2 are the means of the groups 

 1 and 2 are the standard deviations of the groups  

N1 and N2 are the sample size of the groups 

If the t value obtained ≥ ± 2.58, the difference between the mean was considered to 

be significant at 0.01 level. If the t value obtained was ≥ ± 1.96, it was considered to 

be significant at 0.05 level. 

Coefficient of Correlation  

 A statistical measurement of the strength of a linear relationship between two 

variables is the correlation coefficient. Its values can range from -1 and 1. A 

correlation coefficient of -1 indicates a perfect negative, inverse, or inverse 

correlation, where values in one series increase as those in the other fall and vice 

versa. A coefficient of 1 denotes a perfect positive correlation. No linear relationship 

exists when the correlation coefficient is 0. In the present study, Pearson's product 

moment method was used to calculate the coefficient of correlation because all the 

variables of the study can be measured on an interval scale. The calculated 

correlation coefficient was known as Pearson's Product-Moment Coefficient of 

Correlation and was denoted by the letter r. The correlation coefficient (Garrett, 

1966) was calculated using the following formula: 

r =

   
2 22 2

N XY- X Y

N X - X N Y - Y   
      

  

   
(Garrett, 1966) 

Where  

 X  = Sum of the X scores  

 Y  = Sum of the Y scores  
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2

X   = Sum of the squared X scores  

 
2

Y   = Sum of the squared Y scores  

 XY = Sum of the products of paired X and Y scores  

 N  = Number of paired scores 

Verbal Interpretation of ‘r’ (Garrett, 1966) 

 Depending on the numerical value of r the correlation coefficient between 

two variables is described as high or very high, marked or substantial, low or slight 

and indifferent or negligible. The criteria used for verbally describing the degree of 

relationship between variables in psychological and educational testing are as 

follows. 

‘r’ from 0.00 to ±  0.20 as indifferent or negligible relationship. 

‘r’ from 0.20 to  ±  0.40 as low or slight relationship.   

‘r’ from 0.40 to  ±  0.70 as marked or substantial relationship. 

‘r’ from 0.70 to  ±  1.00 as high or very high relationship. 

Multiple Regression Analysis 

 The investigation of the contribution made by two or more variables in the 

prediction of a dependent variable or criterion variable is aided by the concept of 

multiple correlation. If a variable's individual contribution to predicting the criterion 

variable is low, it might not be taken into account when making predictions. On the 

other hand, a variable must be taken into account for prediction purposes if its 

individual contribution to predicting the criterion variable is significant. The 

investigator can use regression analysis to identify the variables that have the 

greatest influence on the prediction of a dependent or criterion variable. The Beta 

Coefficient indicates how much each predictor contributed individually to predicting 
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the dependent or criterion variable. IBM SPSS version 21 for Windows was used to 

analyse the data for the present investigation. 

 The overall structure of the study can be diagrammatically represented in 

Figure 6, which represents sample size, independent and dependent samples, and 

statistical techniques used. 

Figure 6 

Diagrammatic Representation of Overall Structure of the Study 
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ANALYSIS 

 The present study is intended to find out certain psychosocial factors 

affecting Educational Aspiration of children of migrant labourers in Kerala. The 

analysis part includes two major sections: Preliminary Analysis and Major Analysis. 

In the Preliminary Analysis section, relevant statistical constants such as Mean, 

Median, Mode, Standard Deviation, Skewness and Kurtosis were computed for 

identifying the nature of the distributions of the independent variables and 

dependent variables selected for the study. In order to evaluate the existing levels of 

independent and dependent variables (Quality of Life, Socio Personal Adjustment, 

School Environment, and Educational Aspiration) as well as to confirm the nature of 

distribution, the percentage analysis was done using the empirical rule for the total 

sample and the subsample based on gender. 

 In the second section, Major Analysis, Mean Difference Analysis, 

Correlation Analysis and Stepwise Regression Analysis were done. The test of 

significance of difference between means for the large independent sample was used 

in the mean difference analysis to find out whether there exists any significant 

difference among the mean scores of independent and dependent variables based on 

the gender of the students. Correlation analysis was used to find out the relationship 

between the independent and dependent variables. Regression analysis was done to 

explain the degree of variability in dependent variables by means of independent 

variables. The statistical analysis was done on the basis of the objectives set for the 

study, and the results were used to test the hypotheses framed for the study. The 

following is a succinct representation of the main sections. 

Preliminary Analysis 

Important Statistical Constants 

Percentage Analysis 

Major Analysis 

Test of Significance of Difference between Means 

Correlation Analysis 

Stepwise Multiple Regression Analysis 
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Preliminary Analysis 

 The collected data were scored and tabulated appropriately to carry out 

further statistical analysis and arrive at generalisable conclusions. For this, as an 

initial step, the preliminary analysis was done, to find out the nature of the data and 

also to figure out whether it was suitable for further major statistical analysis. The 

important statistical constants such as mean, median, mode, standard deviation, 

skewness, and kurtosis of the independent variables Quality of Life, Socio Personal 

Adjustment, and School Environment and the dependent variable, Educational 

Aspiration were determined. Percentage Analysis was done by the empirical rule 

using mean and standard deviation. The empirical rule was a way to test a 

distribution's normality. The statistical constants of the independent variables such 

as Quality of Life, Socio Personal Adjustment, and School Environment and the 

dependent variable, Educational Aspiration are presented in Table 15. 

Table 15 

Statistical Constants of Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration for the Total Sample 

Sl. 
No. 

Variable 
Sample 

Size 
Mean Median Mode SD Skewness Kurtosis 

1 Quality of Life 393 91.76 89 89 12.16 -0.02 -0.36 

2 
Socio Personal 
Adjustment 

393 127.16 127 128 9.58 -0.09 -0.55 

3 
School 
Environment 

393 88.94 91 93 10.52 -0.22 -0.26 

4 
Educational 
Aspiration 

393 84.75 85 88 7.15 -0.25 -0.19 

Table 15 reveals that the mean (91.76), median (89), and mode (89) of the Quality of 

Life of children of migrant labourers for the total sample were nearly equal. The 

standard deviation (12.16) indicated that the scores of Quality of Life did not deviate 

much from the mean. The values of skewness (-0.02) and kurtosis (-0.36) for total 

sample indicate a slightly negatively skewed, platykurtic distribution of Quality of 

Life of children of migrant labourers. All the measures of central tendency, standard 
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deviation, skewness, and kurtosis indicate that the Quality of Life scores were 

approximately normal. 

 For the independent variable Socio Personal Adjustment, the mean (127.16), 

median (127), and mode (128) of Socio Personal Adjustment of children of migrant 

labourers for the total sample were almost equal. The standard deviation (9.58) 

revealed that the scores of Socio Personal Adjustment did not deviate much from the 

mean. The values of skewness (-0.09) and kurtosis (-0.55) for the total sample 

indicate a slightly negatively skewed, platykurtic distribution of Socio Personal 

Adjustment of children of migrant labourers. All the measures of central tendency, 

standard deviation, skewness and kurtosis indicate that the Socio Personal 

Adjustment scores were approximately normal. 

 In the case of School Environment, the mean (88.94), median (91), and mode 

(93) of School Environment of children of migrant labourers for the total sample 

were almost equal. The standard deviation (10.52) revealed that the scores of the 

School Environment did not deviate much from the mean. The values of skewness (-

0.22) and kurtosis (-0.26) for the total sample indicate a slightly negatively skewed, 

platykurtic distribution of the variable School Environment. All the measures of 

central tendency, standard deviation, skewness, and kurtosis indicate that the School 

Environment scores were approximately normal. 

 From Table 15 it was evident that, for the dependent variable Educational 

Aspiration, the mean (84.75), median (85), and mode (88) of Educational Aspiration 

of children of migrant labourers for the total sample were almost equal. The standard 

deviation (7.15) indicated that the scores of Educational Aspiration did not deviate 

much from the mean. The values of skewness (-0.25) and kurtosis (-0.19) for the 

total sample showed a slightly negatively skewed, platykurtic distribution of 

Educational Aspiration of children of migrant labourers. All the measures of central 

tendency, standard deviation, skewness, and kurtosis indicate that the Educational 

Aspiration scores were approximately normal. 
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 The nature of the distribution of independent variables and the dependent 

variable were examined by plotting graphs. For the further judgement of normality, 

P-P plots of independent variables Quality of Life, Socio Personal Adjustment, and 

School Environment and the dependent variable, Educational Aspiration were 

plotted for the total sample. 

 To compare the cumulative distribution functions of the two distributions 

(theoretical and empirical), the probability-to-probability (P-P) plot was used. 

 The P-P plots of independent variables Quality of Life, Socio Personal 

Adjustment, and School Environment and the dependent variable, Educational 

Aspiration are presented in Figure 7. 

Figure 7 

P-P Plots of Independent Variables Quality of Life, Socio Personal Adjustment, and 

School Environment and the Dependent Variable, Educational Aspiration 

     

   
 
 

Note:  Observed Cum Prob: Observed Cumulative Probability, Expected Cum Prob: Expected Cumulative Probability 
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Visual examination of the data of the variables, Quality of Life, Socio Personal 

Adjustment, School Environment and Educational Aspiration using P-P plots 

indicate that there were only slight deviations of observed cumulative probability 

from that of the expected line. From this, it can be concluded that the distributions 

obtained for variables Quality of Life, Socio Personal Adjustment, School 

Environment and Educational Aspiration can be approximated to normality. The 

near normal distribution obtained suggests that the sample chosen for the study was 

approximately representative of the population. 

 The statistical constants of the dimensions of the independent variables such 

as Quality of Life, Socio Personal Adjustment, and School Environment and the 

dependent variable, Educational Aspiration are presented in Table 16. 

Table 16 

Important Statistical Constants for the Dimensions of the Variables Quality of Life, 

Socio Personal Adjustment, School Environment and Educational Aspiration for the 

Total Sample 

Variable Dimension Mean Median Mode SD Skewness Kurtosis 

Quality of 
Life 

Physical Health 16.26 17 17 2.29 -0.23 -0.78 

Psychological State 29.79 30 28 4.97 -0.23 -0.40 

Social Relationships 26.79 27 28 4.33 -0.04 -0.10 

Living Environment 18.92 19 18 3.01 0.36 -0.37 

Socio 
Personal 
Adjustment 

Personal Adjustment 60.30 60 58 4.68 -0.10 -0.69 

Social Adjustment 66.87 67 68 5.89 -0.16 -0.56 

School 
Environment 

Physical and Material 
Factors 

34.25 35 38 4.55 -0.55 -0.18 

Academic Factors 35.47 36 39 4.76 -0.36 -0.47 

Personal Factors 19.23 19 21 2.98 -0.01 -0.61 

Educational 
Aspiration 

Available Support  19.58 20 21 2.90 -0.11 -0.84 

Parents’ View 16.11 16 15 1.66 -0.09 -0.36 

Pupils’ Effort 19.98 20 23 2.77 -0.22 -0.64 

Pupils’ Views 14.68 15 15 1.17 -0.46 0.66 

Reality of Aspired 
Goal 

14.40 14 14 1.10 0.02 0.35 
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Table 16 reveals that the mean (16.26), median (17), and mode (17) of the Physical 

Health dimension of the variable Quality of Life of children of migrant labourers for 

the total sample were nearly equal. The standard deviation (2.29) revealed that the 

scores of Physical Health did not deviate much from the mean. The values of skewness            

(-0.23) and kurtosis (-0.78) for the total sample indicate a slightly negatively skewed, 

platykurtic distribution of the dimension, Physical Health of children of migrant 

labourers. All the measures of central tendency, standard deviation, skewness and 

kurtosis indicate that the scores of Physical Health were approximately normal. 

 From Table 16 it was clear that the mean (29.79), median (30), and mode 

(28) of the Psychological State dimension of the variable Quality of Life of children 

of migrant labourers for the total sample were nearly equal. The standard deviation 

(4.97) revealed that the scores of Psychological State did not deviate much from the 

mean. The values of skewness (-0.23) and kurtosis (-0.40) for the total sample 

indicate slightly negatively skewed, platykurtic distribution of the dimension 

Psychological State of children of migrant labourers. All the measures of central 

tendency, standard deviation, skewness and kurtosis indicate that the scores of 

Psychological State were approximately normal. 

 Table 16 also reveals that the mean (26.79), median (27), and mode (28) of 

Social Relationships dimension of the variable Quality of Life of children of migrant 

labourers for total sample were nearly equal. The standard deviation (4.33) revealed 

that the scores of Social Relationships did not deviate much from the mean. The 

values of skewness (-0.04) and kurtosis (-0.10) for total sample indicate slightly 

negatively skewed, platykurtic distribution of the dimension, Social Relationships of 

children of migrant labourers. All the measures of central tendency, standard 

deviation, skewness and kurtosis indicate that the distribution scores of Social 

Relationships were approximately normal. 

 Table 16 shows that the mean (18.92), median (19), and mode (18) of the 

Living Environment dimension of the variable Quality of Life of children of migrant 

labourers for the total sample were nearly equal. The standard deviation (3.01) 
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revealed that the scores of Living Environment did not deviate much from the mean. 

The values of skewness (0.36) and kurtosis (-0.37) for the total sample indicate a 

slightly positively skewed, platykurtic distribution of the dimension, Living 

Environment of children of migrant labourers. All the measures of central tendency, 

standard deviation, skewness and kurtosis indicate that the scores of Living 

Environment were approximately normal. 

 For the visual exposition of the nature of the distribution, P-P plots are drawn. 

The P-P plots of the dimensions of the variable Quality of Life are presented in Figure 

8. 

Figure 8 

P-P Plots of the Dimensions of the Variable Quality of Life 

    

   
 

Note:  Observed Cum Prob: Observed Cumulative Probability, Expected Cum Prob: Expected Cumulative Probability 
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From the plots, it is evident that most of the values of each dimension of Quality of 

Life fall on the expected value, that is, the diagonal of the plot. But some points had 

deviated from the diagonal, which means the distribution had slightly deviated from 

normality. Distribution of all dimensions of the variable Quality of Life, Physical 

Health, Psychological State, Social Relationships, and Living Environment were 

platykurtic and negatively skewed except for Living Environment. 

 From Table 16 it was also found that the mean (60.30), median (60), and 

mode (58) of the Personal Adjustment dimension of the variable Socio Personal 

Adjustment of children of migrant labourers for the total sample were nearly equal. 

The standard deviation (4.68) revealed that the scores of Personal Adjustment did 

not deviate much from the mean. The values of skewness (-0.10) and kurtosis (-

0.69) for the total sample indicate a slightly negatively skewed, platykurtic 

distribution of the dimension, Personal Adjustment of children of migrant labourers. 

All the measures of central tendency, standard deviation, skewness and kurtosis 

indicate that the scores of Personal Adjustment were approximately normal. 

 From Table 16 it was evident that the mean (66.87), median (67), and mode 

(68) of the Social Adjustment dimension of the variable Socio Personal Adjustment 

of children of migrant labourers for the total sample were nearly equal. The standard 

deviation (5.89) revealed that the scores of Social Adjustment did not deviate much 

from the mean. The values of skewness (-0.16) and kurtosis (-0.56) for the total 

sample indicate a slightly negatively skewed, platykurtic distribution of the 

dimension, Social Adjustment of children of migrant labourers. All the measures of 

central tendency, standard deviation, skewness and kurtosis indicate that the scores 

of Social Adjustment were approximately normal. 

 P-P plots are used to visually demonstrate the nature of the distribution. P-P 

plots of the dimensions of the variable Socio Personal Adjustment are presented in 

Figure 9. 
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Figure 9 

P-P Plots of the Dimensions of the Variable Socio Personal Adjustment 

      
Note:  Observed Cum Prob: Observed Cumulative Probability, Expected Cum Prob: Expected Cumulative Probability 
 

 
The plots show that the majority of the values for each dimension of Socio Personal 

Adjustment fall on the expected score, which is the diagonal of the plot. However, 

some points deviated from the diagonal, indicating that the distribution deviated 

slightly from normality. The distributions of all two dimensions of the variable 

Socio Personal Adjustment, Personal Adjustment, and Social Adjustment were 

platykurtic and negatively skewed. 

 Table 16 also reveals that the mean (34.25), median (35), and mode (38) of 

the Physical and Material Factors dimension of the variable School Environment of 

children of migrant labourers for the total sample were nearly equal. The standard 

deviation (4.55) revealed that the scores of Physical and Material Factors did not 

deviate much from the mean. The values of skewness (-0.55) and kurtosis (-0.18) for 

the total sample indicate a slightly negatively skewed, platykurtic distribution of the 

dimension, Physical and Material Factors of children of migrant labourers. All the 

measures of central tendency, standard deviation, skewness and kurtosis indicate 

that the scores of Physical and Material Factors were approximately normal. 

 Table 16 shows that the mean (35.47), median (36), and mode (39) of the 

Academic Factors dimension of the variable School Environment of children of 
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migrant labourers for the total sample were nearly equal. The standard deviation 

(4.76) revealed that the scores of Academic Factors did not deviate much from the 

mean. The values of skewness (-0.36) and kurtosis (-0.47) for the total sample 

indicate a slightly negatively skewed, platykurtic distribution of the dimension, 

Academic Factors of children of migrant labourers. All the measures of central 

tendency, standard deviation, skewness and kurtosis indicate that the scores of 

Academic Factors were approximately normal. 

 Table 16 revealed that the mean (19.23), median (19), and mode (21) of the 

Personal Factors dimension of the variable School Environment of children of 

migrant labourers for the total sample were nearly equal. The standard deviation 

(2.98) revealed that the scores of Personal Factors did not deviate much from the 

mean. The values of skewness (-0.01) and kurtosis (-0.61) for the total sample 

indicate a slightly negatively skewed, platykurtic distribution of the dimension, 

Personal Factors of children of migrant labourers. All the measures of central 

tendency, standard deviation, skewness and kurtosis indicate that the scores of 

Personal Factors were approximately normal. 

 P-P plots are used to visually represent the distribution's nature. Figure 10 

shows P-P plots demonstrating the dimensions of the variable School Environment. 

Figure 10 

P-P Plots of the Dimensions of the Variable School Environment 

 

 
 
Note:  Observed Cum Prob: Observed Cumulative Probability, Expected Cum Prob: Expected Cumulative Probability 
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The plots reveal that the majority of the values for each dimension of the School 

Environment lie on the estimated score, which is represented by the plot's diagonal. 

However, several points departed from the diagonal, indicating that the distribution 

was not completely normal. All three dimensions of the variable School Environment, 

Physical and Material Factors, Academic Factors, and Personal Factors had 

platykurtic and negatively skewed distributions. 

 From Table 16, it was evident that the mean (19.58), median (20), and mode 

(21) of the Available Support dimension of the variable Educational Aspiration of 

children of migrant labourers for the total sample were nearly equal. The standard 

deviation (2.90) revealed that the scores of Available Support did not deviate much 

from the mean. The values of skewness (-0.11) and kurtosis (-0.84) for the total 

sample indicate a slightly negatively skewed, platykurtic distribution of the 

dimension, Available Support of children of migrant labourers. All the measures of 

central tendency, standard deviation, skewness and kurtosis indicate that the scores 

of Available Support were approximately normal. 

 Table 16 reveals that the mean (16.11), median (16), and mode (15) of 

Parents’ View dimension of the variable Educational Aspiration of children of 

migrant labourers for the total sample were nearly equal. The standard deviation 

(1.66) revealed that the scores of Parents’ View did not deviate much from the 

mean. The values of skewness (-0.09) and kurtosis (-0.36) for the total sample 

indicate a slightly negatively skewed, platykurtic distribution of the dimension, 

Parents’ View of children of migrant labourers. All the measures of central 

tendency, standard deviation, skewness and kurtosis indicate that the scores of 

Parents’ View were approximately normal. 

 Table 16 also reveals that the mean (19.98), median (20), and mode (23) of 

Pupils’ Effort dimension of the variable Educational Aspiration of children of 

migrant labourers for the total sample were nearly equal. The standard deviation 
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(2.77) revealed that the scores of Pupils’ Effort did not deviate much from the mean. 

The values of skewness (-0.22) and kurtosis (-0.64) for the total sample indicate a 

slightly negatively skewed, platykurtic distribution of the dimension, Pupils’ Effort 

of children of migrant labourers. All the measures of central tendency, standard 

deviation, skewness and kurtosis indicate that the scores of Pupil’s Effort were 

approximately normal. 

 From Table 16, it is clear that the mean (14.68), median (15), and mode (15) 

of Pupil’s Views dimension of the variable Educational Aspiration of children of 

migrant labourers for the total sample were nearly equal. The standard deviation 

(1.17) revealed that the scores of Pupils’ Views did not deviate much from the mean. 

The values of skewness (-0.46) and kurtosis (0.66) for the total sample indicate a 

slightly negatively skewed, leptokurtic distribution of the dimension, Pupils’ Views 

of children of migrant labourers. All the measures of central tendency, standard 

deviation, skewness and kurtosis indicate that the scores of Pupils’ Views were 

approximately normal. 

 Table 16 reveals that the mean (14.40), median (14), and mode (14) of 

Reality of Aspired Goals dimension of the variable Educational Aspiration of 

children of migrant labourers for the total sample were nearly equal. The standard 

deviation (1.10) revealed that the scores of Reality of Aspired Goals did not deviate 

much from the mean. The values of skewness (0.02) and kurtosis (0.35) for the total 

sample indicate a slightly positively skewed, leptokurtic distribution of the 

dimension, Reality of Aspired Goals of children of migrant labourers. All the 

measures of central tendency, standard deviation, skewness and kurtosis indicate 

that the scores of Reality of Aspired Goals were approximately normal. 

 The nature of the distribution of the dimensions of the dependent variable 

Educational Aspiration was examined by P-P plots. Figure 11 shows P-P plots 

demonstrating the distributions of the dimensions of the variable Educational 

Aspiration. 
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Figure 11 

P-P Plots of the Dimensions of the Variable Educational Aspiration 

 

 
 

Note:  Observed Cum Prob: Observed Cumulative Probability, Expected Cum Prob: Expected Cumulative Probability 
 

The plots show that the majority of the values for each dimension of Educational 

Aspiration fall on the estimated score, which is represented by the diagonal of the 

plot. Several points did, however, deviate from the diagonal, showing that the 

distribution was not perfectly normal. Except for the Reality of Aspired Goal and 

Pupils’ Views dimensions, all other three dimensions of the variable Educational 

Aspiration, Available Support, Parents’ View, and Pupils’ Effort, had a negatively 

skewed and platykurtic distribution. 

Percentage Analysis 

 Percentage analysis calculation was used to assess the levels of Quality of 

Life, Socio Personal Adjustment, School Environment, and Educational Aspiration 

for the total sample and the subsample formed on the basis of Gender and also 

confirm the nature of the distribution. The details of the percentage analysis were 

described in the following section. 
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Levels of Quality of Life for the Total Sample and the Subsample based on Gender 

 The variable Quality of Life was classified into High Quality of Life, 

Average Quality of Life and Low Quality of Life on the basis of the method of 

sigma(σ) distance from the mean. Students having Quality of Life score greater than 

or equal to M+σ were considered as the High Quality of Life group and those having 

a score less than or equal to M-σ were considered as the Low Quality of Life group. 

Those students having scores between M+σ and M-σ were considered as the 

Average Quality of Life Group. The number and percentage of Quality of Life score 

under High Quality of Life (HQoL), Average Quality of Life (AQoL) and Low 

Quality of Life (LQoL) groups are presented in Table 17. 

Table 17 

Data and Results of Level of Quality of Life for the Total Sample and the Subsample 

based on Gender 

Measure 
Gender 

Total 
Boys Girls 

Mean 88.94 93.94 91.75 

Standard Deviation 10.99 12.59 12.16 

Level of 
Quality 
of Life  

LQoL 

Count 43 33 76 

% within Total Score of Quality of Life 56.6% 43.4% 100.0% 

% within Gender 25.0% 14.9%  

% of Total 10.9% 8.4% 19.3% 

AQoL 

Count 110 136 246 

% within Total Score of Quality of Life 44.7% 55.3% 100.0% 

% within Gender 64.0% 61.5%  

% of Total 28.0% 34.6% 62.6% 

HQoL 

Count 19 52 71 

% within Total Score of Quality of Life 26.8% 73.2% 100.0% 

% within Gender 11.0% 23.5% 18.1% 

% of Total 4.8% 13.2% 18.1% 

Total 

Count 172 221 393 

% within Total Score of Quality of Life 43.8% 56.2% 100.0% 

% within Gender 100.0% 100.0% 100.0% 

% of Total 43.8% 56.2% 100.0% 
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group includes 18% and 19% of students respectively. The scores of Quality of Life 

can be assumed to be normal. 

Levels of Quality of Life for the Subsample Based on Gender 

 Table 17 reveals that for the subsample formed on the basis of gender, out of 

172 boys, only 11% were in the HQoL group, 64% were in the AQoL group, 25% 

were in the LQoL group within gender, and 26.8% were in the HQoL group, 44.7% 

were in the AQoL group, and 56.6% were in the LQoL group within a total score of 

Quality of Life. In the case of girls, only 23.5% were in the HQoL group, 61.5% 

were in AQoL, and 14.9% were in LQoL groups within gender, while 73.2% were in 

the HQoL group, 55.3% were in AQoL, and 43.4% were in LQoL groups within the 

total score of Quality of Life. So, for the subsample based on gender, the majority of 

the boy and girl children of migrant labourers were coming under the average 

Quality of Life group. The percentage of girls in the HQoL group was higher than 

that of boys and the mean score of Quality of Life of girls (M = 93.94, SD = 12.59) 

was greater than that of boys (M = 88.94, SD = 10.99). 

Levels of Socio Personal Adjustment for the Total Sample and the Subsample 

based on Gender 

 The variable Socio Personal Adjustment was classified into High Socio 

Personal Adjustment, Average Socio Personal Adjustment, and Low Socio Personal 

Adjustment on the basis of the method of sigma(σ) distance from the mean. Students 

having a Socio Personal Adjustment score greater than or equal to M+σ were 

considered as the High Socio Personal Adjustment group and those having a score 

less than or equal to M-σ were considered as the Low Socio Personal Adjustment 

group. Those students having the score in between M+σ and M-σ were considered as 

Average Socio Personal Adjustment Group. The number and percentage of Socio 

Personal Adjustment scores under High Socio Personal Adjustment (HSPA), 

Average Socio Personal Adjustment (ASPA), and Low Socio Personal Adjustment 

(LSPA) groups are presented in Table 18. 
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Table 18 

Data and Results of Levels of Socio Personal Adjustment for the Total Sample and 

the Subsample based on Gender 

Measure 
Gender 

Total 
Boys Girls 

Mean 126.2 127.8 127.1 

Standard Deviation 9.1 9.9 9.5 

Level of 
Socio 
Personal 
Adjustment  

LSPA 

Count 30 33 63 

% within Total Score of Socio 
Personal Adjustment 

47.6% 52.4% 100.0% 

% within Gender 17.4% 14.9% 16.0% 

% of Total 7.6% 8.4% 16.0% 

ASPA 

Count 110 125 235 

% within Total Score of Socio 
Personal Adjustment  

46.8% 53.2% 100.0% 

% within Gender 64.0% 56.6% 59.8% 

% of Total 28.0% 31.8% 59.8% 

HSPA 

Count 32 63 95 

% within Total Score of Socio 
Personal Adjustment  

33.7% 66.3% 100.0% 

% within Gender 18.6% 28.5% 24.2% 

% of Total 8.1% 16.0% 24.2% 

Total 

Count 172 221 393 

% within Total Score of Socio 
Personal Adjustment 

43.8% 56.2% 100.0% 

% within Gender 100.0% 100.0% 100.0% 

% of Total 43.8% 56.2% 100.0% 
 

Levels of Socio Personal Adjustment for the Total Sample 

 Table 18 shows that the mean and standard deviation of the Socio Personal 

Adjustment of the total sample were 127.1 and 9.5, respectively. Out of 393 children 

of migrant labourers, only 95 students (24.2%) were in the High Socio Personal 
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Adjustment (HSPA) group,

Adjustment (LSPA) group

Personal Adjustment (ASPA)

fall into the Average Socio Personal Adjustment group, and also that the normality 

of the distribution can be assumed.

Graphical Representation of Level

Sample  
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provided by a pie chart of the Socio Personal Adjustment levels for the total
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group, and 63 students (16%) were in the Low Socio Personal 

group. 235 students (59.8%) were in the Average Socio 

Personal Adjustment (ASPA) group. That means, for the total sample, most students 

e Socio Personal Adjustment group, and also that the normality 

of the distribution can be assumed. 

Graphical Representation of Levels of Socio Personal Adjustment for the Total 

A detailed understanding of the proportion of pupils included in each 

provided by a pie chart of the Socio Personal Adjustment levels for the total

Socio Personal Adjustment for the Total Sample 

evident that the circle represents the Socio Personal Adjustment 

of the total sample, which is divided into three segments. Each segment represents 

one of the three levels: HSPA, ASPA, or LSPA. The majority of the sample

into the average Socio Personal Adjustment group, and the high and low 

Socio Personal Adjustment groups include 24% and 16% of students respectively. 

The scores of Socio Personal Adjustment can be assumed to be normal. 
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Low Socio Personal 

Average Socio 

for the total sample, most students 

e Socio Personal Adjustment group, and also that the normality 

of Socio Personal Adjustment for the Total 

A detailed understanding of the proportion of pupils included in each level is 

provided by a pie chart of the Socio Personal Adjustment levels for the total sample. 

 

circle represents the Socio Personal Adjustment 
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ajority of the sample, i.e., 

high and low 
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Levels of Socio Personal Adjustment for the Subsample Based on Gender 

 Table 18 reveals that for the subsample formed on the basis of gender, out of 

172 boys, only 18.6% of students were in the HSPA group, 64% of students were in 

the ASPA group, and 17.4% of students were in the LSPA group within gender, 

33.7% of students were in the HSPA group, 46.8% of students were in the ASPA 

group, and 47.6% of students were in the LSPA within the total score of Socio 

Personal Adjustment. In the case of girls, only 28.5% were in the HSPA group, 

56.6% of students were in the ASPA group, 14.9% were in the LSPA group within 

gender, while 66.3% were in the HSPA, 53.2% were in the ASPA groups, and 

52.4% were in the LSPA group within the total score of Socio Personal Adjustment. 

So, for the subsample based on gender, the majority of the boy and girl children of 

migrant labourers were coming under the average group. The percentage of girl 

students in the HSPA group was higher than that of boy students and the mean score 

of Socio Personal Adjustment of girls (M = 127.8, SD = 9.9) was greater than that of 

boys (M = 126.2, SD = 9.1). 

Levels of School Environment for the Total Sample and the Subsample based on 

Gender 

 The variable School Environment was classified into the High perceived 

School Environment group, Average perceived School Environment group and Low 

perceived School Environment group on the basis of the method of sigma (σ) 

distance from the mean. Students having School Environment score greater than or 

equal to M+σ were considered as the High perceived School Environment group and 

those having the score less than or equal to M-σ were considered as the Low 

perceived  School Environment group. Those students having the score in between 

M+σ and M-σ were considered as the Average perceived School Environment 

group. Number and percentage of School Environment score under High perceived 

School Environment (HSE), Average perceived School Environment (ASE) and 

Low perceived School Environment (LSE) groups are presented in Table 19. 
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Table 19 

Data and Results of Levels of School Environment for the Total Sample and the 

Subsample based on Gender 

Measure 
Gender 

Total 
Boys Girls 

Mean 86.6 90.6 88.9 

Standard Deviation 9.4 11 10.5 

Level of 
School 
Environment  

LSE 

Count 36 30 66 

% within Total Score of School 
Environment 

54.5% 45.5% 100.0% 

% within Gender 20.9% 13.6% 16.8% 

% of Total 9.2% 7.6% 16.8% 

ASE 

Count 121 148 269 

% within Total Score of School 
Environment 

45.0% 55.0% 100.0% 

% within Gender 70.3% 67.0% 68.4% 

% of Total 30.8% 37.7% 68.4% 

HSE 

Count 15 43 58 

% within Total Score of School 
Environment  

25.9% 74.1% 100.0% 

% within Gender 8.7% 19.5% 14.8% 

% of Total 3.8% 10.9% 14.8% 

Total 

Count 172 221 393 

% within Total Score of School 
Environment  

43.8% 56.2% 100.0% 

% within Gender 100.0% 100.0% 100.0% 

% of Total 43.8% 56.2% 100.0% 
 

Levels of School Environment for the Total Sample 

 Table 19 shows that the mean and standard deviation of the School 

Environment of the total sample were 88.9 and 10.5 respectively. Out of 393 
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Levels of School Environment for the Subsample Based on Gender 

 Table 19 reveals that for the subsample formed on the basis of gender, out of 

172 boys, only 8.7% of students were in the HSE group, 70.3% of students were in 

the ASE group, and 20.9% of students were in the LSE group within gender; 25.9% 

of students were in the HSE group, 45% of students were in the ASE group, and 

54.5% of students were in the LSE group within the total score of School 

Environment. In the case of girls, out of 221 students, only 19.5% were in the HSE 

group, 67% were in the ASE group, 13.6% were in the LSE group within gender, 

74.1% were in the HSE, 55% were in the ASE, and 45.5% were in the LSE groups 

within total School Environment scores. So, for the subsample based on gender, the 

majority of the boy and girl children of migrant labourers were coming under the 

average group. The percentage of girls in the HSE group was higher than that of 

boys. Also, the mean score of the School Environment for girls (M = 90.6, SD = 11) 

was greater than that of boys (M = 86.6, SD = 9.4). 

Levels of Educational Aspiration for the Total Sample and the Subsample based 

on Gender 

 The variable Educational Aspiration was classified into High Educational 

Aspiration, Average Educational Aspiration, and Low Educational Aspiration on the 

basis of the method of sigma(σ) distance from the mean. Students having an 

Educational Aspiration score greater than or equal to M+σ were considered as the 

High Educational Aspiration group and those having a score less than or equal to M-

σ were considered as the Low Educational Aspiration group. Those students having 

the score in between M+σ and M-σ were considered as the Average Educational 

Aspiration group. The number and percentage of Educational Aspiration scores 

under High Educational Aspiration (HEA), Average Educational Aspiration (AEA) 

and Low Educational Aspiration (LEA) groups are presented in Table 20. 



 
 

Analysis 197

Table 20 

Data and Results of Levels of Educational Aspiration for the Total Sample and the 

Subsample based on Gender 

Measure 
Gender 

Total 
Boys Girls 

Mean 84.3 85.0 84.7 

Standard Deviation 7.0 7.2 7.1 

Level of Educational 
Aspiration 

LEA 

Count 27 29 56 

% within Total Score of 
Educational Aspiration 

48.2% 51.8% 100.0% 

% within Gender 15.7% 13.1% 14.2% 

% of Total 6.9% 7.4% 14.2% 

AEA 

Count 119 150 269 

% within Total Score of 
Educational Aspiration 

44.2% 55.8% 100.0% 

% within Gender 69.2% 67.9% 68.4% 

% of Total 30.3% 38.2% 68.4% 

HEA 

Count 26 42 68 

% within Total Score of 
Educational Aspiration 

38.2% 61.8% 100.0% 

% within Gender 15.1% 19.0% 17.3% 

% of Total 6.6% 10.7% 17.3% 

Total 

Count 172 221 393 

% within Total Score of 
Educational Aspiration 

43.8% 56.2% 100.0% 

% within Gender 100.0% 100.0% 100.0% 

% of Total 43.8% 56.2% 100.0% 
 

Levels of Educational Aspiration for the Total Sample 

 Table 20 shows that the mean and standard deviation of the Educational 

Aspiration of the total sample were 84.7 and 7.1, respectively. Out of 393 children 
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of migrant labourers, only 68 students (17.3%)

Aspiration (HEA) group, and 56 students (14.2%) 

Aspiration (LEA) group. 269 students (68.4%) 

Aspiration (AEA) group. That means, for the total sample, the majority of the 

students fall into the Average Educational Aspiration group, and the distribution can

assumed to be normal. 

Graphical Representation of Level of Educational Aspiration for

 The pie chart on the levels of Educational Aspiration for the total 

gives a comprehensive idea about the percentage of students included in each level.

Figure  15 
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Levels of Educational Aspiration for the Subsample Based on Gender 

 Table 20 reveals that for the subsample formed on the basis of gender, out of 

172 boys, only 15.1% of students were in the HEA group, 69.2% of students were in 

the AEA group, and 15.7% of students were in the LEA group within gender; 38.2% 

of students were in the HEA group, 44.2% of students were in the AEA group, and 

48.2% of students were in the LEA group within total score of Educational 

Aspiration. In the case of girls, out of 221 students, only 19% were in the HEA, 

67.9% were in the AEA, 13.1% were in the LEA groups within gender, and 61.8% 

were in the HEA, 55.8% were in the AEA, and 51.8% were in the LEA groups 

within total Educational Aspiration scores. So, for the subsample based on gender, 

the majority of the boy and girl children of migrant labourers were coming under the 

Average group. The percentage of girls in the HEA group was higher than that of 

boys and the mean score of Educational Aspiration among girls (M = 85.0, SD = 

7.2) was greater than that of boys (M = 84.3, SD = 7.0). 

 Hence, from the results of the percentage analysis of all four variables, it was 

clear that the scores of each variable can be assumed to be normal, and it can also be 

deduced that most of the children of migrant labourers have an average level of 

Quality of Life, Socio Personal Adjustment, School Environment and Educational 

Aspiration for the total sample and subsample based on gender. It can also infer that 

for all four variables, the girl students were associated with a high mean score. That 

means girls have better Quality of Life, Socio Personal Adjustment, School 

Environment and Educational Aspiration. 

 From the preliminary analysis of the data obtained, it can be concluded that 

the independent variables; Quality of Life, Socio Personal Adjustment, and School 

Environment and the dependent variable Educational Aspiration were approximately 

satisfying the properties of normality. Hence, the investigator proceeded with the 

following major analysis. 



 200 PSYCHOSOCIAL FACTORS & EDUCATIONAL ASPIRATION OF MIGRANT LABOURERS’ CHILDREN

Major Analysis 

 In the major analysis section, statistical techniques such as Test of 

Significance of Difference between Means, Correlation Analysis and Regression 

Analysis were included. These analyses were intended to compare the mean 

scores of the independent and dependent variables in terms of subsample gender, 

analyse the relationship between the independent and dependent variables, and 

analyse the efficiency of the independent variable to predict the dependent 

variable. The results obtained and their discussions were included in the following 

sections. 

Mean Difference Analysis 

 The test of significance of difference between means for the large 

independent sample was used to mean difference analysis. It was used to test 

whether there exists any significant difference between the mean scores of the 

independent variables, Quality of Life, Socio Personal Adjustment, and School 

Environment, and the dependent variable, Educational Aspiration, and their 

dimensions with the subsample based on gender (boys and girls). For this, the mean 

and standard deviation of the independent variables, dependent variables, and their 

subsamples were calculated based on gender.  

Comparison of the Mean Scores of Quality of Life and its Dimensions Based on 

Gender 

 To find out whether there exists any gender-wise difference in the mean 

scores of Quality of Life (QoL) and its dimensions, Physical Health (PH), 

Psychological State (PS), Social Relationships (SR), and Living Environment (LE), 

the data were analysed with the help of an independent sample t-test. The data and 

results are presented in Table 21. 
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Table 21 

Data and Results of the Test of Significance of Difference between Mean Scores of 

QoL and its Dimensions PH, PF, SR, and LE for the Subsample based on Gender 

Variables 
Groups 

Compared 
N Mean 

Standard 
Deviation 

t-value d-value 

QoL 
Boy 172 88.95 10.99 

4.12** 0.42 
Girl 221 93.95 12.59 

PH 
Boy 172 15.77 2.20 

3.74** 0.38 
Girl 221 16.63 2.30 

PS 
Boy 172 28.84 4.64 

3.37** 0.36 
Girl 221 30.53 5.10 

SR 
Boy 172 25.91 4.02 

3.61** 0.37 
Girl 221 27.48 4.44 

LE 
Boy 172 18.42 2.20 

2.91** 0.39 
Girl 221 19.31 2.30 

  ** indicates p ˂ .01 

Table 21 reveals that the critical ratio obtained from the comparison of mean 

scores of boy and girl students in the case of Quality of Life was significant, t(391) 

= 4.12, p < .01. It indicated that the mean scores of Quality of Life of boys (M = 

88.95, SD = 10.99) and girls (M = 93.95, SD = 12.59) differ significantly, and the 

higher mean score was associated with girls. It showed the dominance of girls over 

boys in the case of Quality of Life. The effect size, d = 0.42 represents a medium-

sized effect. 

 Table 21 shows that the critical ratio obtained from the comparison of mean 

scores of boy and girl students in the case of Physical Health was significant, t(391) 

= 3.74, p < .01. It indicated that the mean scores of Physical Health of boys (M = 

15.77, SD = 2.20) and girls (M = 16.63, SD = 2.30) differ significantly, and the 

higher mean score was associated with girls. It showed the dominance of girls over 

boys in the case of Physical Health. The effect size, d = 0.38, represents a medium-

sized effect. 



 202 PSYCHOSOCIAL FACTORS & EDUCATIONAL ASPIRATION OF MIGRANT LABOURERS’ CHILDREN

 Table 21 reveals that the critical ratio obtained from the comparison of mean 

scores of boy and girl students in the case of Psychological State was significant, 

t(391) = 3.37, p < .01. It indicated that the mean scores of Psychological State of 

boys (M = 28.84, SD = 4.64) and girls (M = 30.53, SD = 5.10) differ significantly, 

and the higher mean score was associated with girls. It showed the dominance of 

girls over boys in the case of the Psychological State. The effect size, d = 0.36, was 

a medium-sized effect. 

 Table 21 also reveals that the critical ratio obtained from the comparison of 

mean scores of boy and girl students in the case of Social Relationships was 

significant, t(391) = 3.61, p < .01. It indicated that the mean scores of Social 

Relationships of boys (M = 25.91, SD = 4.02) and girls (M = 27.48, SD = 4.44) 

differ significantly and the higher mean score was associated with girls. It showed 

the precedence of girls over boys in the case of Social Relationships. The effect size, 

d = 0.37, represents a medium-sized effect. 

 Table 21 shows that the critical ratio obtained from the comparison of mean 

scores of boy and girl students in the case of Living Environment was significant, 

t(391) = 2.91, p < .01. It indicated that the mean scores of Living Environment of 

boys (M = 18.42, SD = 2.20) and girls (M = 19.31, SD = 2.30) differ significantly, 

and the higher mean score was associated with girls. It showed the dominance of 

girls over boys in the case of Living Environment. The effect size, d = 0.39 

represents a medium-sized effect. 

 For the purpose of a visual exposition, a bar plot depicting the mean and 

standard deviation of the independent variable QoL and its dimensions, PH, PS, SR 

and LE based on gender was presented in Figure 16. 
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Comparison of the Mean Scores of Socio Personal Adjustment and its Dimensions 

Based on Gender 

 To find out whether there exists any gender difference in the mean scores of 

Socio Personal Adjustment (SPA) and its dimensions, Personal Adjustment (PA), 

and Social Adjustment (SA), the data were analysed with the help of an independent 

sample t-test. The data and results are presented in Table 22. 

Table 22 

Data and Results of the Test of Significance of Difference between Mean Scores of 

SPA and its Dimensions PA and SA for the Subsample Based on Gender 

Variables 
Groups 

Compared 
N Mean 

Standard 
Deviation 

t-value d-value 

SPA 
Boy 172 126.28 9.10 

1.60 ns  
Girl 221 127.85 9.90 

PA 
Boy 172 60.09 4.54 

0.78 ns  
Girl 221 60.46 4.80 

SA 
Boy 172 66.20 5.70 

1.98* 0.201 
Girl 221 67.38 5.99 

 * indicates p ˂.05; ns indicates not significant 

Table 22 reveals that the critical ratios obtained from the comparison of mean scores 

of boy and girl students in the case of Socio Personal Adjustment, t(391) = 1.60, 

p >.01, and its dimension Personal Adjustment, t(391) = 0.78, p >.01, were not 

significant. It indicated that the mean score of Socio Personal Adjustment of boys 

(M = 126.28, SD = 9.10) and girls (M = 127.85, SD = 9.90) and Personal Adjustment 

of boys (M = 60.09, SD = 4.54) and girls (M = 6.46, SD = 4.80) did not differ 

significantly. It will be due to the fact that boys and girls experience similar Socio 

Personal Adjustment and Personal Adjustment. 

 Table 22 also shows that the critical ratio obtained from the comparison of 

mean scores of boy and girl students in the case of Social Adjustment was 

significant, t(391) = 1.98, p < .05. It indicated that the mean score of Social 
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Adjustment of boys (M = 66.20, SD = 5.70) and girls (M = 67.38, SD = 5.99) differ 

significantly, and the higher mean score was associated with girls. It showed the 

dominance of girls over boys in the case of Social Adjustment. The effect size, d = 

0.20, represents a small-sized effect. 

 For the purpose of a visual presentation, a bar plot depicting the mean and 

standard deviation of the Social Adjustment dimension of the independent variable 

Socio Personal Adjustment based on gender was presented in Figure 17. 

Figure 17 

Bar Plot Depicting the Mean and Standard Deviation of the Social Adjustment 

Dimension of the Independent Variable, Socio Personal Adjustment based on Gender 
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difference between the mean scores. In the case of SA, there exists a significant 

difference between the mean scores of boys and girls and the higher mean score was 

associated with girl students. 

Comparison of the Mean Scores of the School Environment and its Dimensions 

Based on Gender 

 To find out whether there exists any gender difference in the mean scores 

of School Environment (SE) and its dimensions, Physical and Material Factors 

(PMF) Academic Factors (AF) and Personal Factors (PF), the data were analysed 

with the help of an independent sample t-test. The data and results are presented 

in Table 23. 

Table 23 

Data and Results of the Test of Significance of Difference between Mean Scores of 

School Environment and its Dimensions PMF, AF, and PF for the Subsample based 

on Gender 

Variables Groups Compared N Mean Standard Deviation t-value d-value 

SE 
Boy 172 86.69 9.40 

3.80** 0.39 
Girl 221 90.70 11.02 

PMF 
Boy 172 33.43 4.25 

3.17** 0.32 
Girl 221 34.88 4.68 

AF 
Boy 172 34.52 4.61 

3.50** 0.35 
Girl 221 36.20 4.76 

PF 
Boy 172 18.74 2.90 

2.92** 0.29 
Girl 221 19.62 2.99 

 ** indicates p ˂ .01 

Table 23 reveals that the critical ratio obtained from the comparison of mean scores 

of boy and girl students in the case of School Environment was significant, t(391) = 

3.80, p < .01. It indicated that the mean scores of School Environment of boys            

(M = 86.69, SD = 9.40) and girls (M = 90.70, SD = 11.02) differ significantly, and 
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the higher mean score was associated with girls. It showed the dominance of girls 

over boys in the case of the School Environment. The effect size, d = 0.39, 

represents a medium-sized effect. 

 Table 23 shows that the critical ratio obtained from the comparison of mean 

scores of boy and girl students in the case of Physical and Material Factors was 

significant, t(391) = 3.17, p < .01. It indicated that the mean scores of Physical and 

Material Factors of boys (M = 33.43, SD = 4.25) and girls (M = 34.88, SD = 4.68) 

differ significantly, with the higher mean score being associated with girls. It 

showed the dominance of girls over boys in the case of Physical and Material 

Factors. The effect size, d = 0.32, represents a medium-sized effect. 

 Table 23 also reveals that the critical ratio obtained from the comparison of 

mean scores of boy and girl students in the case of Academic Factors was significant, 

t(391) = 3.50, p < .01. It indicated that the mean scores of Academic Factors of boys 

(M = 34.52, SD = 4.61) and girls (M = 36.20, SD = 4.76) differ significantly, and the 

higher mean score was associated with girls. It showed the dominance of girls over 

boys in the case of Academic Factors. The effect size d = 0.35 represents a medium-

sized effect. 

 Table 23 shows that the critical ratio obtained from the comparison of mean 

scores of boy and girl students in the case of Personal Factors was significant, t(391) = 

2.92, p < .01. It indicated that the mean score of Personal Factors of boys (M = 18.74, 

SD = 2.90) and girls (M = 19.62, SD = 2.99) differ significantly, and the higher mean 

score was associated with girls. It showed the dominance of girls over boys in the case 

of Personal Factors. The effect size, d = 0.29, represents a medium-sized effect. 

  For the purpose of a visual exposition, bar plot depicting mean and standard 

deviation of the independent variable School Environment and its dimensions, PMF, 

AF and PF based on gender was presented in Figure 18. 
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Figure 18 

Bar Plot Depicting Mean and Standard Deviation of the Independent 

School Environment and its Dimensions, PMF, AF
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Bar Plot Depicting Mean and Standard Deviation of the Independent 

School Environment and its Dimensions, PMF, AF, and PF based on Gender
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Comparison of the Mean Scores of Educational Aspiration and its Dimensions 

Based on Gender 

 To find out whether there exists any gender-wise difference in the mean 

scores of Educational Aspiration (EA) and its dimensions, Available Support (AS), 

Parents’ Views (ParV), Pupils’ Effort (PE), Pupils’ Views (PupV), and Reality of 

Aspired Goal (RAG). The data were analysed with the help of an independent 

sample t-test. The data and results are presented in Table 24. 

Table 24 

Data and Results of the Test of Significance of Difference between Mean Scores of 

Educational Aspiration and its Dimensions AS, ParV, PE, PupV, and RAG for the 

Subsample based on Gender 

Variables 
Groups 

Compared 
N Mean 

Standard 
Deviation 

t-value 

EA 
Boy 172 84.37 7.05 

0.91ns 
Girl 221 85.04 7.24 

AS 
Boy 172 19.40 2.81 

1.11 ns 
Girl 221 19.72 2.97 

ParV 
Boy 172 16.09 1.64 

0.17 ns 
Girl 221 16.12 1.67 

PE 
Boy 172 19.81 2.70 

1.06 ns 
Girl 221 20.11 2.83 

PupV 
Boy 172 14.66 1.21 

0.24 ns 
Girl 221 14.69 1.14 

RAG 
Boy 172 14.41 1.13 

0.17 ns 
Girl 221 14.39 1.07 

 ns-indicates not significant 

Table 24 disclose that the critical ratios obtained for the comparison of mean scores 

of boy and girl students in the case of Educational Aspiration, t(391) = 0.91, p > .01 

and its all dimensions, Available Support, t(391) = 1.11, p > .01, Parents’ View, 

t(391) = 0.17, p > .01, Pupils’ Effort, t(391) = 1.06, p > .01, Pupils’ View, t(391) = 
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0.24, p > .01, Reality of Aspired Goals, t(391) = 0.17, p > .01   were not significant. 

It indicated that the mean score of Educational Aspiration of boys (M = 84.37, SD = 

7.05) and girls (M = 85.04, SD = 7.24), Available Support for boys (M = 19.40, SD 

= 2.81) and girls (M = 19.72, SD = 2.97), Parents’ Views of boys (M = 16.09, SD = 

1.64) and girls (M = 16.12, SD = 1.67), Effort of boys (M = 19.81, SD = 2.70) and 

girls (M = 20.11, SD = 2.83), Pupils’ View of boys (M = 14.66, SD = 1.21) and girls 

(M = 14.69, SD = 1.14) and Reality of Aspired Goals of boys (M = 14.41, SD = 

1.13) and girls (M = 14.39, SD = 1.07) did not differ significantly. It will be due to 

the boys and girls experiencing similar Educational Aspiration. 

 Hence, the results of the test of significance of difference between means 

of Educational Aspiration and its dimensions (AS, ParV, PE, PupV, and RAG) 

based on gender disclose that there was no significant difference between the 

mean scores. That means Educational Aspiration does not change with the gender 

of the students. 

Conclusion 

 The overall results of the test of significance of difference between means 

can be summarised in Figure 19. 

Figure 19 

Overall Results of Test of Significance of Difference between Means 

 

 

 

 

 

 

 

 

Gender 
Difference 

 

Quality of Life 

Educational 
Aspiration 

 

School Environment 

Socio Personal 

Adjustment 

Not significant  

Significant 



 
 

Analysis 211

 The results of the test of significant difference between means indicate that 

gender differences exist in the variables Quality of Life and School Environment 

and all its dimensions. The Social Adjustment dimension of the variable, Socio 

Personal Adjustment has also had gender differences. There was no gender 

difference in the mean scores of Educational Aspiration. For all the variables with 

gender differences, high mean scores were associated with the girl sample. 

Correlation Analysis 

 Correlation analysis was done to find the relationship between the two 

variables. It was used to represent how strongly two variables were connected, either 

positively or negatively. The investigator used Pearson’s product moment 

coefficient of correlation to know the extent of the relationship between the 

independent and dependent variables: Quality of Life, Socio Personal Adjustment, 

School Environment, and Educational Aspiration. The degree of association was 

represented by the correlation coefficient r and was verbally described by the criteria 

developed by Garrett (1966). The details of the correlation analysis were given in 

the following section. 

Estimation of the Relationship between the Independent Variables, Quality of 

Life, Socio Personal Adjustment, and School Environment and the Dependent 

Variable Educational Aspiration for the Total Sample 

 The relationship between the independent variables Quality of Life, Socio 

Personal Adjustment, and School Environment and the dependent variable 

Educational Aspiration were computed to find out whether there is any significant 

relationship between the variables. The data and the relevant results of correlation 

analysis are presented in Table 25. 
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Table 25 

Details of the Relationship between the Independent Variables (Quality of Life, 

Socio Personal Adjustment, and School Environment) and the Dependent Variable 

Educational Aspiration for the Total Sample 

Sl. 
No. 

Variable Mean SD 1 2 3 4 

1 Quality of Life 91.76 12.16 1    

2 Socio Personal Adjustment 127.16 9.58 .57** 1   

3 School Environment 88.94 10.52 .68** .58** 1  

4 Educational Aspiration 84.75 7.15 .65** .52** .67** 1 

 ** indicates p < .01, N = 393 

Table 25 shows that there was a significant substantial positive correlation between 

the dependent variable Educational Aspiration and the independent variable Quality 

of Life, r(391) = .65, p < .01. The variables Socio Personal Adjustment and 

Educational Aspiration were found to be substantially correlated, r(391) = .52, p 

< .01 and the relationship was positive and significant. The relationship between the 

variables School Environment and Educational Aspiration was also substantially 

positive and significant, r(391) = .67,  p < .01. 

 Hence, the correlation matrix revealed that all three independent variables—

Quality of Life, Socio Personal Adjustment, and School Environment—were 

substantially correlated with the dependent variable, Educational Aspiration. The 

relationship was positive and significant. This implies that when the independent 

variable changes, the dependent variable also changes in the same direction. 

 The graphical display provides a clear understanding of the data. For that 

purpose, a scatterplot was drawn between the dependent variable and the 

independent variable. The relationships between Educational Aspiration and Quality 

of Life, Educational Aspiration and Socio Personal Adjustment and Educational 

Aspiration and School Environment were displayed in the following section. 
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Correlation Scatter Plot 
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between Educational Aspiration and Quality of Life, 
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were associated with high Educational Aspiration and lower levels of each 

independent variable were always associated with low Educational Aspiration for 

the total sample.  

Estimation of the Relationship between the Dimensions of Independent Variables, 

Quality of Life, Socio Personal Adjustment, and School Environment and the 

Dependent Variable Educational Aspiration 

 The relationship between the dimensions of the independent variables 

Quality of Life (Dimensions: Physical Health, Psychological State, Social 

Relationships, and Living Environment), Socio Personal Adjustment (Dimensions: 

Personal Adjustment and Social Adjustment), and School Environment (Dimensions: 

Physical and Material Factors, Academic Factors, and Personal Factors) and the 

dependent variable Educational Aspiration were computed to find out whether there 

is any significant relationship between the variables. The data and the relevant 

results of the correlation analysis are presented in Table 26. 
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Table 26 

Details of the Relationship between the Dimensions of Independent Variables and Dependent Variable Educational Aspiration for the 

Total Sample 

Sl. 
No. 

Variable Dimension Mean SD 1 2 3 4 5 6 7 8 9 10 

1 
Educational 
Aspiration 

 84.75 7.15 1          

2 

Quality of 
Life 

Physical Health 16.26 2.29 .57** 1         

3 Psychological State 29.79 4.97 .51** .58** 1        

4 Social Relations 26.79 4.33 .54** .49** .67** 1       

5 Living Environment 18.92 3.01 .57** .48** .53** .58** 1      

6 Socio 
Personal 
Adjustment 

Personal Adjustment 6.30 4.68 .46** .51** .41** .40** .35** 1     

7 Social Adjustment 66.87 5.89 .48** .54** .41** .44** .44** .63** 1    

8 
School 
Environment 

Physical and Material 
Factors 

34.25 4.55 .56** .55** .49** .48** .40** .46** .46** 1   

9 Academic Factors 35.47 4.76 .56** .51** .53** .51** .45** .47** .49** .69** 1  

10 Personal Factors 19.23 2.98 .60** .45** .43** .46** .55** .31** .42** .49** .52** 1 

 ** indicates p < .01, N = 393 
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On analysing the Pearson’s product-moment coefficients of correlation from Table 

26 it was apparent that all the four dimensions of the variable Quality of Life; 

Physical Health, r(391) = .57, p < .01, Psychological State, r(391) = .51, p < .01, 

Social Relationships, r(391) = .54, p < .01 and Living Environment, r(391) = .57, p 

< .01 have a significant substantial positive correlation with the variable Educational 

Aspiration. That means when the scores of the dimensions of the variable Quality of 

Life change, the Educational Aspiration score likewise shifts in the same direction. 

The graphical representation of the data provides a clear understanding of the 

data. For this purpose, a scatterplot was prepared between the dependent and 

independent variables. The following section shows the relationships between 

Educational Aspiration and each dimension of the variable Quality of Life (Physical 

Health, Psychological State, Social Relationships, and Living Environment). 

Figure 21 

Correlation Scatterplot between Educational Aspiration and Physical Health, 

Educational Aspiration and Psychological State, Educational Aspiration and Social 

Relationships, and Educational Aspiration and Living Environment 
 

                 

  
 

 

In each plot in Figure 21, the Y-axis of the graph represents Educational Aspiration 

scores, while the X-axis represents the dimensions of the independent variable Quality 

of Life, Physical Health, Psychological State, Social Relationships, and Living 



 
 

Analysis 217

 

Environment respectively. According to the plots, the majority of students had 

average scores for Physical Health, Psychological State, Social Relationships, and 

Living Environment. Furthermore, there were no evident outliers, as most 

points appeared to be in close proximity to one another. There was also a general trend 

in the data, as indicated by the line, showing that higher levels of each dimension, 

Physical Health, Psychological State, Social Relationships, and Living Environment, 

were associated with high Educational Aspiration and lower levels of each 

independent variable were almost always associated with low Educational Aspiration. 

 From Table 26 it is also clear that the dimensions of the variable Socio 

Personal Adjustment; Personal Adjustment, r (391) = .46, p< .01 and Social 

Adjustment, r (391) = .48, p < .01 have a significant and substantial positive 

correlation with the variable Educational Aspiration. That implies when the scores 

of the dimensions of the variable Socio Personal Adjustment change, Educational 

Aspiration similarly varies in the same direction. 

 The data is more easily understood when it is represented graphically. A 

scatterplot was prepared between the dependent and independent variables for this 

purpose. The following section depicts the correlations between Educational 

Aspiration and each dimension of the variable Socio Personal Adjustment (Social 

Adjustment and Personal Adjustment). 

Figure 22 

Correlation Scatterplot between Educational Aspiration and Personal Adjustment, 

Educational Aspiration and Social Adjustment 
 

        
 

The Y-axis of each plot in Figure 22 reflects Educational Aspiration scores, while the 

X-axis shows the dimensions of the independent variable Socio Personal Adjustment, 
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Personal Adjustment, and Social Adjustment. The majority of students had average 

scores for Personal Adjustment, and Social Adjustment, according to the plots. 

Furthermore, there were not any noticeable outliers, as most of the scores appeared to 

be near to one another. As indicated by the line, there was also a general trend in the 

data in which higher levels of each dimension, Personal Adjustment, and Social 

Adjustment were associated with high Educational Aspiration and lower levels of each 

independent variable were almost always associated with low Educational Aspiration. 

 Table 26 reveals that all three dimensions of the variable School 

Environment; Physical and Material Factors, r(391) = .56, p < .01, Academic 

Factors, r(391) = .56, p < .01 and Personal Factors, r(391) = .60, p < .01 have a 

significant and substantial positive relationship with the variable Educational 

Aspiration. It indicated that anytime the scores of the dimensions of the variable 

School Environment Changes, Educational Aspiration changes in the same direction. 

For visual examination, a scatterplot was drawn between the dependent 

variable and the dimensions of the independent variable. The relationships between 

Educational Aspiration and each dimension of the variable School Environment 

(Physical and Material Factors, Academic Factors, and Personal Factors) are 

illustrated in the following section. 

Figure 23 

Correlation Scatterplot between Educational Aspiration and Physical and Material 

Factors, Educational Aspiration and Academic Factors, and Educational Aspiration 

and Personal Factors 
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The Y-axis of the graph in Figure 23 reflects Educational Aspiration scores, while 

the X-axis represents the dimensions of the independent variable School 

Environment, Physical and Material Factors, Academic Factors, and Personal 

Factors. There were not any noticeable outliers, as the majority of the points 

appeared to be near to one another. There was also a general trend in the data, as 

indicated by the line, indicating that higher levels of each dimension, Physical and 

Material Factors, Academic Factors, and Personal Factors, were associated with 

higher levels of Educational Aspiration and lower levels of each dimension of the 

independent variable were almost always associated with lower levels of 

Educational Aspiration.  

 Hence, the correlation matrix of the dimensions of the variable revealed that all 

the dimensions of the three independent variables, Physical Health, Psychological State, 

Social Relationships, Living Environment, Personal Adjustment, Social Adjustment, 

Physical and Material Factors, Academic Factors, and Personal Factors have a 

significant and substantial positive correlation with the variable Educational Aspiration.       

 Visually analysing the scatterplots, it was clear that a positive linear correlation 

exists between the variables, Physical Health and Educational Aspiration, 

Psychological State and Educational Aspiration, Social Relationships and Educational 

Aspiration, Living Environment and Educational Aspiration, Personal Adjustment and 

Educational Aspiration, Social Adjustment and Educational Aspiration, Physical and 

Material Factors and Educational Aspiration, Academic Factors and Educational 

Aspiration, and Personal Factors and Educational Aspiration. 

Estimation of the Relationship between the Independent Variables, Quality of Life, 

Socio Personal Adjustment, and School Environment and the Dependent Variable 

Educational Aspiration for the Subsample Boys 

 The relationship between the independent variables Quality of Life, Socio 

Personal Adjustment, and School Environment and the dependent variable 
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Educational Aspiration of the subsample boys was computed to find out whether 

there exists any significant relationship between the variables. The data and the 

relevant results of the correlation analysis are presented in Table 27. 

Table 27 

Details of the Relationship between the Independent Variables (Quality of Life, 

Socio Personal Adjustment, and School Environment) and the Dependent Variable 

Educational Aspiration for the Subsample Boys 

Sl. 
No. 

 Mean SD 1 2 3 4 

1 Quality of Life 88.95 10.99 1    

2 Socio Personal Adjustment 126.28 9.10 .53** 1   

3 School Environment 86.69 9.40 .48** .59** 1  

4 Educational Aspiration 84.37 7.05 .54** .49** .59** 1 

 ** indicates p < .01, N = 172 

Table 27 reveals that there was a significant substantial positive correlation between 

the dependent variable Educational Aspiration and the independent variable Quality 

of Life, r(170) = .54, p < .01. The variables Socio Personal Adjustment and 

Educational Aspiration were found to be substantially correlated, r(170) = .49, p 

< .01 and the relationship was positive and significant. The relationship between the 

variables School Environment and Educational Aspiration was also substantially 

positive and significant, r(170) = .59, p < .01. 

 Hence, the correlation matrix revealed that all three independent variables; 

Quality of Life, Socio Personal Adjustment, and School Environment were 

substantially correlated with the dependent variable, Educational Aspiration for the 

subsample of boys. The relationship was positive and significant. This implies that 

when the independent variable changes, the dependent variable also changes in the 

same direction. 

 The graphical display provides a clear understanding of the data. For that 

purpose, a scatterplot was drawn between the dependent variable and the independent 

variable. The relationship between Educational Aspiration and Quality of Life, 
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Educational Aspiration and Socio Personal Adjustment and Educational Aspiration 

and School Environment for the subsample boys was displayed in the following 

section. 

Figure 24 

Scatterplot between Educational Aspiration and Quality of Life, Educational 

Aspiration and Socio Personal Adjustment, and Educational Aspiration and School 

Environment for the Subsample Boys 
 

          

 
 

Figure 24 shows that the Y-axis of the graph indicates scores of Educational 

Aspiration and the X-axis indicates the independent variables, Quality of Life, Socio 

Personal Adjustment, and School Environment respectively in each figure. The plot 

tells us that the majority of students had average Quality of Life, Socio Personal 

Adjustment, and School Environment scores. Also, there were no obvious outliers in 

that most points seemed to fall within the vicinity of other points. There also some 

general trend in the data, shown by the line, such that higher levels of each 

independent variable, Quality of Life, Socio Personal Adjustment, and School 

Environment were associated with high Educational Aspiration and low levels of 

each independent variable was almost always associated with low Educational 

Aspiration for the subsample boys. 
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Estimation of the Relationship between the Independent Variables, Quality of 

Life, Socio Personal Adjustment, and School Environment and the Dependent 

Variable Educational Aspiration for the Subsample Girls 

 The relationship between the independent variables Quality of Life, Socio 

Personal Adjustment, and School Environment and the dependent variable 

Educational Aspiration of the subsample girls were computed to find out whether 

exists any significant relationship between the variables. The data and the relevant 

results of correlation analysis was presented in Table 28. 

Table 28 

Details of the Relationship between the Independent Variables (Quality of Life, 

Socio Personal Adjustment, and School Environment) and Dependent Variable 

Educational Aspiration for the Subsample Girls 

Sl. 
No. 

Variable Mean SD 1 2 3 4 

1 Quality of Life 93.95 12.59 1    

2 Socio Personal Adjustment 127.85 9.90 .59** 1   

3 School Environment 90.70 11.02 .78** .57** 1  

4 Educational Aspiration 85.04 7.24 .73** .54** .73** 1 

 ** indicates p < .01, N = 221 

Table 28 shows that there was a significantly high positive correlation between the 

dependent variable Educational Aspiration and the independent variable Quality of 

Life, r(219) = .73, p< .01. The variables Socio Personal Adjustment and Educational 

Aspiration were found to be substantially correlated, r(219) = .54, p < .01 and the 

relationship was positive and significant. The relationship between the variables 

School Environment and Educational Aspiration was also high, positive, and 

significant, r(219) = .73, p < .01. 

 Hence, the correlation matrix revealed that all three independent variables; 

Quality of Life, Socio Personal Adjustment, and School Environment were 

substantially correlated with the dependent variable, Educational Aspiration for the 
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subsample of girls. The relationship was positive and significant. It implies that 

when the independent variable changes, the dependent variable also changes in the 

same direction. 

 The graphical display provides a clear understanding of the data. For that 

purpose, a scatterplot was drawn between the dependent variable and the 

independent variable. The plot between Educational Aspiration and Quality of Life, 

Educational Aspiration and Socio Personal Adjustment, and Educational Aspiration 

and School Environment for the subsample girls were displayed in the following 

section. 

Figure 25 

Scatterplot between Educational Aspiration and Quality of Life, Educational 

Aspiration and Socio Personal Adjustment and Educational Aspiration and School 

Environment for the Subsample Girls 

   

 

 

In each plot in Figure 25, the Y-axis of the graph represents Educational Aspiration 

scores, while the X-axis represents the independent variables, Quality of Life, Socio 

Personal Adjustment, and School Environment. According to the plots, the majority 
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of students had average scores for Quality of Life, Socio Personal Adjustment, and 

School Environment. Furthermore, there were no evident outliers, as most 

points appeared to be in close proximity to one another. There was also a general 

trend in the data, as indicated by the line, in which higher levels of each independent 

variable, Quality of Life, Socio Personal Adjustment, and School Environment, were 

associated with high Educational Aspiration and lower levels of each independent 

variable were almost always associated with low Educational Aspiration for the 

subsample girls. 

Conclusion 

 The overall results of correlation analysis can be summarised as in Figure 26. 

Figure 26 

A Brief Summary of Results of Correlation Analysis for the Total Sample 

 
 

The correlation analysis of the independent variables Quality of Life, Socio Personal 

Adjustment, and School Environment with the dependent variable, Educational 

Aspiration revealed a substantially positive significant relationship between the 
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variables for the total sample and the subsample of boys. For the subsample girls, a 

highly positive significant relationship existed between Quality of Life and 

Educational Aspiration as well as School Environment and Educational Aspiration. 

The relationship was substantially positive and significant between the variable 

Socio Personal Adjustment and Educational Aspiration for the subsample girls. A 

substantially positive significant relationship existed between all the dimensions of 

the independent variable and the dependent variable Educational Aspiration. 

Multiple Regression Analysis 

 Stepwise Multiple Regression Analysis, a statistical technique, was used in 

this section of the chapter to identify significant predictors and assess their relative 

efficiency in predicting the criterion variable Educational Aspiration in terms of the 

total sample and the subsample based on gender. To assess the predictability of the 

criterion variable, a dimension-wise analysis of the predictor variables was also 

conducted, and their relative efficiencies were computed. 

 Multiple regression analysis using the stepwise method analyses the 

regression of the criterion variable (Y Score) on the multiple predictor variables (X 

Scores). The three sections of the description of the regression analysis provide an 

interpretation for three sets of coefficients. For determining the strength of the 

bivariate relationships between the selected predictor variables and the criterion 

variable as well as the relationships among the predictor variables themselves, the 

first of these was made up of bivariate coefficients. The bivariate r, often known as 

Pearson's coefficient of correlation, was a coefficient used to express a bivariate 

relationship (r), which was done in the previous section. 

 The coefficients that characterise the entire regression equation constitute the 

second part. These were indicators of how effectively the regression equation "fits" 

the under-investigation model. The multiple correlation (R) and its square, the 

multiple determination (R2), were the two coefficients taken into account. 
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 The third section, which was the biggest, consists of coefficients that explain 

the function of each individual predictor variable in the regression analysis. They 

are unstandardized (B) and Standardized (beta, or β) regression coefficients. 

 The following sections provide a detailed explanation of the findings of 

multiple regression analysis in the stepwise method. 

Relative Efficiency of Predictor Variables Quality of Life, Socio Personal 

Adjustment, and School Environment (Individual and Combined Contributions) 

in Predicting the Criterion Variable Educational Aspiration for the Total Sample  

 Stepwise multiple regression analysis was conducted to determine the 

relative efficiency of predictor variables—Quality of Life (QoL), Socio Personal 

Adjustment (SPA), and School Environment (SE)—in the individual and combined 

contribution in predicting the criterion variable, Educational Aspiration (EA), for the 

total sample. The details of the analysis are presented in this section. 

The model summary of the regression analysis with multiple correlation 

coefficient (R), the multiple coefficient of determination (R²) and changes in the 

coefficient of determination (R2 Change) with the addition of predictors in 

successive stages for the total sample is given in Table 29. 

Table 29 

Regression Model Summary of Significant Predictor Variables; Quality of Life, 

Socio Personal Adjustment, School Environment on the Criterion Variable 

Educational Aspiration for the Total Sample 

Model R R Square 
Adjusted R 

Square 
R Square 
Change 

Std. Error of the 
Estimate 

1 .675 .455 .454 .455 5.29 

2 .724 .525 .522 .069 4.94 

3 .729 .532 .528 .007 4.91 
 

Criterion Variable: EA 

1. Predictors: (Constant), SE 

2. Predictors: (Constant), SE, QoL 

3. Predictors: (Constant), SE, QoL, SPA 
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Table 29 shows that the multiple correlation coefficients for the first, second, and third 

models were .675, .724 and .729,  respectively. The coefficients of determination (R2) 

for the first, second, and third models were .455, .525 and.532, respectively. So, it was 

evident that the first variable that entered into the model was SE. 

 For Model 1, the R value (.675) was the multiple correlation coefficient 

between the predictor variable SE and the criterion variable EA, which was positive 

with a standard error of the estimate (SER) of 5.29. The R2 value (.455), the coefficient 

of determination, implies that 45.5% of the observed variance of the criterion variable 

can be explained by the predictor variable SE. The Adjusted R2 (.454) explains the 

extent of generalisability. In this model, the value of R2 and R2 change was equal 

because this model explains the effect of a single predictor variable, SE. As a result, it 

can be concluded that SE was the most significant predictor and highly contributed to 

the model developed for the EA of children of migrant labourers for the total sample. 

 In step 2 of multiple regression analysis, the next variable that entered the 

model was QoL. For Model 2, the multiple correlation coefficient, R (.724) between 

the predictors (SE and QoL) and the criterion variable EA showed a strong positive 

correlation standard error of the estimate (SER) of 4.94. The coefficient of 

determination (R2) value (.525) implies 52.5% of the observed variance of the criterion 

variable can be explained by the predictor variables SE and QoL. The adjusted R 

square value (.522) showed that 52.2% of the variance in the criterion variable could be 

explained if the model was derived from the population from which the sample was 

drawn. R2 change value (.069) was the percentage increase in the observed variance of 

EA by the inclusion of the predictor variable in Model 2, which was 6%. It accounts 

for the fact that the predictor variable QoL was also contributing to Model 2 along with 

SE. So, QoL arrived as the second significant predictor in the sequence of predictors of 

EA of children of migrant labourers for the total sample. 

 In step 3 of multiple regression analysis, the last variable that entered the 

model was SPA. For Model 3, the multiple correlation coefficient, R (.729) between 

the predictors (SE, QoL and SPA) and the criterion variable EA also showed a 

strong positive correlation with a standard error of the estimate (SER) 4.91. The 
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coefficient of determination (R2) value (.532) implies 53.2% of the observed 

variance of the criterion variable can be explained by the predictor variables SE, 

QoL, and SPA jointly. The adjusted R square value (.528) showed that 52.8% of the 

variance in the criterion variable could be explained if the model was derived from 

the population from which the sample was drawn. R2 change value (.007) was the 

percentage increase in the observed variance of EA by the inclusion of the predictor 

variable SPA in Model 3, which was 0.7%. It accounts for the fact that the predictor 

variable SPA was also contributing to Model 3 along with SE and QoL. So, SPA 

arrived as the third significant predictor in the succession of predictors of EA of 

children of migrant labourers for the total sample. 

 The Significance of models derived for the predictor variables, QoL, SPA, 

and SE can be explained by the ANOVA table in regression analysis. It explains the 

significance of individual and combined contributions of predictors in predicting the 

criterion variable. Table 30 explains the ANOVA in regression analysis. 

Table 30 

ANOVA for Regression of the Predictor Variables; Quality of Life, Socio Personal 

Adjustment, and School Environment on the Criterion Variable Educational 

Aspiration for the Total Sample 

Model Sum of Squares df Mean Square F 

1 

Regression 9144.212 1 9144.212 

326.70** Residual 10943.849 391 27.989 

Total 20088.061 392  

2 

Regression 10540.329 2 5270.165 

215.27** Residual 9547.732 390 24.481 

Total 20088.061 392  

3 

Regression 10686.602 3 3562.201 

147.39** Residual 9401.459 389 24.168 

Total 20088.061 392  

 **indicates p < .01 

Criterion Variable: EA 

1. Predictors: (Constant), SE 

2. Predictors: (Constant), SE, QoL 

3. Predictors: (Constant), SE, QoL, SPA 
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From Table 30, it was evident that, for Model 1, the F value obtained, F(1, 391) = 

326. 70, p < .01 exceeds the tabled value of F(1, 391) = 6.69, p < .01. It indicated 

that the SE significantly predicts the criterion variable EA of the children of migrant 

labourers for the total sample. For Model 2, the obtained F value, F(2, 390) = 

215.27, p < .01 exceeds the tabled value for the corresponding degrees of 

freedom, F(2, 390) = 4.65, p < .01. This indicates that the combined contribution of 

SE and QoL to the prediction of the criterion variable EA was significant for the 

total sample. When it comes to Model 3, it is clear from the table that the 

obtained F value is, F(3,389) = 147.39, p < .01. Which was greater than the tabled 

value, F (3,389) = 3.82, p < .01. It means that the combined contribution of all three 

predictor variables under study; SE, QoL, and SPA in predicting the criterion 

variable EA was significant at the .01 level. 

 The individual and combined contributions of predictor variables in 

predicting the criterion variable were analysed in the stepwise multiple regression 

analysis. To study the role of individual predictors more clearly, the regression 

coefficients of predictor variables were further analysed and formed the regression 

equation. The data and relevant results of the coefficient summary for regression of 

the predictor variables, QoL, SPA and SE on the criterion variable EA are presented 

in Table 31. 
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Table 31 

Regression Coefficients of Individual Contribution Predictor Variables (Quality of 

Life, Socio Personal Adjustment, School Environment) in Predicting the Criterion 

Variable Educational Aspiration for the Total Sample 

Model 

Unstandardized 
Coefficients 

Standardized 
Coefficients t 

B Std. Error Beta (β) 

1 
(Constant) 43.93 2.274  19.32** 

School Environment .459 .025 .675 18.07** 

2 

(Constant) 39.44 2.208  17.86** 

School Environment .289 .033 .425 8.82** 

Quality of Life .214 .028 .363 7.55** 

3 

(Constant) 33.32 3.316  10.04** 

School Environment .262 .034 .386 7.65** 

Quality of Life .192 .029 .327 6.52** 

Socio Personal Adjustment .082 .033 .110 2.46* 

 **indicates p < .01, *indicates p < .05, Criterion Variable: EA 

From Table 31, it was clear that for Model 1, the unstandardised coefficient B value of 

the predictor, SE was .459 with a standard error (SER) of .025. It conveys that one unit 

change in SE was accompanied by an amount of.459 unit change in EA. The 

standardised regression coefficient beta value (β) .675 represents the estimated change 

in the criterion variable with one standard deviation change in the predictor variable. 

The constant value of 43.93 represents the amount of the criterion variable without the 

contribution of the predictor variable in the model. The obtained critical ratio, t(391) = 

18.07, p < .01, was significant. Hence, it can be inferred that the individual 

contribution of the SE in predicting EA was significant for the total sample. 

 Developing a regression equation for predicting a criterion variable from the 

predictors was explained in the following section. 
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Multiple Regression Equation for Model 1 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant) + B1X1+B2X2+B3X3…etc. 

Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, …etc. 

 Y = Educational Aspiration (EA) 

 X1 = School Environment (SE) 

 X2 = Quality of Life (QoL) 

 X3 = Socio Personal Adjustment (SPA) 

Hence, the regression equation for Model 1 is EA = 43.93 + .459 SE. 

 According to this equation, a .459 unit increase in EA can be significantly 

predicted for every unit increase in SE. 

 Table 31 shows that for Model 2, the unstandardised coefficient B value of 

the predictor SE was .289 and that of QoL was .214 with standard errors (SER) 

of .033 and .028 respectively. It represents the change in the criterion variable with a 

unit change in the predictor variable. The standardised regression coefficient beta 

values (β) of SE and QoL were .425 and .363 respectively. It represents the 

estimated change in the criterion variable with one standard deviation change in the 

predictor variable. The constant value of 39.44 represents the amount of criterion 

variables without the contribution of predictor variables in the model. The obtained 

critical ratios, t(391) = 8.82, p < .01 and t(391) = 7.55, p < .01 respectively for SE 

and QoL were significant. Hence, it can be inferred that the combined contribution 

of SE and QoL in predicting EA was significant for the total sample. 

Multiple Regression Equation for Model 2 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 
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 Y = B(constant)+B1X1+B2X2+B3X3…etc. 

Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, …etc. 

 Y = Educational Aspiration (EA) 

 X1 = School Environment (SE) 

 X2 = Quality of Life (QoL) 

 X3 = Socio Personal Adjustment (SPA) 

Hence the regression equation for Model 2 is EA = 39.44 + .289 SE + .214 QoL. 

 According to the regression equation of Model 2, it was evident that .289 

unit increase in EA can be significantly predicted for every unit increase in SE, 

providing QoL held constant and .214 unit increase in EA can be significantly 

predicted for every unit increase in QoL, keeping SE constant. 

 Table 31 reveals that for Model 3, the unstandardised coefficient B value of 

the predictors, SE was .262, QoL was .192 and that of SPA was .082 with standard 

errors (SER) .034, .029 and .033 respectively. It represents the change in the criterion 

variable with a unit change in the predictor variables. The standardised regression 

coefficient beta values (β) of SE, QoL and SPA were .386 .327 and .110 respectively. 

It represents the estimated change in the criterion variable with a one standard 

deviation change in predictor variables. The constant value 33.32 represents the 

amount of criterion variables without the contribution of predictor variables in the 

model. The obtained critical ratios, t(391) = 7.65, p < .01, t(391) = 6.52, p < .01 and 

t(391) = 2.46, p < .05 respectively for SE, QoL and SPA were significant. Hence it 

can be inferred that the combined contribution of SE, QoL and SPA in predicting 

EA was significant for the total sample. 

Multiple Regression Equation for Model 3 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant) + B1X1+B2X2+B3X3…etc. 
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Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, …etc. 

 Y = Educational Aspiration (EA) 

 X1 = School Environment (SE) 

 X2 = Quality of Life (QoL) 

 X3 = Socio Personal Adjustment (SPA) 

Hence the regression equation for Model 3 is EA = 33.32 + .262 SE + .192 QoL + 

.082 SPA. 

 According to the regression equation of Model 3, it was evident that .262 

unit increase in EA can be significantly predicted for every unit increase in SE, 

providing QoL and SPA held constant, .192 unit increase in EA can be significantly 

predicted for every unit increase in QoL, keeping SE and SPA constant .082 unit 

increase in EA can be significantly predicted for every unit increase in SPA 

provided nullifying the effects of SE and QoL. 

 In brief, it can be concluded that the multiple correlations imply that the 

three variables jointly have a significant relationship in explaining EA. The 

predictors QoL, SPA and SE can significantly predict, individually and combinedly, 

the criterion variable EA for the total sample. In stepwise regression analysis, SE 

was found to be the most significant predictor of EA, then QoL and SPA. 

Relative Efficiency of the Dimensions of the Predictor Variables Quality of Life, 

Socio Personal Adjustment, and School Environment in Predicting the Criterion 

Variable, Educational Aspiration, for the Total Sample 

 The relative efficiency of the dimensions of predictor variables Physical 

Health (PH), Psychological State (PS), Social Relationships (SR), Living 

Environment (LE), Personal Adjustment (PA), Social Adjustment (SA), Personal 

and Material Factors (PMF), Academic Factors (AF), and Personal Factors (PF) in 

predicting the criterion variable Educational Aspiration (EA) individually and 

combinedly for the total sample was explained in the next section. 
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 Table 32 explains the regression model summary of the dimensions of the 

predictor variables PH, PF, SR, LE, PA, SA, PMF, AF and PF on the criterion 

variable EA. 

Table 32 

Regression Model Summary of the Dimensions of the Predictor Variables PH, PS, 

SR, LE, PA, SA, PMF, AF and PF on the Criterion Variable EA 

Model R R Square 
Adjusted R 

Square 
R Square 
Change 

Std. Error of 
the Estimate 

1 .606 .367 .366 .367 5.70 

2 .695 .482 .480 .115 5.16 

3 .719 .518 .514 .035 4.99 

4 .734 .539 .534 .021 4.88 

5 .745 .555 .549 .016 4.80 

6 .751 .563 .557 .009 4.76 

 

1. Predictors: (Constant), PF 

2. Predictors: (Constant), PF, PH 

3. Predictors: (Constant), PF, PH, SR 

4. Predictors: (Constant), PF, PH, SR, PMF 

5. Predictors: (Constant), PF, PH, SR, PMF, LE 

6. Predictors: (Constant), PF, PH, SR, PMF, LE, PA 

Criterion Variable: EA 

From Table 32, it was clear that the first variable contributing to the model was PF. 

For Model 1, the R value (.606) was the multiple correlation coefficient between the 

predictor variable PF and the criterion variable EA, which was positive with a 

standard error of the estimate (SER) of 5.70. The R2 value (.367), the coefficient of 

determination, implies that 36.7% of the observed variance of the criterion variable 

can be explained by the predictor variable PF. The Adjusted R2 (.366) explains the 

extent of generalisability. In this model, the values of R2 and R2 change were equal 

because this model explains the effect of a single predictor variable, PF. As a result, 

it can be concluded that the PF of SE was the most significant predictor and highly 
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contributes to the model developed for EA of children of migrant labourers for the 

total sample. 

 In step 2 of multiple regression analysis, the next variable to contribute to the 

model was PH. For Model 2, the multiple correlation coefficient, R (.695) between 

the predictors (PF and PH) and the criterion variable EA. It showed a strong positive 

correlation with a standard error of the estimate (SER) of 5.16. The coefficient of 

determination (R2) value (.482) implies that 48.2% of the observed variance of the 

criterion variable can be explained by the predictor variables PF and PH. The 

adjusted R square value (.480) showed that 48% of the variance in the criterion 

variable was explained if the model was derived from the population from which the 

sample was drawn. R2 change value (.115) was the percentage increase in the 

observed variance of EA by the inclusion of the predictor variable in Model 2, 

which was 11.5%. It accounts for the fact that the predictor variable PH was also 

contributing to Model 2 along with PF. So, PH arrived as the second significant 

predictor in the sequence of predictors of EA of children of migrant labourers for the 

total sample. 

 In step 3 of multiple regression analysis, the next variable entered into the 

model was SR. For Model 3, the multiple correlation coefficient, R (.719) between 

the predictors (PF, PH, and SR) and the criterion variable EA. It also showed a 

strong positive correlation with the standard error of the estimate (SER) of 4.99. The 

coefficient of determination (R2) value (.518) implies 51.8% of the observed 

variance of the criterion variable can be explained by the predictor variables PF, PH, 

and SR jointly. The adjusted R square value (.514) showed that 51.4% of the 

variance in the criterion variable was explained if the model was derived from the 

population from which the sample was drawn. R2 change value (.035) was the 

percentage increase in the observed variance of EA by the inclusion of the predictor 
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variable SR in Model 3, which was 3.5%. It accounts for the fact that the predictor 

variable SR was also contributing to Model 3 along with PF and PH. So, SR arrived 

as the third significant predictor in the succession of predictors of EA of children of 

migrant labourers for the total sample. 

 In step 4 of multiple regression analysis, the next variable entered into the 

model was PMF. For Model 4, the multiple correlation coefficient, R (.734) between 

the predictors (PF, PH, SR and PMF) and the criterion variable EA. It also showed a 

strong positive correlation with the standard error of the estimate (SER) of 4.88. The 

coefficient of determination (R2) value (.539) implies 53.9% of the observed 

variance of the criterion variable can be explained by the predictor variables PF, PH, 

SR, and PMF jointly. The adjusted R square value (.534) showed that 53.4% of the 

variance in the criterion variable could be explained if the model was derived from 

the population from which the sample was drawn. R2 change value (.021) was the 

percentage increase in the observed variance of EA by the inclusion of the predictor 

variable PMF in Model 4, which was 2.1%. It accounts for the fact that the predictor 

variable PMF was also contributing to Model 4 along with PF, PH, and SR. So, 

PMF arrived as the fourth significant predictor in the succession of predictors of EA 

of children of migrant labourers for the total sample. 

 In step 5 of multiple regression analysis, the next variable entered into the 

model was LE. For Model 5, the multiple correlation coefficient, R (.745) between 

the predictors (PF, PH, SR, PMF, and LE) and the criterion variable EA. It also 

showed a strong positive correlation with the standard error of the estimate (SER) of 

4.80. The coefficient of determination (R2) value (.555) implies 55.5% of the 

observed variance of the criterion variable can be explained by the predictor 

variables PF, PH, SR PMF, and LE jointly. The adjusted R square value (.549) 

showed that 54.9% of the variance in the criterion variable was explained if the 
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model was derived from the population from which the sample was drawn. R2 

change value (.016) was the percentage increase in the observed variance of EA by 

the inclusion of the predictor variable LE in Model 5, which was 1.6%. It accounts 

that the predictor variable LE was also contributing to Model 5 along with PF, PH 

SR and LE. So, LE arrived as the fifth significant predictor in the succession of 

predictors of EA of children of migrant labourers for the total sample. 

 In step 6 of multiple regression analysis, the last variable entered into the 

model was PA. For Model 6, the multiple correlation coefficient, R (.751) between 

the predictors (PF, PH, SR, PMF, LE, and PA) and the criterion variable EA. It also 

showed a strong positive correlation with the standard error of the estimate (SER) of 

4.76. The coefficient of determination (R2) value (.563) implies 56.3% of the 

observed variance of the criterion variable can be explained by the predictor 

variables PF, PH, SR PMF, LE, and PA jointly. The adjusted R square value (.557) 

showed that 55.7% of the variance in the criterion variable was explained if the 

model was derived from the population from which the sample was drawn. R2 

change value (.009) was the percentage increase in the observed variance of EA by 

the inclusion of the predictor variable PA in Model 6, which was 0.9%. It accounts 

that the predictor variable PA was also contributing to Model 6 along with PF, PH, 

SR, LE and PA. So, PA arrived as the sixth significant predictor in the succession of 

predictors of EA of children of migrant labourers for the total sample. 

 The significance of models derived for the dimensions of the predictor 

variables, PH, SR, LE, PA, PMF and PF can be explained by the ANOVA table in 

regression analysis. It explains the significance of individual and combined 

contributions of predictors in predicting the criterion variable. Table 33 explains the 

ANOVA in regression analysis. 
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Table 33 

ANOVA for Regression of the Predictor Variables; PH, SR, LE, PA, PMF and PF on 

the Criterion Variable EA for the Total Sample 

Model 
Sum of 
Squares 

df 
Mean 
Square 

F 

1 

Regression 7379.500 1 7379.500 

227.04** Residual 12708.562 391 32.503 

Total 20088.061 392  

2 

Regression 9689.957 2 4844.978 

181.72** Residual 10398.104 390 26.662 

Total 20088.061 392  

3 

Regression 10396.148 3 3465.383 

139.08** Residual 9691.913 389 24.915 

Total 20088.061 392  

4 

Regression 10823.313 4 2705.828 

113.31** Residual 9264.748 388 23.878 

Total 20088.061 392  

5 

Regression 11145.010 5 2229.002 

96.45** Residual 8943.051 387 23.109 

Total 20088.061 392  

6 

Regression 11316.648 6 1886.108 

83.00** Residual 8771.413 386 22.724 

Total 20088.061 392  

 **indicates p < .01 

1. Predictors: (Constant), PF 

2. Predictors: (Constant), PF, PH 

3. Predictors: (Constant), PF, PH, SR 

4. Predictors: (Constant), PF, PH, SR, PMF 

5. Predictors: (Constant), PF, PH, SR, PMF, LE 

6. Predictors: (Constant), PF, PH, SR, PMF, LE, PA 

Criterion Variable: EA 

From Table 33 it was evident that, for Model 1, the F value obtained, F(1, 391) = 

227.04, p < .01 exceeds the tabled value of F(1, 391) = 6.69, p < .01. It indicated that 
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the PF dimension of SE significantly predicts the criterion variable EA of the children 

of migrant labourers for the total sample. For Model 2, the obtained F value, F(2, 390) 

= 181.72, p  < .01 exceeds the tabled value for the corresponding degrees of freedom, 

F(2, 390) = 4.65, p < .01. This indicated that the combined contribution of PF and PH 

in the prediction of criterion variable EA was significant for the total sample. When it 

comes to Model 3, it was clear from the table that the obtained F value is, F(3,389) = 

139.08, p < .01. Which was greater than the tabled value, F(3,389) = 3.82, p < .01. It 

means that the combined contribution of all the three predictor variables under study; 

PF, PH, and SR in predicting the criterion variable EA were significant at .01 level. In 

the case of Model 4, it was clear from the table that the obtained F value is, F(4,388) = 

113.31, p < .01. Which was greater than the tabled value, F(4,388) = 3.36, p < .01. It 

means that the combined contribution of all the four predictor variables under study; 

PF, PH, SR, and PMF in predicting the criterion variable EA was significant at .01 

level. Observing the case of Model 5, it was clear from the table that the obtained F 

value is, F(5,387) = 96.45, p < .01. Which was greater than the tabled value, F(5,387) 

= 3.05, p < .01. It means that the combined contribution of all the five predictor 

variables under study; PF, PH SR, PMF and LE in predicting the criterion variable EA 

was significant at .01 level. In the case of Model 6, it was clear from the table that the 

obtained F value is, F(6,386) = 83.0, p < .01. Which was greater than the tabled value, 

F(6,386) = 2.84, p < .01. It means that the combined contribution of all the six 

predictor variables under study; PF, PH, SR, PMF, LE, and PA in predicting the 

criterion variable EA was significant at .01 level. 

 The individual and combined contributions of dimensions of the predictor 

variables in predicting criterion variable were analysed in the stepwise multiple 

regression analysis. To study the role of individual predictors more clearly, the 

regression coefficients of dimensions of the predictor variables were further 

analysed and formed the regression equation. The data and relevant results of 

coefficient summary for regression of the dimensions of the predictor variables; PH, 

SR, LE, PA, PMF and PF on criterion variable EA were presented in Table 34. 
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Table 34 

Regression Coefficients of Individual Contribution Dimensions of the Predictor 

Variables (PH, SR, LE, PA, PMF and PF) in Predicting the Criterion Variable EA 

for the Total Sample 

Model 

Unstandardized 
Coefficients 

Standardized 
Coefficients t 

B Std. Error Beta (β) 

1 
(Constant) 56.76 1.879  30.20** 

Personal Factors 1.455 .097 .606 15.06** 

2 

(Constant) 45.45 2.091  21.73** 

Personal Factors 1.042 .098 .434 10.63** 

Physical Health 1.184 .127 .380 9.30** 

3 

(Constant) 42.69 2.087  20.45** 

Personal Factors .882 .099 .367 8.86** 

Physical Health .926 .132 .297 7.00** 

Social Relations .375 .070 .227 5.32** 

4 

(Constant) 39.62 2.169  18.26** 

Personal Factors .768 .101 .320 7.60** 

Physical Health .723 .138 .232 5.23** 

Social Relations .314 .071 .190 4.44** 

Physical and Material Factors .298 .070 .190 4.23** 

5 

(Constant) 38.47 2.155  17.85** 

Personal Factors .635 .106 .264 6.01** 

Physical Health .635 .138 .204 4.60** 

Social Relations .209 .075 .126 2.79** 

Physical and Material Factors .303 .069 .193 4.36** 

Living Environment .411 .110 .173 3.73** 

6 

(Constant) 32.00 3.181  10.06** 

Personal Factors .641 .105 .267 6.12** 

Physical Health .525 .142 .169 3.68** 

Social Relations .187 .075 .113 2.49* 

Physical and Material Factors .263 .070 .167 3.74** 

Living Environment .397 .109 .167 3.63** 

Personal Adjustment .172 .062 .112 2.74** 

 **indicates p < .01, *indicates  p < .05, Criterion Variable: EA 
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From Table 34 it was clear that for Model 1, the unstandardised coefficient B value 

of the predictor, PF was 1.455 with a standard error (SER) of .097. It conveys that 

one unit change in PF was accompanied by an amount of 1.455 unit change in EA. 

The standardised regression coefficient beta value (β), .606 represents the estimated 

change in the criterion variable with one standard deviation change in the predictor 

variable. The constant value 56.76 represents the amount of criterion variable 

without the contribution of the predictor variable in the model. The obtained critical 

ratio, t(391) = 15.06, p < .01, was significant. Hence, it can be inferred that the 

individual contribution of PF in predicting EA was significant for the total sample. 

 For developing a regression equation for predicting criterion variable from 

the predictors, the method was explained in the following section. 

Multiple Regression Equation for Model 1 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant)+B1X1+B2X2+B3X3…etc. 

Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, …etc. 

 Y = Educational Aspiration (EA) 

 X1 = Personal Factors (PF) 

 X2 = Physical Health (PH) 

 X3 = Social Relationships (SR) 

 X4 = Physical and Material Factors (PMF) 

 X5 = Living Environment (LE) 

 X6 = Personal Adjustment (PA) 

Hence, the regression equation for Model 1 is EA = 56.76 + 1.455 PF. 

 According to this equation, 1.455 unit increase in EA can be significantly 

predicted for every unit increase in PF. 



 242 PSYCHOSOCIAL FACTORS & EDUCATIONAL ASPIRATION OF MIGRANT LABOURERS’ CHILDREN

 Table 34 shows that for Model 2, the unstandardised coefficient B value of 

the predictor, PF was 1.042 and that of PH was 1.184 with standard errors (SER) of 

.098 and .127 respectively. It represents the change in the criterion variable with the 

unit change in the predictor variable. The standardised regression coefficient beta 

values (β) of PF and PH were .434 and .380 respectively. It represents the estimated 

change in the criterion variable with one standard deviation change in the predictor 

variable. The constant value 45.45 represents the amount of criterion variable 

without the contribution of predictor variables in the model. The obtained critical 

ratios, t(391) = 10.63, p < .01 and  t(391) = 9.30, p < .01 respectively for PF and PH 

were significant. Hence, it can be inferred that the combined contribution of PF and 

PH in predicting EA was significant for the total sample. 

Multiple Regression Equation for Model 2 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

The regression equation for Model 2 is EA = 45.45 + 1.042 PF + 1.184 PH 

 According to the regression equation of Model 2, it was evident that 1.04 

unit increase in EA can be significantly predicted for every unit increase in PF, 

provided PH held constant and 1.18 unit increase in EA can be significantly 

predicted for every unit increase in PH, keeping PF constant. 

 Table 34 reveals that for Model 3, the unstandardised coefficient B value of 

the predictors, PF was .882, PH was .926 and that of SR was .375 with standard 

errors (SER) .099, .132 and .070 respectively. It represents the change in the 

criterion variable with unit change in predictor variables. The standardised 

regression coefficient beta values (β) of PF, PH and SR were .367, .297, and .227 

respectively. It represents the estimated change in the criterion variable with one 

standard deviation change in predictor variables. The constant value 42.69 
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represents the amount of criterion variable without the contribution of predictor 

variables in the model. The obtained critical ratios, t(391) = 8.86, p < .01, t(391) = 

7.0, p < .01 and t(391) = 5.32, p < .01 respectively for PF, PH and SR were 

significant. Hence, it can be inferred that the combined contribution of PF, PH and 

SR in predicting EA was significant for the total sample. 

Multiple Regression Equation for Model 3 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

The regression equation for Model 3 is EA = 42.69 + .882 PF + .926 PH + .375 SR. 

 According to the regression equation of Model 3, it was evident that .882 

unit increase in EA can be significantly predicted for every unit increase in PF, 

provided PH and SR held constant and .926 unit increase in EA can be significantly 

predicted for every unit increase in PH, keeping PF and SR constant. Also, .375 unit 

increase in EA can be significantly predicted for every unit increase in SR provided 

PF and PH were held constant. 

 Table 34 reveals that for Model 4, the unstandardised coefficient B value of 

the predictors, PF was .768, PH was .723, SR was .314 and that of PMF was .298 

with standard errors (SER) .101, .138, .071 and .070 respectively. It represents the 

change in the criterion variable with unit change in predictor variables. The 

standardised regression coefficient beta values (β) of PF, PH, SR and PMF were 

.320, .232, .190 and .190 respectively. It represents the estimated change in the 

criterion variable with one standard deviation change in predictor variables. The 

constant value 39.62 represents the amount of criterion variable without the 

contribution of predictor variables in the model. The obtained critical ratios, t(391) 

= 7.60, p < .01, t(391) = 5.23, p < .01, t(391) = 4.44, p < .01 and t(391) = 4.23, p < 

.01 respectively for PF, PH, SR and PMF were significant. Hence, it can be inferred 
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that the combined contribution of PF, PH, SR and PMF in predicting EA was 

significant for the total sample. 

Multiple Regression Equation for Model 4 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

The regression equation for Model 4 is EA = 39.62 + .768 PF + .723 PH + .314 SR 

+ .298 PMF. 

 According to the regression equation of Model 4, it was evident that .768 

unit increase in EA can be significantly predicted for every unit increase in PF, 

provided PH, SR and PMF held constant and .723 unit increase in EA can be 

significantly predicted for every unit increase in PH, keeping PF, SR and PMF 

constant. Also, .314 unit increase in EA can be significantly predicted for every unit 

increase in SR provided PF, PH and PMF held constant and .298 unit increase in 

EA can be significantly predicted for every unit increase in PMF keeping PF, PH 

and SR constant. 

 Table 34 reveals that for Model 5, the unstandardised coefficient B value of 

the predictors, PF was .635, PH was .635, SR was .209, PMF was .303 and that of 

LE was .411 with standard errors (SER) .106, .138, .075, .069 and .110 respectively. 

It represents the change in the criterion variable with unit change in predictor 

variables. The standardised regression coefficient beta values (β) of PF, PH, SR, 

PMF and LE were .264, .204, .126, .193 and .173 respectively. It represents the 

estimated change in the criterion variable with one standard deviation change in 

predictor variables. The constant value 38.47 represents the amount of criterion 

variable without the contribution of predictor variables in the model. The obtained 

critical ratios, t(391) = 6.01, p < .01, t(391) = 4.60, p < .01, t(391) = 2.79, p < .01, 

t(391) = 4.36, p < .01 and t(391) = 3.73, p < .01 respectively for PF, PH, SR, PMF 
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and LE were significant. Hence, it can be inferred that the combined contribution of 

PF, PH, SR, PMF and LE in predicting EA was significant for the total sample. 

Multiple Regression Equation for Model 5 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

The regression equation for Model 5 is EA = 38.47 + .635 PF + .635 PH + .209 SR 

+ .303 PMF + .411 LE. 

 According to the regression equation of Model 5, it was evident that .635 

unit increase in EA can be significantly predicted for every unit increase in PF, 

provided PH, SR, PMF and LE held constant, .635 unit increase in EA can be 

significantly predicted for every unit increase in PH, keeping PF, SR, PMF and LE 

constant, .209 unit increase in EA can be significantly predicted for every unit 

increase in SR provided PF, PH, PMF and LE held constant, .303 unit increase in 

EA can be significantly predicted for every unit increase in PMF keeping PF, PH, 

SR and LE constant and .411 unit increase in EA can be significantly predicted for 

every unit increase in LE keeping PF, PH, PMF, and SR constant. 

 Table 34 also reveals that for Model 6, the unstandardised coefficient B 

value of the predictors, PF was .641, PH was .525, SR was .187, PMF was .263, LE 

was .397 and that of PA was .172 with standard errors (SER) .105, .142, .075, .070, 

.109 and .062 respectively. It represents the change in the criterion variable with 

unit change in predictor variables. The standardised regression coefficient beta 

values (β) of PF, PH, SR, PMF, LE and PA were .267, .169, .113, .167, .167 and 

112 respectively. It represents the estimated change in the criterion variable with 

one standard deviation change in predictor variables. The constant value 32.00 

represents the amount of criterion variable without the contribution of predictor 
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variables in the model. The obtained critical ratios, t(391) = 6.12, p < .01, t(391) = 

3.68, p < .01, t(391) = 2.49, p < .05, t(391) = 3.74, p < .01, t(391) = 3.63, p < .01 

and t(391) = 2.74, p < .01 respectively for PF, PH, SR, PMF, LE and PA were 

significant. Hence, it can be inferred that the combined contribution of PF, PH, SR, 

PMF, LE and PA in predicting EA was significant for the total sample. 

Multiple Regression Equation for Model 6 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by, 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

The regression equation for Model 6 is EA = 32.00 + .641 PF + .525 PH + .187 SR 

+ .263 PMF + .397 LE + .172 PA 

 According to the regression equation of Model 6, it was evident that .641 unit 

increase in EA can be significantly predicted for every unit increase in PF, provided 

PH, SR, PMF, LE and PA held constant, .525 unit increase in EA can be significantly 

predicted for every unit increase in PH, keeping PF, SR, PMF, LE and PA constant, 

.187 unit increase in EA can be significantly predicted for every unit increase in SR 

provided PF, PH, PMF, LE and PA held constant, .263 unit increase in EA can be 

significantly predicted for every unit increase in PMF keeping PF, PH, SR, LE and 

PA constant and .397 unit increase in EA can be significantly predicted for every unit 

increase in LE keeping PF, PH, PMF, SR and PA constant and also .172 unit increase 

in EA can be significantly predicted for every unit increase in PA keeping PH, PF, 

PMF, SR and LE constant. 

 The dimension wise regression analysis revealed that out of nine components 

having a marked relationship with the criterion variable EA, only six had entered into 

the regression model. Out of these six models, the first dimension entered into the 

model was the PF dimension of the SE variable and the last variable entered into the 

model was PA. PF, PH, PMF, SR, LE and PA emerged as the significant predictors of 
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EA. PS of QoL variable, Social Adjustment of SPA variable and Academic Factors of 

SE variable were excluded from the model, even though the variables showed a 

substantial relationship with the criterion variable. 

Relative Efficiency of the Predictor Variables Quality of Life, Socio Personal 

Adjustment, and School Environment (Individual and combined contribution) in 

Predicting the Criterion Variable Educational Aspiration for the Subsample Boys  

 Stepwise multiple regression analysis was conducted to determine the 

relative efficiency of the predictor variables in the individual and combined 

contribution in predicting the criterion variable for the subsample boys. The details 

of the analysis are presented in this section. 

 The model summary of the regression analysis with multiple correlation 

coefficient (R), the multiple coefficient of determination (R²) and changes in the 

coefficient of determination (R2 Change) with the addition of predictors in 

successive stages for subsample boys were given in Table 35. 

Table 35 

Regression Model Summary of Significant Predictor Variables Quality of Life, Socio 

Personal Adjustment, and School Environment on Criterion Variable (Educational 

Aspiration) for the Subsample Boys 

Model R R Square 
Adjusted R 

Square 
R Square 
Change 

Std. Error of 
the Estimate 

1 .592 .350 .347 .350 5.69 

2 .661 .437 .431 .087 5.31 

Criterion Variable: EA 

1. Predictors: (Constant), SE 

2. Predictors: (Constant), SE, QoL 

Table 35 shows that the multiple correlation coefficient for the first and second 

models were .592 and .661 respectively. The coefficient of determination (R2) for 

the first and second models were .350 and .437 respectively. So, it was evident that 

the first variable entered into the model was SE. For Model 1, the R value (.592) was 
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the multiple correlation coefficient between the predictor variable SE and the 

criterion variable EA, which was positive with a standard error of the estimate (SER) 

of 5.69. The R2 value (.350), the coefficient of determination, implies that 35% of 

the observed variance of the criterion variable can be explained by the predictor 

variable SE. The Adjusted R2 (.347) explains the extent of generalisability. In this 

model, the value of R2 and R2 change were equal because this model explains the 

effect of a single predictor variable, SE. As a result, it can be concluded that SE was 

the most significant predictor and highly contributes to the model developed for EA 

of children of migrant labourers for the subsample boys. 

In step 2 of multiple regression analysis, the next variable entered into the 

model was QoL. For Model 2, the multiple correlation coefficient, R (.661) 

between the predictors (SE and QoL) and the criterion variable EA showed a 

strong positive correlation standard error of the estimate (SER) 5.31. The 

coefficient of determination (R2) value (.437) implies 43.7% of the observed 

variance of the criterion variable can be explained by the predictor variables SE 

and QoL. The adjusted R square value (.431) showed that 43.1% of the variance 

in the criterion variable was explained if the model was derived from the 

population from which the sample was drawn. R2 change value (.087) was the 

percentage increase of observed variance of EA by the inclusion of the predictor 

variable in Model 2, which was 8.7%. It accounts that the predictor variable QoL 

was also contributing to Model 2 along with SE. So, QoL arrived as the second 

significant predictor in the sequence of predictors of EA of children of migrant 

labourers for the subsample boys. 

 The significance of models derived for the predictor variables, QoL, SPA 

and SE can be explained by the ANOVA table in regression analysis. It explains the 

significance of individual and combined contributions of predictors in predicting the 

criterion variable. Table 36 explains the ANOVA in regression analysis. 
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Table 36 

ANOVA for Regression of the Predictor Variables; Quality of Life, Socio Personal 

Adjustment, and School Environment on the Criterion Variable Educational 

Aspiration for the Subsample Boys 

Model 
Sum of 
Squares 

df Mean Square F 

1 

Regression 2977.311 1 2977.311 91.67** 

Residual 5520.875 170 32.476  

Total 8498.186 171   

2 

Regression 3717.668 2 1858.834 65.71** 

Residual 4780.518 169 28.287  

Total 8498.186 171   

 **indicates p < .01 

Criterion Variable: EA 

1. Predictors: (Constant), SE 

2. Predictors: (Constant), SE, QoL 

From Table 36 it was evident that, for Model 1, the F value obtained, F(1, 170) = 

91.67, p < .01 exceeds the tabled value of F(1, 170) = 91.67, p < .01. It indicated 

that the SE significantly predicts the Criterion variable EA of the children of migrant 

labourers for the total sample. For Model 2, the obtained F value, F(2, 169) = 65.71, 

p < .01 exceeds the tabled value for the corresponding degrees of freedom, F(2, 169) 

= 4.75, p < .01. This indicated that the combined contribution of SE and QoL in the 

prediction of criterion variable EA was significant for the total sample. It means that 

the combined contribution of the two predictor variables; SE and QoL in predicting 

the criterion variable EA was significant at .01 level. 

 The individual and combined contributions of predictor variables in 

predicting criterion variable was analysed in the stepwise multiple regression 

analysis. To study the role of individual predictors more clearly, the regression 

coefficients of predictor variables were further analysed and formed the regression 
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equation. The data and relevant results of coefficient summary for regression of the 

predictor variables; QoL, SPA and SE on criterion variable EA for the subsample 

boys were presented in Table 37. 

Table 37 

Regression Coefficients of Individual Contribution Predictor Variables (Quality of 

Life, Socio Personal Adjustment, School Environment) in Predicting the Criterion 

Variable Educational Aspiration for the Subsample Boys 

Model 
Unstandardized Coefficients 

Standardized 
Coefficients t 

B Std. Error Beta (β) 

1 
(Constant) 45.92 4.039  11.36** 

School Environment .444 .046 .592 9.57** 

2 

(Constant) 37.36 4.124  9.06** 

School Environment .320 .050 .427 6.45** 

Quality of Life .217 .042 .338 5.11** 

 **indicates p < .01, Criterion Variable: EA 

From Table 37 it was clear that for Model 1, the unstandardised coefficient B value 

of the predictor, SE was .444 with a standard error (SER) of .046. It conveys that 

one unit change in SE was accompanied by an amount of .444 unit change in EA. 

The standardised regression coefficient beta value (β) .592 represents the estimated 

change in the criterion variable with one standard deviation change in the predictor 

variable. The constant value 45.92 represents the amount of criterion variable 

without the contribution of predictor variable in the model. The obtained critical 

ratio, t(170) = 11.36, p < .01, was significant. Hence, it can be inferred that the 

individual contribution of SE in predicting EA was significant for the subsample 

boys. 

 For developing a regression equation for predicting criterion variable from 

the predictors, the method was explained in the following section. 
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Multiple Regression Equation for Model 1 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, … etc. 

 Y = Educational Aspiration (EA) 

 X1 = School Environment (SE) 

 X2 = Quality of Life (QoL) 

 X3 = Socio Personal Adjustment (SPA) 

Hence, the regression equation for Model 1 is EA = 45.92 + .444 SE. 

 According to this equation, .444 unit increase in EA can be significantly 

predicted for every unit increase in SE for the subsample boys. 

 Table 37 shows that for Model 2, the unstandardised coefficient B value of 

the predictor, SE was .320 and that of QoL was .217 with standard errors (SER) .050 

and .042 respectively. It represents the change in the criterion variable with unit 

change in the predictor variable. The standardised regression coefficient beta values 

(β) of SE and QoL were .427 and .338 respectively. It represents the estimated 

change in the criterion variable with one standard deviation change in the predictor 

variable. The constant value 37.36 represents the amount of criterion variable 

without the contribution of predictor variables in the model. The obtained critical 

ratios, t(170) = 6.45, p < .01 and  t(170) = 5.11, p < .01 respectively for SE and QoL 

were significant. Hence, it can be inferred that the combined contribution of SE and 

QoL in predicting EA was significant for subsample boys. 

Multiple Regression Equation for Model 2 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 
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Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, … etc. 

 Y = Educational Aspiration (EA) 

 X1 = School Environment (SE) 

 X2 = Quality of Life (QoL) 

 X3 = Socio Personal Adjustment (SPA) 

Hence, the regression equation for Model 2 is, EA = 37.36 + .320 SE + .217 QoL 

 According to the regression equation of Model 2, it was evident that .320 

unit increase in EA can be significantly predicted for every unit increase in SE, 

provided QoL held constant and .217 unit increase in EA can be significantly 

predicted for every unit increase in QoL, keeping SE constant. 

 In brief, the regression analysis for subsample boys revealed that the 

variables SE and QoL can significantly predict the criterion variable EA. The first 

predictor variable entered in the regression model was SE and then QoL, even 

though the variable SPA showed a significant substantial relationship with the 

variable EA, it was excluded from the model. 

Relative Efficiency of Predictor Variables Quality of Life, Socio Personal 

Adjustment, and School Environment (Individual and combined contribution) in 

Predicting the Criterion Variable Educational Aspiration for the Subsample Girls  

 Stepwise multiple regression analysis was conducted to determine the 

relative efficiency of predictor variables in the individual and combined contribution 

in predicting the criterion variable for the subsample girls. The details of the analysis 

are presented in this section. 

 The model summary of the Regression Analysis with multiple correlation 

coefficient (R), the multiple coefficient of determination (R²) and changes in the 

coefficient of determination (R2 Change) with the addition of predictors in 

successive stages for subsample girls were given in Table 38. 
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Table 38 

Regression Model Summary of Significant Predictor Variables Quality of Life, Socio 

Personal Adjustment, School Environment on Criterion Variable (Educational 

Aspiration) for the Subsample Girls 

Model R R Square 
Adjusted R 

Square 
R Square 
Change 

Std. Error of 
the Estimate 

1 .738 .544 .542 .544 4.90 

2 .781 .610 .606 .065 4.54 
 

Criterion Variable: EA 

1. Predictors: (Constant), QoL 

2. Predictors: (Constant), QoL, SE 

Table 38 shows that the multiple correlation coefficient for the first and second were 

.738 and .781 respectively. The coefficient of determination (R2) for the first and 

second models were .544 and .610 respectively. So, it was evident that the first 

variable entered into the model was QoL. For Model 1, the R value (.738) was the 

multiple correlation coefficient between the predictor variable QoL and the criterion 

variable EA, which was positive with a standard error of the estimate (SER) of 4.90. 

The R2 value (.544), the coefficient of determination, implies that 54.4% of the 

observed variance of the criterion variable can be explained by the predictor variable 

QoL. The Adjusted R2 (.544) explains the extent of generalisability. In this model, 

the value of R2 and R2 change were equal because this model explains the effect of a 

single predictor variable, SE. As a result, it can be concluded that the SE was the 

most significant predictor and greatly contributes to the model developed for EA of 

children of migrant labourers for the subsample girls. 

 In step 2 of multiple regression analysis, the next variable entered into the 

model was SE. For Model 2, the multiple correlation coefficient, R (.781) between 

the predictors (QoL and SE) and the criterion variable EA showed a strong positive 

correlation with a standard error of the estimate (SER) of 4.54. The coefficient of 

determination (R2) value (.610) implies 61% of the observed variance of the 

criterion variable can be explained by the predictor variables QoL and SE. The 
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adjusted R square value (.606) showed that 60.6% of the variance in the criterion 

variable was explained if the model was derived from the population from which the 

sample was drawn. R2 change value (.065) was the percentage increase of observed 

variance of EA by the inclusion of the predictor variable in Model 2, which was 

6.5%. It accounts that the predictor variable SE was also contributing to Model 2 

along with QoL. So, SE arrived as the second significant predictor in the sequence 

of predictors of EA of children of migrant labourers for the subsample girls. 

 The significance of models derived for the predictor variables, QoL, SPA 

and SE can be explained by the ANOVA table in regression analysis. It explains the 

significance of individual and combined contributions of predictors in predicting the 

criterion variable. Table 39 explains the ANOVA in regression analysis. 

Table 39 

ANOVA for Regression of the Predictor Variables; Quality of Life, Socio Personal 

Adjustment, and School Environment on the Criterion Variable Educational 

Aspiration  for the Subsample Girls 

Model 
Sum of 
Squares 

df Mean Square F 

1 

Regression 6282.483 1 6282.483 261.35** 

Residual 5264.151 219 24.037  

Total 11546.633 220   

2 

Regression 7038.488 2 3519.244 170.18** 

Residual 4508.145 218 20.680  

Total 11546.633 220   

 **indicates p < .01 

Criterion Variable: EA 

1. Predictors: (Constant), QoL 

2. Predictors: (Constant), QoL, SE 

From Table 39 it was evident that, for Model 1, the F value obtained, F(1, 219) = 

261.35, p < .01 exceeds the tabled value of F(1, 219) = 6.81, p < .01. It indicated 

that the QoL significantly predicts the criterion variable EA of the children of 
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migrant labourers for the total sample. For Model 2, the obtained F value, F(2, 218) 

= 170.18, p < .01 exceeds the tabled value for the corresponding degrees of freedom, 

F(2, 218) = 4.75, p < .01. This indicated that the combined contribution of QoL and 

SE in the prediction of criterion variable EA was significant for the total sample. It 

means that the combined contribution of the two predictor variables; QoL and SE in 

predicting the criterion variable EA was significant at .01 level. 

 The individual and combined contributions of predictor variables in 

predicting criterion variable was analysed in the stepwise multiple regression 

analysis. To study the role of individual predictors more clearly, the regression 

coefficients of predictor variables were further analysed and formed the regression 

equation. The data and relevant results of coefficient summary for regression of the 

predictor variables; QoL, SPA, and SE on criterion variable EA of the subsample 

girls were presented in Table 40. 

Table 40 

Regression Coefficients of Individual Contribution Predictor Variables (Quality of 

Life, Socio Personal Adjustment, School Environment) in Predicting the Criterion 

Variable Educational Aspiration for the Subsample Girls 

Model 

Unstandardized 
Coefficients 

Standardized 
Coefficients t 

B Std. Error Beta (β) 

1 
(Constant) 45.19 2.487  18.17** 

Quality of Life .424 .026 .738 16.16** 

2 

(Constant) 38.08 2.589  14.71** 

Quality of Life .238 .039 .414 6.06** 

School Environment .271 .045 .413 6.04** 

 **indicates p < .01, Criterion Variable: EA 

From Table 40 it was clear that for Model 1, the unstandardised coefficient B value 

of the predictor, QoL was .424 with a standard error (SER) of .026. It conveys that 

one unit change in QoL was accompanied by an amount of .424 unit change in EA. 

The standardised regression coefficient beta value (β) .738 represents the estimated 
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change in the criterion variable with one standard deviation change in the predictor 

variable. The constant value 45.19 represents the amount of criterion variable 

without the contribution of predictor variable in the model. The obtained critical 

ratio, t(219) = 16.16,  p < .01, was significant. Hence, it can be inferred that the 

individual contribution of QoL in predicting EA was significant for the subsample 

girls. 

 For developing a regression equation for predicting criterion variable from 

the predictors, the method was explained in the following section. 

Multiple Regression Equation for Model 1 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, … etc. 

Y = Educational Aspiration (EA) 

X1 = School Environment (SE) 

X2 = Quality of Life (QoL) 

X3 = Socio Personal Adjustment (SPA) 

Hence, the regression equation for Model 1 is EA = 45.19 + .424 QoL. 

 According to this equation, .424 unit increase in EA can be significantly 

predicted for every unit increase in QoL for the subsample girls. 

 Table 40 shows that for Model 2, the unstandardised coefficient B value 

of the predictor, QoL was .238 and that of SE was .271 with standard errors 

(SER) .039 and .045 respectively. It represents the change in the criterion variable 

with unit change in the predictor variable. The standardised regression coefficient 

beta values (β) of QoL and SE were .414 and .413 respectively. It represents the 

estimated change in the criterion variable with one standard deviation change in 
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the predictor variable. The constant value 38.08 represents the amount of 

criterion variable without the contribution of predictor variables in the model. 

The obtained critical ratios, t(219) = 6.06, p < .01 and  t(219) = 6.04, p < .01 

respectively for QoL and SE were significant. Hence, it can be inferred that the 

combined contribution of QoL and SE in predicting EA was significant for 

subsample girls. 

Multiple Regression Equation for Model 2 

 The general multiple regression equation of the criterion variable, Y in 

terms of the predictor variables (X1, X2, X3…) was given by 

 Y = B(constant)+B1X1+B2X2+B3X3… etc. 

Where B1, B2, B3, … etc were B values corresponding to X1, X2, X3, … etc. 

Y = Educational Aspiration (EA) 

X1 = School Environment (SE) 

X2 = Quality of Life (QoL) 

X3 = Socio Personal Adjustment (SPA) 

Hence, the regression equation for Model 2 is, EA = 38.08 + .238 QoL + .271 SE. 

 According to the regression equation of Model 2, it was evident that .238 

unit increase in EA can be significantly predicted for every unit increase in QoL, 

provided SE held constant and .271 unit increase in EA can be significantly 

predicted for every unit increase in SE, keeping QoL constant. 

 In brief, the regression analysis for subsample girls revealed that the 

variables QoL and SE can significantly predict the criterion variable EA. The first 

predictor variable entered in the regression model was QoL and then SE, even 

though the variable SPA showed a significant substantial relationship with the 

variable EA, it was excluded from the model. 
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Conclusions 

 The study revealed that there was a significant gender difference in the 

Quality of Life and School Environment among children of migrant labourers. But 

there was no significant gender difference in Socio Personal Adjustment and 

Educational Aspiration of these children. The variables Quality of Life, Socio 

Personal Adjustment, and School Environment have a significant substantial 

positive relationship with the Educational Aspiration of migrant labourer children in 

Kerala for the total sample and subsample boys. Girls show significantly high 

positive relationship between Quality of Life and Educational Aspiration as well as 

School Environment and Educational Aspiration. The dimension-wise analysis 

revealed that there was a substantially significant positive relationship between all 

the dimensions of the independent variables and the dependent variable, Educational 

Aspiration. Stepwise multiple regression analysis revealed that all three predictor 

variables—Quality of Life, Socio Personal Adjustment, and School Environment—

can significantly predict Educational Aspiration. Among these, the strongest 

significant predictor of Educational Aspiration was identified as the School 

Environment. In dimension-wise regression analysis, the Personal Factor of the 

School Environment scale was identified as the most significant predictor of 

Educational Aspiration. The dimensions, Physical Health, Social Relationships, 

Physical and Material Factors, Living Environment, and Personal Adjustment can 

predict Educational Aspiration individually and combinedly. Educational Aspiration 

can be predicted from Quality of Life and School Environment for the subsample of 

boys and girls and Socio Personal Adjustment was excluded from the regression 

model. 
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SUMMARY FINDINGS AND CONCLUSIONS 

 This chapter provides a concise overview of the important aspects of the 

various stages of the execution of the present study, major findings, conclusions, 

limitations, and suggestions for further research. The following headings serve as 

the structure for this chapter: 

Study in Retrospect 

Major Findings of the Study 

Tenability of Hypotheses 

Conclusions 

Limitations of the Study 

Suggestions for Further Research 

Study in Retrospect 

 Important details about the present study, such as the Restatement of the 

Problem, Variables, Objectives, Hypotheses, and Methodology used, are provided in 

retrospect. 

Restatement of the Problem 

 The present study was intended to find out certain psychosocial factors 

affecting Educational Aspiration of children of migrant labourers in Kerala. Hence, 

the problem of the study was restated as Psychosocial Factors Affecting Educational 

Aspiration of Children of Migrant Labourers in Kerala. 

Variables Selected for the Study 

 The following independent and dependent variables were selected for the 

study. 

Independent Variables 

 Quality of Life 
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 Socio Personal Adjustment 

 School Environment 

Dependent Variable 

 Educational Aspiration 

Categorical Variable 

 Gender 

Objectives of the Study 

 The study was carried out with the following objectives: 

1. To find out the level of Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration of children of migrant labourers 

in Kerala for the total sample and the subsample based on gender. 

2. To study whether there exist any significant differences in the mean scores 

of the variables, Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration of children of migrant labourers 

in Kerala for the subsample based on gender. 

3. To study whether there exist any significant differences in the mean scores 

of dimensions of the variables, Quality of Life, Socio Personal Adjustment, 

School Environment, and Educational Aspiration of children of migrant 

labourers in Kerala for the subsample based on gender. 

4. To find out whether there exists any significant relationship between the 

independent variables (Quality of Life, Socio Personal Adjustment, and 

School Environment) and the dependent variable (Educational Aspiration) 

for the total sample and the subsample based on gender. 

5. To find out whether there exists any significant relationship between the 

dimensions of the independent variables (Physical Health, Psychological 

State, Social Relationships, Living Environment, Personal Adjustment, 



 Summary, Findings & Conclusions 261

Social Adjustment, Physical and Material Factors, Academic Factors, and 

Personal Factors) and the dependent variable (Educational Aspiration) for 

the total sample and the subsample based on gender. 

6. To find out the significant predictors (Quality of Life, Socio Personal 

Adjustment, and School Environment) and to estimate the relative efficiency 

of predictor variables (individual and combined contribution) in predicting 

the criterion variable (Educational Aspiration) for the total sample and the 

subsamples based on gender. 

7. To find out the significant dimensions of the predictor variables (Physical 

Health, Psychological State, Social Relationships, Living Environment, 

Personal Adjustment, Social Adjustment, Physical and Material Factors, 

Academic Factors, and Personal Factors) and to estimate the relative 

efficiency of the dimensions of the predictor variables (individual and 

combined contribution) in predicting the criterion variable (Educational 

Aspiration) for the total sample. 

8. To establish a regression equation for predicting the Educational Aspiration 

of children of migrant labourers on the basis of their Quality of Life, Socio 

Personal Adjustment, and School Environment. 

Hypotheses of the Study 

 The following hypotheses were developed in accordance with the study 

objectives: 

1. There will be significant difference in the mean scores of Quality of Life of 

children of migrant labourers in Kerala between the samples of boys and girls. 

2. There will be significant difference in the mean scores of Socio Personal 

Adjustment of children of migrant labourers in Kerala between the samples of 

boys and girls. 

3. There will be significant difference in the mean scores of School Environment 

of children of migrant labourers in Kerala between the samples of boys and girls. 
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4. There will be significant difference in the mean scores of Educational 

Aspiration of children of migrant labourers in Kerala between the samples of 

boys and girls. 

5. There will be significant difference in the mean scores of dimensions of Quality 

of Life (Physical Health, Psychological State, Social Relationships, and Living 

Environment) of children of migrant labourers in Kerala between the samples of 

boys and girls. 

6. There will be significant difference in the mean scores of dimensions of Socio 

Personal Adjustment (Personal Adjustment and Social Adjustment) of children 

of migrant labourers in Kerala between the samples of boys and girls. 

7. There will be significant difference in the mean scores of dimensions of School 

Environment (Physical and Material Factors, Academic Factors, and Personal 

Factors) of children of migrant labourers in Kerala between the samples of boys 

and girls. 

8. There will be significant difference in the mean scores of dimensions of 

Educational Aspiration (Available support and assistance, Parents’ views and 

support regarding education, Pupils’ effort to attain the educational goal, Pupils’ 

views regarding values and benefits of education, and Reality of aspired goal) of 

children of migrant labourers in Kerala between the samples of boys and girls. 

9. There will be significant relationship between the independent variables 

(Quality of Life, Socio Personal Adjustment, and School Environment) and the 

dependent variable (Educational Aspiration) for the total sample. 

10. There will be significant relationship between the independent variables 

(Quality of Life, Socio Personal Adjustment, and School Environment) and the 

dependent variable (Educational Aspiration) for the subsample of boys and girls. 

11. There will be significant relationship between the dimensions of the independent 

variables (Physical Health, Psychological State, Social Relationships, Living 
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Environment, Personal Adjustment, Social Adjustment, Physical and Material 

Factors, Academic Factors, and Personal Factors) and the dependent variable 

(Educational Aspiration) for the total sample. 

12. Quality of Life, Socio Personal Adjustment, and School Environment will be 

the significant predictors in predicting the criterion variable, Educational 

Aspiration of children of migrant labourers for the total sample. 

13. Quality of Life, Socio Personal Adjustment, and School Environment will be 

the significant predictors in predicting the criterion variable, Educational 

Aspiration of children of migrant labourers for the subsample of boys and girls. 

14. The relative efficiency of predictor variables (Quality of Life, Socio Personal 

Adjustment, and School Environment) (individual and combined) will be 

significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the total sample. 

15. The relative efficiency of predictor variables (Quality of Life, Socio Personal 

Adjustment, and School Environment) (individual and combined) will be 

significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the subsample of boys and girls. 

16. The dimensions of the predictor variables (Physical Health, Psychological State, 

Social Relationships, Living Environment, Personal Adjustment, Social 

Adjustment, Physical and Material Factors, Academic Factors, and Personal 

Factors) will be the significant predictors in predicting the criterion variable 

Educational Aspiration of the children of migrant labourers for the total sample. 

17. The relative efficiency of the dimensions of the predictor variables (Physical 

Health, Psychological State, Social Relationships, Living Environment, 

Personal Adjustment, Social Adjustment, Physical and Material Factors, 

Academic Factors, and Personal Factors) (individual and combined) will be 
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significant in predicting the criterion variable Educational Aspiration of children 

of migrant labourers for the total sample. 

Methodology 

 The design of the study was quantitative in nature, and the survey 

method was employed. The sample was selected by using the random sampling 

method.  

Sample of the Study 

The children of migrant labourers enrolled in upper primary classes in 

government and aided schools in Kerala constitute the population of the study. 

For the present study, a representative sample of 393 children of migrant 

labourers studying in the upper primary classes of government and aided schools 

was selected from Kasaragod, Kozhikode, Malappuram, Palakkad, Thrissur, 

Ernakulam and Idukki districts of Kerala. 

Tools Used for the Study 

 With the help of the supervising teacher, the investigator constructed and 

standardised four tools for the current investigation, and their psychometric 

properties were established. The study employed the following tools. 

 Scale on Quality of Life (Aruna & Roopa, 2018) 

 Socio Personal Adjustment Scale (Aruna & Roopa, 2018) 

 School Environment Scale (Aruna & Roopa, 2018) 

 Educational Aspiration Scale (Aruna & Roopa, 2018) 

Statistical Techniques Used for the Study 

 The following statistical techniques were used for the analysis of data. 

 Descriptive Statistics. For each independent and dependent variable, the 

fundamental descriptive statistics such as mean, median, mode, standard 
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deviation, skewness, and kurtosis were computed. Descriptive statistics 

computations revealed the nature of the independent and dependent variable 

distributions. 

 Percentage Analysis. In order to evaluate the existing levels of the independent 

and dependent variables, (Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration) as well as to check the nature of 

distribution, the percentage analysis was done for the total sample and the 

subsample based on gender. 

 Test of Significance of Difference between Means for Large Independent 

Sample. The investigator used the Test of Significance of Difference between 

Means for Large Independent Sample to discover the difference in the mean 

scores of  the variables Quality of Life, Socio Personal Adjustment School 

Environment, and Educational Aspiration based on gender. 

 Correlation Analysis. The investigator used Pearson’s Product Moment Co-

efficient of Correlation to find out the relationship between the independent 

variables (Quality of Life, Socio Personal Adjustment, and School Environment) 

and the dependent variable Educational Aspiration. 

 Stepwise Multiple Regression Analysis. To determine the individual and 

combined contributions of the predictor variables in predicting the criterion 

variable, stepwise multiple regression analysis was used. To predict the criterion 

variable Educational Aspiration from the selected predictor variables, (Quality 

of Life, Socio Personal Adjustment, and School Environment) regression 

equations were also developed. 

Major Findings of the Study 

 In this section of the report, the findings of the study were summarised 

and presented under various titles, including findings of Percentage Analysis, Test 

of Significance of Difference between Means, Correlation Analysis, and Stepwise 

Multiple Regression Analysis. 
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Findings of Percentage Analysis 

 As a preliminary step in the study, percentage analysis was used to 

investigate the levels of Quality of Life, Socio Personal Adjustment, and School 

Environment for the total sample and the subsamples based on gender. The 

section that follows provides a succinct presentation of the findings of the 

percentage analysis. 

 For the total sample of children of migrant labourers, only 18.1% of the 

students were in the high Quality of Life group, 19.3% were in the low 

Quality of Life group, and 62.6% of students were in the average Quality of 

Life group. 

 For the subsample boys, only 11% of students were in the high Quality of 

Life group, 64% were in the average Quality of Life group, and 25% were in 

the low Quality of Life group. Only 23.5% of girls were in the high Quality 

of Life group, 61.5% were in the average Quality of Life group, and 14.9% 

were in the low Quality of Life group.  

 For the total sample of children of migrant labourers, 24.2% of students were 

in the high Socio Personal Adjustment group, 16% were in the low Socio 

Personal Adjustment group, and 59.8% were in the average Socio Personal 

Adjustment group. 

 For the subsample boys, 18.6% of students were in the high Socio Personal 

Adjustment group, 17.4% were in the Socio Personal Adjustment group, and 

64% were in the average Socio Personal Adjustment group. In the case of 

girls, 28.5% were in the high Socio Personal Adjustment group, 14.9% were 

in the low Socio Personal Adjustment group, and 56.6% were in the average 

Socio Personal Adjustment group. 

 In the total sample of children of migrant labourers, 14.8% of students were 

in the high perceived School Environment group, 16.8% were in the low 
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perceived School Environment group, and 68.4% were in the average 

perceived School Environment group. 

 For the subsample boys, 8.7% of students were in the high perceived School 

Environment group, 20.9% were in the low perceived School Environment 

group, and 70.3% were in the average perceived School Environment group. 

In the case of girls, 19.5% were in the high perceived School Environment 

group, 13.6% were in the low perceived School Environment group, and 

67% were in the average perceived School Environment group. 

 In the total sample of children of migrant labourers, 17.3% were in the high 

Educational Aspiration group, 14.2% were in the low Educational Aspiration 

group, and 68.4% were in the average Educational Aspiration group. 

 For the subsample boys, 15.1% of students were in the high Educational 

Aspiration group, 15.7% were in the low Educational Aspiration group, and 

69.2% were in the average Educational Aspiration group. In the case of girls, 

19% were in the high Educational Aspiration group, 13.1% were in the low 

Educational Aspiration group, and 67.9% were in the average Educational 

Aspiration group. 

Findings of the Test of Significance of Difference between Means 

 The test of significance of difference between means was employed to 

determine whether there was a significant difference between the mean scores of 

boys and girls for the variables Quality of Life, Socio Personal Adjustment, School 

Environment, and Educational Aspiration and their dimensions of children of 

migrant labourers in Kerala. The subsequent section provides a concise presentation 

of the results of the mean difference analysis. 

Gender Difference in Quality of Life and its Dimensions 

 There exists a significant difference in Quality of Life between the boy and girl 

children of migrant labourers in Kerala, t(391) = 4.12, p < .01. In the case of all 
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four dimensions of Quality of Life—physical health, t(391) = 3.74, p < .01, 

psychological state, t(391) = 3.37, p < .01, social relationship, t(391) = 3.61, p 

< .01, and living environment, t(391) = 2.91, p < .01,—there exists a significant 

difference between the boy and girl children of migrant labourers.  

 For both the variable Quality of Life and its dimensions, a high mean value 

was associated with the girl sample. It indicated the superiority of girls over 

boys. 

Gender Difference in Socio Personal Adjustment and its Dimensions 

 There exists no significant difference in Socio Personal Adjustment between 

the boy and girl children of migrant labourers in Kerala, t(391) = 1.60, 

p > .01. There was a significant difference in the dimension Social 

Adjustment, t(391) = 1.98, p < .05 between the boy and girl children of 

migrant labourers. 

 But there was no significant difference in the dimension Personal 

Adjustment, t(391) = 0.78, p > .01 between the boy and girl of children of 

migrant labourers. 

Gender Difference in School Environment and its Dimensions 

 There exists a significant difference in School Environment between the boy 

and girl children of migrant labourers in Kerala, t(391) = 3.80, p < .01. In the 

case of all three dimensions of School Environment, Physical and Material 

Factors, t(391) = 3.17, p < .01, Academic Factors, t(391) = 3.50, p < .01, and 

Personal Factors, t(391) = 2.92, p < .01, there exists a significant difference 

between the boy and girl children of migrant labourers.  

 For both the variable School Environment and its dimensions, a high mean 

value was associated with the girls. It indicated the superiority of girls over 

boys. 
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Gender Difference in Educational Aspiration and its Dimensions 

 There exists no significant difference in Educational Aspiration between the 

boy and girl children of migrant labourers in Kerala, t(391) = 0.91, p < .01. 

In the case of all five dimensions of Educational Aspiration, Available 

Support, t(391) = 1.11, p > .01, Parents’ View, t(391) = 0.17, p > .01, Pupils’ 

Effort, t(391) = 1.06, p > .01, Pupils’ View, t(391) = 0.24, p > .01, Reality of 

Aspired Goals, t(391) = 0.17, p > .01, there exists no significant difference 

between the boy and girl children of migrant labourers.  

Results of Correlation Analysis 

 Multiple Correlation Analysis was used to determine the type and strength 

of the relationship between the independent variables and the dependent variable 

using Pearson's Product Moment Coefficient of Correlation. 

 The relationship of the independent variables Quality of Life, Socio 

Personal Adjustment, and School Environment and their dimensions with the 

dependent variable Educational Aspiration for the total sample and subsamples 

based on gender were summarised as follows: 

Relationship of Quality of Life, Socio Personal Adjustment, and School 

Environment with Educational Aspiration for the Total Sample 

 There exists a significant substantially positive relationship between the 

independent variables Quality of Life, r(391) = .65, p < .01, Socio Personal 

Adjustment, r(391) = .52, p < .01, and School Environment, r(391) = .67, p 

< .01, and the dependent variable, Educational Aspiration. 

Relationship of the Dimensions of Quality of Life, Socio Personal Adjustment, 

and School Environment with Educational Aspiration for the Total Sample 

 From the results of the study, it was clear that all the dimensions of the 

independent variables Physical Health, r(391) = .57, p< .01, Psychological State, 
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r(391) = .51, p < .01, Social Relationships, r(391) = .54, p < .01, Living 

Environment, r(391) = .57, p < .01, Personal Adjustment, r(391) = .46, p < .01, 

Social Adjustment, r(391) =.48, p<.01, Physical and Material Factors, r(391) = .56, 

p < .01, Academic Factors, r(391) = .56, p < .01, Personal Factors, r(391) = .60,    

p < .01) have a significant substantial positive relationship with the Educational 

Aspiration.  

Relationship of Quality of Life, Socio Personal Adjustment, and School 

Environment with Educational Aspiration for the Subsample Boys 

 The results of the study revealed that there was a significant substantial positive 

correlation between the dependent variable Educational Aspiration and all the 

three independent variables Quality of Life, r(170) = .54, p < .01, Socio 

Personal Adjustment, r(170) = .49, p < .01, and School Environment, r(170) 

= .59, p < .01 for the subsample boys. 

Relationship of Quality of Life, Socio Personal Adjustment, and School 

Environment with Educational Aspiration for the Subsample Girls 

 There was a significant high positive correlation between the dependent variable 

Educational Aspiration and the independent variable Quality of Life, r(219) 

= .73, p < .01. The variables Socio Personal Adjustment and Educational 

Aspiration were found to be substantially correlated, r(219) = .54, p < .01 and 

the relationship was positive and significant. The relationship between the 

variables School Environment and Educational Aspiration was also highly 

positive and significant, r(219) = .73, p < .01. 

Results of Stepwise Multiple Regression Analysis 

 To identify the relevant predictors and their relative efficiency (individual 

and combined contributions) in predicting the criterion variable Educational 

Aspiration for the total sample and the subsamples based on gender, multiple 
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regression analysis using the stepwise method was performed. The following is a 

summary of the findings. 

Relative Efficiency of Predictor Variables in Predicting the Educational 

Aspiration for the Total Sample 

 In the present study, School Environment emerged as the most powerful 

predictor of Educational Aspiration. The coefficient of determination implies 

that 45.5% of the observed variance of the criterion variable Educational 

Aspiration can be explained by the predictor variable School Environment 

and it was significant, F(1, 391) = 326. 70, p < .01. 

 The second variable entered into the regression model was Quality of Life. 

The coefficient of determination implies 52.5% of observed variance of the 

criterion variable Educational Aspiration can be explained by the predictor 

variables School Environment and Quality of Life together and it was 

significant, F(2, 390) = 215.27, p < .01. 

 The last variable entered into the regression model was Socio Personal 

Adjustment. The coefficient of determination implies 53.2% of the observed 

variance of the criterion variable can be explained by the predictor variables 

School Environment, Quality of Life, and Socio Personal Adjustment jointly 

and it was significant, F(3,389) = 147.39, p < .01. 

 The variation in other variables that were left out of this study was 

responsible for the remaining 46.8% of the variation in Educational 

Aspiration. Hence, the linear combination of three significant predictor 

variables (Quality of Life, Socio Personal Adjustment, and School 

Environment) significantly affect Educational Aspiration. 

 Regression coefficients indicated that the three predictor variables—School 

Environment, β = 0.386, p < .01, Quality of Life, β = 0.327, p < .01, Socio 

Personal Adjustment, β = 0.110, p < .01—individually have a significant 
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positive impact on Educational Aspiration. As a result, children who have 

high scores for Quality of Life, Socio Personal Adjustment, and School 

Environment, tend to have high Educational Aspiration. 

 The regression equation developed for estimating the Educational Aspiration 

(EA) of children of migrant labourers by the linear combination of 

significant predictors; Quality of Life (QoL), Socio Personal Adjustment 

(SPA), and School Environment (SE) was given by, 

EA = 33.32 + .262 SE + .192 QoL + .082 SPA 

Relative Efficiency of the Dimensions of the Predictor Variables in Predicting the 

Educational Aspiration for the Total Sample 

 In the present study, the Personal Factor dimension of the School 

Environment variable emerged as the most powerful predictor of Educational 

Aspiration. The coefficient of determination implies that 36.7% of the 

observed variance of the criterion variable Educational Aspiration can be 

explained by the Personal Factor dimension of the predictor variable School 

Environment and it was significant, F(1, 391) = 227.04, p < .01. 

 The second dimension of the predictor variables entered into the regression 

model was Physical Health. The coefficient of determination implies that 

48.2% of the observed variance of the criterion variable, Educational 

Aspiration, can be explained by the dimensions, Personal Factors and 

Physical Health together, and it was significant, F(2, 390) = 181.72, p  < .01. 

 The third dimension of the predictor variable entered into the regression 

model was Social Relationships. The coefficient of determination implies 

that 51.8% of the observed variance of the criterion variable, Educational 

Aspiration, can be explained by the dimensions, Personal Factors, Physical 

Health, and Social Relationships combinedly, and it was significant, F(3,389) 

= 139.08, p < .01. 
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 The fourth dimension of the predictor variable entered into the regression 

model was Physical and Material Factors. The coefficient of determination 

implies that 53.9% of the observed variance of the criterion variable, 

Educational Aspiration, can be explained by the dimensions, Personal 

Factors, Physical Health, Social Relationships, and Physical and Material 

Factors combinedly, and it was significant, F(4,388) = 113.31, p < .01. 

 The fifth dimension of the predictor variable entered into the regression 

model was Living Environment. The coefficient of determination implies 

that 55.5% of the observed variance of the criterion variable, Educational 

Aspiration, can be explained by the dimensions, Personal Factors, Physical 

Health, Social Relationships, Physical and Material Factors, and Living 

Environment combinedly, and it was significant, F(5,387) = 96.45, p < .01. 

 The sixth dimension of the predictor variable entered into the regression 

model was Personal Adjustment. The coefficient of determination implies 

that 56.3% of the observed variance of the criterion variable, Educational 

Aspiration, can be explained by the dimensions, Personal Factors, Physical 

Health, Social Relationships, Physical and Material Factors, Living 

Environment, and Personal Adjustment combinedly, and it was significant, 

F(6,386) = 83.0, p < .01. 

 The dimensions, Psychological State, Social Adjustment, and Academic 

Factors were excluded, and they were not entered as significant predictors of 

Educational Aspiration for the total sample. 

 Regression coefficients indicated that the six dimensions of the predictor 

variables, Personal Factors, β = 0.267, p < .01, Physical Health, β = 0.169, p 

< .01, Social Relationships, β = 0.113, p < .01, Physical and Material 

Factors, β = 0.167, p < .01, Living Environment, β = 0.167, p < .01, and 

Personal Adjustment, β = 0.112, p < .01, individually have a significant 
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positive impact on Educational Aspiration. As a result, children who have 

high scores for the dimensions Personal Factors, Physical Health, Social 

Relationships, Physical and Material Factors, Living Environment, and 

Personal Adjustment, tend to have high Educational Aspiration. 

 The regression equation developed for estimating the Educational Aspiration 

of children of migrant labourers by the linear combination of significant 

dimensions of the predictors; Personal Factors (PF), Physical Health (PH), 

Social Relationships (SR), Physical and Material Factors (PMF), Living 

Environment (LE), and Personal Adjustment (PA) was given by,  

  EA= 32.00 + .641 PF + .525 PH + .187 SR + .263 PMF + .397 LE + .172 PA. 

Relative Efficiency of the Predictor Variables in Predicting the Educational 

Aspiration for the Subsample Boys 

 In the present study, School Environment emerged as the most powerful 

predictor of Educational Aspiration. The coefficient of determination implies 

that 35% of the observed variance of the criterion variable Educational 

Aspiration can be explained by the predictor variable School Environment 

and it was significant, F(1, 170) = 91.67, p < .01, for the subsample boys. 

 The second variable entered into the regression model was Quality of Life. 

The coefficient of determination implies 43.7% of observed variance of the 

criterion variable Educational Aspiration can be explained by the predictor 

variables School Environment and Quality of Life together and it was 

significant, F(2, 169) = 65.71, p < .01, for the subsample boys. 

 The variable Socio Personal Adjustment was excluded from the model, and it 

was not entered as a significant predictor of Educational Aspiration for the 

subsample boys. 

 The variation in other variables that were left out of this study was 

responsible for the remaining 56.3% of the variation in Educational 
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Aspiration. Hence, the linear combination of two significant predictor 

variables (Quality of Life, and School Environment) significantly affects the 

Educational Aspiration of the migrant boys. 

 Regression coefficients indicated that the two predictors, School Environment, 

β = 0.427, p < .01, and Quality of Life, β = 0.338, p < .01, individually have a 

significant positive impact on Educational Aspiration. As a result, migrant 

boys, who have high scores of Quality of Life, and School Environment, tend 

to have high Educational Aspiration. 

 The regression equation developed for estimating the Educational Aspiration 

(EA) of children of migrant labourers by the linear combination of 

significant predictors; Quality of Life (QoL), and School Environment (SE) 

was given by,  

EA = 37.36 + .320 SE + .217 QoL. 

Relative Efficiency of the Predictor Variables in Predicting the Educational 

Aspiration for the Subsample Girls 

 In the present study, Quality of Life emerged as the most powerful predictor 

of the Educational Aspiration. The coefficient of determination implies that 

54.4% of the observed variance of the criterion variable Educational 

Aspiration can be explained by the predictor variable Quality of Life and it 

was significant, F(1, 219) = 261.35, p < .01, for the subsample girls. 

 The second variable entered into the regression model was School 

Environment. The coefficient of determination implies 61% of observed 

variance of the criterion variable Educational Aspiration can be explained by 

the predictor variables School Environment and Quality of Life together and 

it was significant, F(2, 218) = 170.18, p < .01, for the subsample girls. 

 The variable Socio Personal Adjustment was excluded, and it was not entered 

as a significant predictor of Educational Aspiration for the subsample girls. 
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 The variation in other variables that were left out of this study was 

responsible for the remaining 39% of the variation in Educational Aspiration. 

Hence, the linear combination of two predictor variables (Quality of Life, 

and School Environment) significantly affects the Educational Aspiration of 

the migrant girls. 

 Regression coefficients indicated that the two predictors, Quality of Life, β = 

0.414, p < .01, and School Environment, β = 0.413, p < .01, individually have 

a significant positive impact on Educational Aspiration. As a result, migrant 

girl students who have high scores of Quality of Life, and School 

Environment, tend to have high Educational Aspiration. 

 The regression equation developed for estimating the Educational Aspiration 

(EA) of children of migrant labourers by the linear combination of 

significant predictors, Quality of Life (QoL), and School Environment (SE) 

was given by,  

EA = 38.087 + .238 QoL + .271 SE. 

Tenability of Hypotheses 

 Based on the findings of the study, the tenability of the hypotheses stated for 

the present study was examined. This section includes information about the 

tenability of the hypotheses. 

1.  There will be significant difference in the mean scores of Quality of Life of 

children of migrant labourers in Kerala between the samples of boys and 

girls. 

 The findings of the study revealed that there exists a significant 

difference in the mean scores of Quality of Life between boy and girl children 

of migrant labourers in Kerala. Hence, the first hypothesis is fully 

substantiated. 
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2.  There will be significant difference in the mean scores of Socio Personal 

Adjustment of children of migrant labourers in Kerala between the samples 

of boys and girls. 

 The findings of the study revealed that there exists no significant 

difference in the mean scores of Socio Personal Adjustment between boy and 

girl children of migrant labourers in Kerala. Hence, the second hypothesis 

is rejected.  

3.  There will be significant difference in the mean scores of School 

Environment of children of migrant labourers in Kerala between the samples 

of boys and girls. 

 The study's findings showed that there was a significant difference in 

the mean School Environment scores between boy and girl children of migrant 

labourers in Kerala. Hence, the third hypothesis is fully substantiated. 

4.  There will be significant difference in the mean scores of Educational 

Aspiration of children of migrant labourers in Kerala between the samples of 

boys and girls. 

 The findings of the study revealed that there was no significant 

difference in the mean scores of Educational Aspiration between boy and girl 

children of migrant labourers in Kerala. Hence, the fourth hypothesis is 

rejected.  

5.  There will be significant difference in the mean scores of dimensions of 

Quality of Life (Physical Health, Psychological State, Social Relationships, 

and Living Environment) of children of migrant labourers in Kerala between 

the samples of boys and girls. 

 The findings of the study revealed that there exists a significant 

difference in the mean scores of all four dimensions of Quality of Life; 
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Physical Health, Psychological State, Social Relationships, and Living 

Environment between boy and girl children of migrant labourers in Kerala. 

Hence, the fifth hypothesis is fully substantiated. 

6.  There will be significant difference in the mean scores of dimensions of 

Socio Personal Adjustment (Social Adjustment and Personal Adjustment) of 

children of migrant labourers in Kerala between the samples of boys and 

girls. 

 The findings of the study revealed that there was no significant 

difference in the mean scores of Personal Adjustment between boy and 

girl children of migrant labourers in Kerala. However, a significant 

difference exists in the mean scores of Social Adjustment between the 

sample of boys and girls. Hence, the sixth hypothesis is partially 

substantiated. 

7.  There will be significant difference in the mean scores of dimensions of 

School Environment  (Personal and Material Factors, Academic Factors, and 

Personal Factors of the School Environment) of children of migrant 

labourers in Kerala between the samples of boys and girls. 

 The findings of the study revealed that there exists a significant 

difference in the mean scores of all three dimensions (Personal and Material 

Factors, Academic Factors, and Personal Factors of the School Environment) 

between the boy and girl children of migrant labourers in Kerala. Hence, the 

seventh hypothesis is fully substantiated. 

8.  There will be significant difference in the mean scores of dimensions of 

Educational Aspiration (Available support and assistance, Parents’ views and 

support regarding education, Pupils’ effort to attain educational goal, Pupils’ 

views regarding values and benefits of education, and Reality of aspired goal) 
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of children of migrant labourers in Kerala between the samples of boy and 

girl. 

 The findings of the study revealed that there exists no significant 

difference in the mean scores of all five dimensions of Educational 

Aspiration (Available support and assistance, Parents’ views and support 

regarding education, Pupils’ effort to attain educational goal, Pupils’ views 

regarding values and benefits of education, and Reality of aspired goal) 

between boy and girl children of migrant labourers in Kerala. Hence, the 

eighth hypothesis is rejected. 

9.  There will be significant relationship between the independent variables 

(Quality of Life, Socio Personal Adjustment, and School Environment) and 

the dependent variable (Educational Aspiration) for the total sample. 

 Results of the correlation analysis revealed that there was a 

significant and substantial positive relationship between the variables Quality 

of Life and Educational Aspiration, Socio Personal Adjustment and 

Educational Aspiration and School Environment and Educational Aspiration 

for the total sample. Hence, the ninth hypothesis is fully substantiated. 

10. There will be significant relationship between the independent variables 

(Quality of Life, Socio Personal Adjustment, and School Environment) and 

the dependent variable (Educational Aspiration) for the subsample of boys 

and girls. 

 Results of the correlation analysis for the subsample of boys revealed 

that there was a significant and substantial positive relationship between the 

variables Quality of Life and Educational Aspiration, Socio Personal 

Adjustment and Educational Aspiration and School Environment and 

Educational Aspiration. The results of the correlation analysis for the 
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subsample girls also revealed that there exists a significant and substantial 

positive relationship between the variables  Quality of Life and Educational 

Aspiration, Socio Personal Adjustment and Educational Aspiration and 

School Environment and Educational Aspiration. Hence, the tenth 

hypothesis is fully substantiated. 

11. There will be significant relationship between the dimensions of the 

independent variables (Physical Health, Psychological State, Social 

Relationships, Living Environment, Personal Adjustment, Social Adjustment, 

Physical and Material Factors, Academic Factors, and Personal Factors) and 

the dependent variable (Educational Aspiration) for the total sample. 

 Results of the correlation analysis revealed that there was a 

significant and substantial positive relationship between the dimensions of 

the independent variables and the dependent variable, i.e., Physical Health 

and Educational Aspiration, Psychological State and Educational Aspiration, 

Social Relationships and Educational Aspiration, Living Environment and 

Educational Aspiration, Personal Adjustment and Educational Aspiration, 

Social Adjustment and Educational Aspiration, Physical and Material 

Factors and Educational Aspiration, Academic Factors and Educational 

Aspiration, and Personal Factors and Educational Aspiration. Hence, the 

eleventh hypothesis is fully substantiated. 

12. Quality of Life, Socio Personal Adjustment, and School Environment will be 

the significant predictors in predicting the Criterion variable, Educational 

Aspiration of children of migrant labourers for the total sample. 

 The results of multiple regression analysis revealed that the 

Educational Aspiration of children of migrant labourers can be significantly 
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predicted by Quality of Life, Socio Personal Adjustment, and School 

Environment for the total sample. School Environment was found to be the 

most significant predictor for the total sample, followed by Quality of Life 

and Socio Personal Adjustment. Hence, the twelfth hypothesis is fully 

substantiated. 

13. Quality of Life, Socio Personal Adjustment, and School Environment will be 

the significant predictors in predicting the Criterion variable, Educational 

Aspiration of children of migrant labourers for the subsample of boys and girls. 

 The results of multiple regression analysis revealed that the 

Educational Aspiration of children of migrant labourers can be significantly 

predicted by Quality of Life and School Environment for the subsample 

based on gender. School Environment was found to be the most significant 

predictor for the subsample of boys and for the subsample of girls, Quality of 

Life was found to be the most significant predictor. For both the subsamples 

of boys and girls, Socio Personal Adjustment was not a significant predictor 

of Educational Aspiration. Hence, the thirteenth hypothesis is partially 

substantiated. 

14. The relative efficiency of predictor variables (individual and combined) will 

be significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the total sample. 

 The results of multiple regression analysis showed that the individual 

and combined contributions of predictor variables in predicting Educational 

Aspiration were significant for the total sample. Hence, the fourteenth 

hypothesis is fully substantiated. 

15. The relative efficiency of predictor variables (Quality of Life and School 

Environment) (individual and combined) will be significant in predicting the 
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criterion variable Educational Aspiration of children of migrant labourers for 

the subsample of boys and girls. 

 The results of multiple regression analysis showed that the 

individual and combined contributions of predictor variables—Quality of 

Life and School Environment—in predicting Educational Aspiration were 

significant for the subsample of boys and girls and the predictor variable, 

Socio Personal Adjustment was not significant and excluded from the 

regression model. Hence, the fifteenth hypothesis is partially 

substantiated. 

16. The dimensions of the predictor variables (Physical Health, Psychological 

State, Social Relationships, Living Environment, Personal Adjustment, 

Social Adjustment, Physical and Material Factors, Academic Factors, and 

Personal Factors) will be the significant predictors in predicting the criterion 

variable Educational Aspiration of the children of migrant labourers for the 

total sample. 

 The results of multiple regression analysis revealed that the 

Educational Aspiration of children of migrant labourers can be 

significantly predicted by Physical Health, Social Relationships, Living 

Environment, Personal Adjustment, Physical and Material Factors, and 

Personal Factors. Psychological State, Academic Factors, and Social 

Adjustment were excluded from the total sample. Hence, the sixteenth 

hypothesis is partially substantiated. 

17. The relative efficiency of the dimensions of the predictor variables (Physical 

Health, Psychological State, Social Relationships, Living Environment, 

Personal Adjustment, Social Adjustment, Physical and Material Factors, 

Academic Factors, and Personal Factors) (individual and combined) will be 
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significant in predicting the criterion variable Educational Aspiration of 

children of migrant labourers for the total sample. 

 Multiple regression analysis results showed that the individual and 

combined contributions of the dimensions of the predictor variables – Physical 

Health, Social Relationships, Living Environment, Personal Adjustment, 

Physical and Material Factors, and Personal Factors– in predicting Educational 

Aspiration were significant for the total sample. Psychological State, 

Academic Factors, and Social Adjustment were excluded from the model. 

Hence, the seventeenth hypothesis is partially substantiated. 

Conclusions 

 The findings of the present study made the investigator derive the following 

conclusions.  

 From the study's major findings, it can be inferred that there exists a gender 

difference in the Quality of Life of children of migrant labourers in Kerala, as in the 

studies of Louzado et al. (2021). The study also revealed that all four dimensions of 

Quality of Life—physical health, psychological state, social relationships, and living 

environment—also had a gender difference. The high mean scores were associated 

with the girl sample. It can be deduced that girls have a higher Quality of Life than 

boys. This result was contrary to those of Bonsaksen (2012), Lee et al. (2020), Fodor 

et al. (2011), and Chraif and Dumitru (2015), which claim that women have lower 

levels of Quality of Life than men. Moirangthem and Ojha (2022) report more 

specifically that gender-related factors influence specific areas of QoL, such as girls 

scoring less in physical and psychological factors, whereas scoring better than boys 

in social relationship and environment areas. This conclusion and the findings of the 

current research were somewhat consistent. 

 The findings of the study also revealed that there was no gender difference in 

the Socio Personal Adjustment of children of migrant labourers, as in the studies of 
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Chowhan and Ravees (2019) and Thakur (2021). But the findings of the study 

conducted by Raj and Singaravelu (2019) were contrary to the present study. The 

personal adjustment dimension of the variable also does not have any gender 

difference, agreeing with the results of the study conducted by Wang and Zhang 

(2015). but the social adjustment dimension has a gender difference and a high mean 

score was associated with girl students, which was contrary to the results of the 

study conducted by Kaur et al. (2022) but agrees with the studies of Lalima and 

Prasad (2019) and Lee et al. (2009). 

 For the variable School Environment, there was a gender difference in the 

mean scores for the sample of children of migrant labourers in Kerala, and all its 

dimensions—physical and material factors, academic factors, and personal factors—

showed gender differences. A high mean score was associated with girl students, as 

in the studies of Buckley et al. (2003), and Bhat and Joseph (2019). This result was 

contrary to those of Kuperminc et al. (1997), Amemiya and Wang (2018), and Jia et 

al. (2009). They claim from their studies that there was no gender difference in the 

perceived School Environment of students. 

 The findings of the study also indicated that in the case of children of migrant 

labourers,  there was no gender difference in Educational Aspiration, and all five 

dimensions also showed any gender difference, as in the studies of Prajapati and Desai 

(2019), and Blackhurst and Auger (2008). But this result does not agree with those of 

Rampino and Taylor (2013) or Kumbhakarn (2011). Marini and Greenberger (1978), 

Gutman et al. (2014). These studies indicated that there was a gender difference in the 

Educational Aspiration of students. Most of the studies claim that girl students have 

more educational as well as occupational aspirations than boys. 

 The results of the correlation analysis indicated that for all three independent 

variables—the Quality of Life, Socio Personal Adjustment, and School 

Environment—there exists a substantially positive relationship with Educational 
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Aspiration. This result was contrary to those of Attas et al. (2021), who found that 

there was no relationship between Quality of Life and Educational Aspiration. But a 

study by Ameer et al. (2022) was in line with the findings of the present study. 

Rajkonwar et al. (2014) found in their study that there was no relationship between 

Adjustment and Educational Aspiration. But the findings of the study by Kulkarni 

and Nagamani (2019) agree with the result of the present study. As in the present 

study, Gupta et al. (2017), and Plucker (1998) found that the relationship between 

School Environment and Educational Aspiration was significant and positive. The 

findings of the study also revealed that there was a significant positive relationship 

between Quality of Life, Socio Personal Adjustment, School Environment, and 

Educational Aspiration for both boys and girls in the subsample. 

 Multiple regression analysis in the stepwise method revealed that all three 

predictor variables—the Quality of Life, Socio Personal Adjustment, and School 

Environment—can predict the Educational Aspiration of children of migrant 

labourers in Kerala. Among these variables, the School Environment was 

identified as the most powerful predictor of Educational Aspiration. The results of 

the study by Edgerton et al. (2011) support the findings of the present study that 

Quality of Life can predict Educational Aspiration. Kulkarni and Nagamani 

(2019), Ray and Elliott (2006), Holliman et al. (2018), DeRosier and Lloyd 

(2010), and Tamannaeifar et al. (2019) agree with the conclusion of the present 

study that the adjustment can predict Educational Aspiration. But the result of the 

study by Watley (1965) was contrary to the present one. The studies of Gupta and 

Bashir (2017), Bashir and Kaur (2017), Martina and Anthony (2019), Ali et al. 

(2014), and Maxwell et al. (2017) were in line with the result that School 

Environment can predict Educational Aspiration. For the boys in the subsample, 

the School Environment was the best predictor of Educational Aspiration, 

followed by Quality of Life. For the girl sample, Quality of Life was the best 

predictor of Educational Aspiration, followed by the School Environment. It can 
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be noted that Socio Personal Adjustment was outside the model for both the boy 

and girl subsamples. 

 It was evident from the study that the School Environment, Quality of Life, 

and Socio Personal Adjustment can have an impact on the Educational Aspiration of 

children of migrant labourers. Therefore, the ruling authority and other stakeholders 

should take the initiative to promote an affable school climate, an elevated Quality 

of Life, and excellent Socio Personal adjustment. 

Limitations of the Study 

 There was a probability of some limitations in every study despite all efforts 

to guarantee accuracy and generalisability. The following limitations for the current 

investigation are noted: 

1. Only 393 samples were taken for the study because of the COVID-19 

pandemic outbreak.  

2. The dependent variable's dimension-wise analysis was not tried. It 

would take an excessively long investigation by doing a dimension-wise 

analysis of the dependent variable. Therefore, the investigator decided 

against performing a dimension-wise analysis of the dependent variable. 

3. Statistical Package for Social Sciences (SPSS) was used to analyse the 

data. The constraints of performing analysis using premade software 

packages would make it impossible to take into account the particular 

needs of the study. The investigator was limited to using the tools and 

features included in the software programme. 

4. Only upper primary school students from government and aided schools 

were included in the population of the study. Due to practical 

considerations, the sample of the study was limited to seven districts in 

Kerala: Kasargod, Kozhikode, Malappuram, Thrissur, Palakkad, 

Ernakulam, and Idukki. 
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5. Parental Attitude was discovered to be a significant factor when 

taking into account the children of migrant labourers' Educational 

Aspiration. However, the investigator was unable to gather information 

from the parents of the migrant students because of the language barrier. 

6. The mother state-wise analysis of the data was intended, but it proved 

challenging due to the general data sheet's imprecise information given 

by the sample. 

7. The only categorical variable used was gender. Because there was not 

enough sample available for the other categorical analysis of the study, 

factors like location, types of management, etc. could not be included. 

 Amidst these limitations, the investigator has confidence that the study is 

authentic and will yield precise findings that can be applied generally. The 

investigator also anticipates that the results of the present study will give the 

governmental and non-governmental agencies the information they need to 

support children of migrant labourers in their educational endeavours. 

Suggestions for Further Research 

 The current study sheds light on the psychosocial factors that affect the 

Educational Aspiration of children of migrant labourers in Kerala. More areas need 

to be explored in order to gain a broader range of information regarding the 

education of children of migrant labourers. This field of study has numerous 

avenues for further investigation. The scope of the present study may even be 

broadened by related studies, making more generalisations possible. Following are 

some suggestions for additional research activities: 

1. A study using qualitative approaches such as participant observation, in-

depth interviewing, focus group discussions, etc. can be conducted to explore 

the educational problems of children of migrant labourers in a new light. 
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2. A study that focuses on the educational problems and challenges faced by the 

children of migrant workers will be more relevant to stakeholder groups in 

taking the necessary steps to address those problems.  

3. A detailed study may be conducted including more independent variables that 

are relevant like motivation, self-efficacy, parental attitude towards education, 

self-regulation, learning styles, etc. for a comprehensive awareness of the 

factors impacting the Educational Aspiration of children of migrant labourers. 

4. Researchers can create and test the effectiveness of instructional packages 

and interventions designed specifically for children of migrant labourers to 

help them learn without a language barrier. 

5. A comprehensive policy analysis study of provisions for migrant labourers 

and their children can be done to find out the gaps in implementing them. 

6. Investigate what happens to migrant children's educational achievement and 

aspirations as they grow older and pursue further education, longitudinal 

research may be carried out. 

7. Similar studies can be conducted by measuring achievement instead of 

Educational Aspiration and socio-familial and economic variables rather than 

psychosocial variables. 

8. Taking high-migrant child populated schools as a case, a case study 

investigation can be conducted to find out the needs of the institution, 

teachers, and peers to successfully integrate children of migrant labourers in 

the new environment. 

9. Studies may be conducted to find out how the same psychosocial factors 

affect the Educational Aspiration of children with special needs and other 

groups. 

10. Using different samples, such as secondary school students and students at 

the higher secondary level, similar research can be carried out. 



Chapter  6 
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RECOMMENDATIONS 

 Any research aims to improve society by advancing knowledge through the 

development of scientific theories, concepts, and ideas. The aim of educational 

research is to advance educational practices by creating new knowledge about the 

teaching-learning environment. The ultimate goal of every educational study or 

research can be accomplished by making changes to an existing system or by 

developing new ones. This intention guided the direction of the present investigation. 

The educational implications of the study merged with the recommendations are 

presented in the following section. 

 The migrant community is a necessary component of modern Kerala society. 

People who are migrants experience social inequity and discrimination, much like 

all other marginalised groups. Living in a place that is geographically, culturally, 

and linguistically distinct from their origins poses a variety of difficulties for their 

offspring as well. The education of children of migrant labourers is a burning 

problem, and it requires quick attention. The present study examined how certain 

psychosocial factors affected the Educational Aspirations of migrant labourers' 

children in Kerala. The scope of the study also included identifying predictors of 

Educational Aspiration and their relative efficiency in predicting the Educational 

Aspiration of children of migrant labourers.  

 The study revealed that the selected psychosocial variables - Quality of Life, 

Socio Personal Adjustment, and School Environment - can affect Educational 

Aspiration, and these variables can also significantly predict the Educational 

Aspiration of children of migrant labourers in Kerala. Based on the findings of the 

study, the investigator has proposed some practical measures for enhancing the 

Educational Aspiration of children of migrant labourers, and hence, their educational 

status. 
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Educational Aspiration: A Leading Light to Reach Educational Success 

The greater failure is not the child who doesn't reach the stars, but the child 

who has no stars that they feel they are reaching for - Brown (2007). 

 The process of creating one's educational path begins with the development 

of Educational Aspirations. They are characterised as speculative declarations and 

convictions about students' goals for the future, like the educational level they desire 

to achieve. The results of the study revealed that the percentage of students with 

high Educational Aspirations is very low. For the subsample of boys, it is lower than 

that of the students with low and average Educational Aspirations. So, to improve 

Educational Aspiration, the following measures can be taken: 

 School authorities, teachers, PTAs, NGO volunteers, government authorities, 

etc. can effectively take the initiative to impart the value, need, and importance of 

education to migrant children as well as to their parents. For that purpose, awareness 

classes and special interventions for both parents and children can be arranged. 

Setting educational goals and raising Educational Aspirations of migrant children 

can be accomplished through motivational classes that include inspirational story 

narrations, the screening of biography documentaries and films of admirable and 

successful people, role-playing of famous people, and so on. Awareness classes 

should be given to the parents of children of migrant labourers to make them aware 

of the importance of education and the need to educate their children. Classes on 

educational rights and opportunities, career guidance, and counselling should be 

held for children of migrant labourers, with participation from their parents. For 

children of migrant labourers to learn effectively and enthusiastically, they should be 

given adaptable learning materials and methods. Inspiring and innovative learning 

materials should be available in all schools to help migrant students achieve their 

full potential through effective and cutting-edge technological development. 
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Improving School Environment: A Way to Facilitate Educational Aspiration 

 The study revealed that the School Environment is a significant predictor of 

Educational Aspiration. There are very few students who have a high positive 

perception of their School Environment and the School Environment has a 

substantial positive relationship with Educational Aspiration. So improving the 

School Environment is necessary to enhance Educational Aspiration among children 

of migrant labourers. The school's infrastructure and surroundings should be 

examined in order to accommodate multicultural students and consider providing all 

students with a high-quality education. School authorities and teachers should 

encourage a multilingual, multicultural environment in schools to support migrant 

students. Encourage healthy peer interactions and competitions. Adopt a teaching 

method that every child in the class can follow and consider the needs of children 

who have language difficulties. Encouraging collaborative practices among students 

can lead to a more engaged class of students. Providing positive reinforcement to 

promote a strong classroom culture, setting high academic goals among students, 

building positive relationships with students, allowing students to choose and 

consider their interests, being open to feedback, creating rules and expectations, 

providing flexibility, reviewing classroom procedures, etc. by teachers can 

contribute to a more positive School Environment.  

 The best approach to incorporating children of migrant labourers is for 

teachers to be creative with their curriculum, selecting topics that reflect the 

diversity of the children's cultural identities and experiences. This can help them 

gain confidence and pride in their home states while also providing valuable 

learning opportunities for their classmates.  

 The personal factor dimension of the School Environment is a significant 

predictor of Educational Aspiration. Student interactions and relations and students’ 

feelings are the important elements of this dimension. So school authorities should 
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take good care to ensure good relations among students and also between students 

and teachers. With the support of educational volunteers and school counsellors, 

help children of migrant labourers maintain good mental health and solve personal 

difficulties. 

 The physical and material factor dimension of the School Environment is 

also a significant predictor of Educational Aspiration. So, for students to sustain 

their Educational Aspirations and foster a sense of self-motivation to achieve 

academic success, adequate opportunities for career counselling and motivation 

classes should be made available. School authorities should take the initiative to 

enrol children of migrant labourers along with native children. Regularly conduct 

PTA gatherings to discuss strategies for improving the learning environment and 

resolving issues. Take initiatives to conduct cultural festivals and food festivals, 

and encourage students to celebrate the festivals of other states, ensuring the 

participation of children of migrant labourers and providing an opportunity for 

cultural interaction to grow, which will help to develop self-confidence and a 

sense of worth among children of migrant labourers. Native students and their 

parents should be given awareness classes to promote the inclusion of children of 

migrant labourers in schools and society. Other language books should be 

available in libraries as well.  

Improving Quality of Life: A Way to Improve Educational Aspiration  

 Quality of Life is identified as the second strongest predictor of Educational 

Aspiration in the present study. Quality of Life shows a significant positive 

relationship with Educational Aspiration. The majority of students under study have 

average or low levels of Quality of Life. So, by improving the Quality of Life of 

students, Educational Aspirations can be enhanced. The government and other 

relevant authorities should take the initiative to provide basic living conditions for 
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migrant families and their children. The study also revealed that the dimensions of 

Quality of Life, physical health, social relationships, and living environment - can 

significantly predict Educational Aspiration. The facilities, including proper housing 

with sanitation and hygiene, water, road, and traffic facilities, issuing migration 

cards with migration details and family details, membership in social protection 

schemes, ensuring minimum wages, providing financial support and concessions in 

fees and taxes, ensuring protection from any kind of harassment or exploitation, etc., 

should be ensured by the government. 

 The different government initiatives like the Interstate Migrant Workers 

Welfare Scheme, health cards for the migrant labourers, skill development institutes 

and the Kerala Academy of Skill Excellence (KASE), the Migrant Suraksha Project, 

etc. should be properly implemented and ensure the participation and enrolment of 

each migrant labourer. Give them awareness classes in their mother tongue about 

their constitutional rights with the help of volunteers. 

 Promote the participation of migrant families in various gatherings like PTA 

meetings, Gramasabhas, Ayalkoottam, Kudumbasree, and Kshemanidhi, and ensure 

the participation of children of migrant labourers in excursions, study tours, field 

visits, balasabhas, school club activities, arts and sports festivals in schools, school 

parliament, NSS, SPC, Red Cross, Little Kites, and Scouts. 

 The government and non-governmental organisations (NGOs) should take 

steps to provide literacy programmes for migrant families. Migrant workers can 

improve their communication skills and become more aware of their rights and 

responsibilities, as well as the rights of their children, by being educated. They can 

prevent exploitation and can make a better living. Educating parents can improve the 

Quality of Life for children of migrant labourers, allowing them to pursue their 

educational goals. 
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 The psychological state dimension of Quality of Life also has a significant 

relationship with Educational Aspiration. So, in order to improve the psychological 

state of children of migrant labourers, counselling classes must be given. It can be 

done through Anganwadies, school counselling cells, or other special programmes 

initiated by the social justice department or the child justice department. School 

teachers and educational volunteers can give them mental support by regularly 

discussing their problems and barriers. 

Improving Socio Personal Adjustment: A Way to Improve Educational 

Aspiration  

 The study observed that Socio Personal Adjustment has a significant positive 

relationship with Educational Aspiration. By improving Socio Personal Adjustment, 

we can enhance the Educational Aspirations of children of migrant labourers. 

Provide adequate counselling sessions to improve socio personal adjustment and 

identify the problems of migrant labourers' children. Teachers and students should 

maintain a good and healthy relationship with the children of migrant labourers. 

Teachers and social workers should attempt to ensure the participation of children of 

migrant labourers in social programmes, which will help them grow relationships in 

society. Children who require more support to resolve adjustment problems can be 

helped with clinical interventions like psychotherapy, family therapy, peer-group 

counselling, etc. A child gains superior problem-solving, communication, and stress-

management skills by employing cognitive behavioural techniques in psychotherapy. 

Making the necessary changes in the family is frequently the emphasis of family 

therapy. It could involve enhancing interpersonal relationships and family 

interactions. Additionally, it could strengthen family members' support. 

Interpersonal and social abilities are developed through peer-group counselling 

approach. These three methods can effectively be made used in supporting migrant 

students. 
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 To help migrant students, the government should foster an environment 

where services like guidance and counselling can function both in schools and in 

the community. To address the problems of socially disadvantaged students, all 

learning centres must be provided with the necessary facilities. Gibbian (1993) 

says that the social problem of one generation is the psychological problem of the 

next generation (Iqbal et al., 2013). So, any intervention to support the children of 

migrant labourers should start with their family itself. Give social support and 

security to the families of migrant labourers to improve their social as well as 

personal adjustment. 

General Recommendations Based on the Results of Unstructured Interviews 

Conducted among Teachers 

 Most of the teachers experienced linguistic problems while interacting with 

the children of migrant labourers, and they are irregular in classes. At the time of the 

literature analysis, the investigator found that the dropout rate of children of migrant 

labourers is high. So special training programmes must be conducted for literate 

parents and children and parents must be trained in the local language. It is better to 

integrate children of migrant labourers into mainstream classes from the start of their 

academic careers than enrol them first in preparatory language programmes and 

delay enrollment in mainstream courses. Language training is important, but it 

should be provided in addition to, not in place of, regular coursework. Language 

training must begin at the preschool or Anganwadi level, with the help of special 

trainers. Children of migrant labourers who enrol in a state school may find 

Malayalam to be a difficult language. The Samagra Shiksha Kerala district office in 

Kozhikode proposed to start the "Meethi Malayalam" project to aid in language 

learning through Hindi with the help of teachers experienced in Malayalam and 

Hindi. Such projects should be implemented throughout Kerala. 
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 The state literacy mission authority started a literacy programme for migrant 

labourers named Changathi. As part of the initiative, the literacy mission authority 

holds five hours of classes each week. For this, study centres made up of five to ten 

clusters have been established. Hamari Malayalam is a textbook exclusively for 

migrants. This programme began in the Ernakulam district and has since spread to 

eleven other districts. Nonetheless, the vast majority of migrant workers do not 

benefit from this programme. Stakeholders should make diligent efforts to 

effectively implement this type of programme. 

 Roshni is a project that aims to educate the children of migrant workers in 

Ernakulam district. With the support of the district Panchayath, education 

department, SSA, and NGOs, the district administration launched the Roshni 

programme to improve the social participation and educational performance of 

children of migrant labourers. The project uses a strategy of code-switching using 

special packages and extra early hours of about 90 minutes before the morning 

classes to help children of migrant labourers become proficient in Malayalam, 

English, and Hindi languages. This method can be adopted by all other districts in 

Kerala. 

 To mainstream underprivileged children and give them training in their 

languages, special training centres have been established by SSA Ernakulam. 

Educational volunteers are chosen to give the children of migrant labourers 

specialised instruction in their languages. SSA Ernakulam has educational 

volunteers in Bengali, Oriya, and Hindi. This practice can be followed by every 

other district in Kerala to help children of migrant labourers with language training 

and retention in schools. 

 The Education Guarantee Scheme and Alternative and Innovative 

Education programmes for the education of out-of-school children, which are part 
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of the SSA programme, are also applicable to children of migrant labourers. This 

programme includes provisions for temporary hostels and residential camps for 

the children of seasonal migrants, work-site schools at the sites where migrant 

families are employed, a programme for educational volunteers, the use of 

migration cards to track migrant labour children, the participation of non-

governmental organisations in the mapping of migration and the facilitation of 

children of migrant labourers' education, etc. This programme must be properly 

implemented in each district to aid the children of migrant labourers' education. 

 Other Sarva Shikaha Kerala programmes like the Parental Awareness 

Programme, Shaam Ka Milan, Special Module Preparation for migrants, training of 

educational volunteers, collaboration with social workers, Kudumbasree volunteers, 

Asha workers, and NSS volunteers for enrolling children of migrant labourers, etc. 

Should be properly implemented for the education of children of migrant labourers. 

 NPE 2020 envisions that alternative and innovative education centres will be 

established in collaboration with civil society to ensure that children of migrant 

labourers and other children who drop out of school due to various circumstances 

are re-enrolled. Realising this concept of alternative and innovative education 

centres will be extremely beneficial in meeting the diverse educational needs of 

children of migrant labourers.  

Conclusions 

 A lot of programmes and policies are framed for migrant labourers and their 

children. But they are not systematically implemented. The facilities envisioned in 

each programme and policy will help the children of migrant labourers get access to 

quality education and improve their Educational Aspirations. Only by integrating 

conscious efforts from the part of the government, social workers, NGOs, school 

authorities, teachers, and other stakeholders can help the education of the children of 
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migrant labourers. Providing a positive and safe School Environment, a healthy 

living environment, and favourable circumstances, as well as treating them with 

courtesy and respect, providing opportunities and guidance, and assisting them in 

recognising their worth and confidence, will enhance their Educational Aspirations, 

and achieve success in life.  
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\nÀt±-i-§Ä:--- 

Xmsg ]d-bp¶ tNmZy-§Ä {i²m-]qÀÆw hmbn¨v Fgp-tX-­n-S¯v Fgp-XpI. 

D -̄c-§Ä sImSp-¯n-«p-Ån-S¯v icn-bmb D -̄c-¯n-s\-Xnsc icn AS-bmfw CSp-I. 
 

1. t]cv:.................................................................................................................. 2. B¬Ip«n/s]¬Ip-«n  

3. hbkv:........... 4. ¢mkv: ........... 4. kvIqÄ/Øm]-\w.......................................................................... 

5. IpSpw-_mw-K-§-sf-Ip-dn-̈ pÅ hnhcw Xmsg [1] apXÂ [9] hsc-bpÅ tImf-§-fnÂ kqNn-̧ n-

¡m-hp-¶-XmWv. AXnÂ Bh-iy-apÅ tImf-̄ nÂ icn [] AS-bm-f-s -̧Sp-̄ p-I. 
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6. ho«nse BsI AwK-§-fpsS F®w: ................................................................. 

7. ktlm-Z-c-§-fpsS F®w   : .................................................................. 

8. P·-Øew (Native Place)  : ............................................................................................... 

9. F{X-hÀj-ambn ChnsS Xma-kn-¡p¶p: ........................................................................................ 

10. Adn-bm-hp¶ `mj-IÄ: ........................................................................................................................ 
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(DRAFT-Malayalam)  
 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
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\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 
Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘tbmPn-¡p¶p’, ‘hntbm-Pn-¡p¶p’, ‘A`n-{]m-b-anÃ’ 
F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 
tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 
{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 
kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-
bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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p¶

p 
1. sshZypXnkuI-cyt¯mSp IqSn-b-XmWv Rm³ Xma-kn-¡p¶ Øew    

2. Fsâ hoSn\v Npäp-]mSpw F\n¡v Ifn-¡m-\m-h-iy-amb Øew e`y-
am-Wv 

   

3. hr¯n-lo-\-amb Npäp-]m-Sn-emWv Rm³ Xmakn-¡p-¶-Xv     

4. Ønc-ambn acp-¶p-IÄ D]-tbm-Kn-¡p¶ hyàn-IÄ Fsâ ho«n-ep-­v    

5. kÀ¡mÀ ]²-Xn-I-fn-eqsS hoSn-\pÅ kuIcyw e`n-¨n-«p-­v    

6. Akp-J-§Ä hcp-t¼mÄ aXn-bmb NnInÕ F\n¡v e`n-¡m-dp-­v    

7. ssZ\w-Zn\ Imcy-§Ä¡m-h-iy-amb DuÀPw F\n-¡p-­v    

8. aäp-Å-hsc At]-£n¨v Rm³ s]«¶p £oWn-X-\m-hp-¶p    

9. F\n¡v CS-¡nS¡v Akp-J-§Ä hcm-dp-­v    

10. F\n¡v Fsâ CjvS-{]-Imcw k©-cn-¡p-hm³ km[n-¡p-¶p    

11. BtcmKy]-c-amb Rm³ hfsc Xmgv¶ \ne-bn-em-Wv    

12. hnhn[ t£a-]-²-Xn-I-fn-eqsS `£-W-km-a-{Kn-IÄ e`n-¡m-dp­v    
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13. ho«n-ep-Å-h-cpsS AkpJw Fsâ Pohn-Xs¯ {]Xn-Iq-e-ambn 
_m[n-¡m-dp-­v 

   

14. Fsâ kl-]m-Tn-I-fp-ambn F\n¡v \Ã _Ô-am-Wp-ÅXv    

15. Bh-iy-amb hn{iaw F\n¡v e`n-¡p-¶p-­v    

16. ]T\w Dt]-£n¨v tPmen sN¿p-hm³ ho«p-ImÀ \nÀ_-Ô-¡m-dp­v    

17. kvIqfnepw ho«nepw F\n-¡p -X-cp¶ tPmen-IÄ Gähpw \¶mbn 
sNbvXp XoÀ¡m-dp-­v 

   

18. IpSn-¡m³ ip²-amb Pew R§Ä¡p e`y-amWv    

19. H¶n\pw sImÅm-¯-h-\mWv Rm³ F¶p tXm¶m-dp-­v    

20. aäp-Å-hsc At]-£n¨v F\n¡v kuµcyw Ipd-hm-sW¶p tXm¶m-
dp-­v 

   

21. Rm³ hr¯n-tbm-sS-bmWv Ft¸mgpw \S-¡m-dp-Å-Xv    

22. Fsâ ho«n-ep-Å-hÀ¡v ChnsS tdj³ImÀUpw thmt«gvkv ImÀUpw 
D­v 

   

23. aäp Ip«n-IÄ Ft¶mSv Iq«p-Iq-SmsX Hgn-hm-¡p-¶-Xmbn tXm¶m-dp-­v    

24. Fs¶ Imc-W-§Ä IqSmsX aäp Ip«n-IÄ ]cn-l-kn-¡p-¶-Xmbn 
tXm¶m-dp-­v 

   

25. So¨À Fs¶ {i²n-¡m-Xn-cn-¡p-t¼mÄ So -̈tdmSv tZjyw tXm¶m-dp-­v    

26. F\n¡v CjvS-a-Ãm¯ Bfp-Isf A{I-an-¡m³ tXm¶m-dp-­v    

27. Fsâ {]iv\-§Ä a\-kn-em¡n klm-bn-¡p¶ Hcp-]mSv Iq«p-ImÀ 
F\n-¡p-­v 

   

28. F\n¡v kw -̀hn-¡p¶ FÃm Imcy-§fpw \Ã-Xn-\m-sW¶ hnizmkw 
F\n-¡p­v  

   

29. FÃm-hcpw kvt\l-t¯mSpw kulr-Z-t¯mSpw IqSn Ft¶mSv 
s]cp-am-dm-dp-­v 

   

30. ho«nepw ¢mknepw Rm³ FÃm-hÀ¡pw {]nb-s¸-«-h-\m-Wv F¶v 
tXm¶m-dp­v 

   

31. kaq-l-¯nse DbÀ¶ ]Z-hn-I-fnÂ F¯n-t -̈cm³ Ign-bpw F¶v 
F\n¡v hniz-k-ap-­v  

   

32. F\n¡v kÀ¡mcnÂ \n¶pw ]T-\-¯n-\m-h-iy-amb kvtImfÀjn-¸v 
e`n-¡p-¶p­v 

   

33. Fsâ Pohn-X-co-Xn-bnepw kwkvIm-c-̄ nepw Rm³ A`n-am-\n-¡p-¶p    

34. kXy-¯n\pw BZÀi-§Ä¡pw th­n Rm³ \ne-sIm-Åm-dp-­v    
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35. Fsâ Adn-hn\pw hnizm-k-§Ä¡pw A\p-k-cn-¨m-Wv Fsâ {]hÀ 
¯-\-§Ä 

   

36. Fsâ ho«p-ImÀ¡v kÀ¡m-cnÂ\n¶pw C³jq-d³kv ]cn-c£ e`n-
¡p-¶p­v 

   

37. aäp-Å-hsc AÔ-ambn ]n³Xp-S-cmsX Rm³ F\n¡v icn-bmbn 
tXm¶p¶ Imcy-§-fnÂ Dd¨p \nÂ¡m-dp-­v 

   

38. ]Tn-¡m³ F\n¡v hfsc CjvS-am-Wv    

39. ¢mknÂ GIm-{K-X-tbm-Sp-IqSn Ccn-¡m³ F\n¡v km[n-¡m-dp-­v    

40. ]T-\-{]-hÀ¯-\-§Ä Rm³ hfsc {i²-tbm-Sp-IqSn sNbvXp-XoÀ 
¡m-dp-­v 

   

41. ]Tn- -̈Im-cy-§Ä HmÀ¯p hbv¡m³ F\n¡v km[n-¡p-¶p    

42. Fsâ FÃm Imcy-§fpw Rm³ ho«p-Im-cp-ambn ]¦p-sh-bv¡m-dp-­v    

43. kaq-l-hp-ambn CS-]-gIn Pohn-¡p-hm³ Rm³ CjvS-s¸-Sp-¶p    

44. Fsâ aXm-Nm-c-§Ä ]n´p-S-cm³ ChnsS kzmX-{´y-ap­v    

45. hoSn\v kam-[m-\-]-c-amb Hc-´-co£w e`y-amWv    

46. _Ôp¡fp-ambn \Ã kvt\l-¯nÂ s]cp-am-dm³ F\n¡v km[n-
¡m-dp-­v 

   

47. \Ã hyàn-I-fp-ambn _Ôw Im¯p kq£n-¡p-¶-XnÂ Rm³ {i²n- 
¡p-¶p 

   

48. s]mXp-]-cn-]m-Sn-I-fnÂ Rm³ ]s¦-Sp-¡m-dp-­v    

49. kaq-l-¯nÂ Fs¶ Hä-s¸-Sp-¯p-¶-Xmbn F\n¡v tXm¶m-dp-­v    

50. AbÂ¡m-cp-ambn F\n¡v hfsc \Ã _Ô-am-Wp-ÅXv    

51. ¢mknse {Kq¸v hÀ¡p-I-fnÂ\n¶pw Fs¶ Hä-s¸-Sp-¯m-dp-­v    

52. kÀ¡m-cnÂ\n¶pw Hcm-\p-Iq-eyhpw F\n¡pw IpSpw-_-¯n\pw e`n-
¡m-dn-Ã 

   

53. \¶mbn `mj Adn-bm-¯Xv aäp-Å-h-cp--ambn CS-]-g-Ip¶Xn\v 
XSkw krjvSn-¡p-¶p 

   

54. Rm³ Xma-kn-¡p¶ hoSv R§-fpsS kz´w AÃ    

55. Fsâ IpSpw-_-¯n\v kz´-ambn `qan-bp-­v    

56. Fsâ ho«p-ImÀ¡v Pohn-¡m-\m-h-iy-amb hcp-am\w D­v    

57. Fsâ CjvS-§Ä¡-\p-k-cn v̈ {]hÀ¯n-¡m-\pÅ kzmX{´yw Fsâ 
ho«p-ImÀ Xmc-dp-­v 
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58. \nb-a-¯nsâ ]cn-c£ F\n¡pw IpSpw-_-¯n\pw e`y-amWv    

59. ico-c-¯n\v ]cn-¡p-]-äp-¶-Xcw ]Wn-I-fnÂ GÀs¸-Sm³ Rm³ \nÀ 
_-Ôn-X-\m-hm-dp-­v 

   

60. kmaq-lnI kpc-£m-]-²-Xn-I-fnÂ Rm³ AwK-am-Wv    

61. t]m£-I-kar²amb `£Ww F\n¡v e`n-¡m-dp­v    

62. F\n¡v Iw]yq-«À/CâÀs\äv kuIcyw e`y-am-Wv    

63. ]{X-§-fnÂ\n¶pw hmb\ime-I-fnÂ\n¶pw hnh-c-§Ä tiJ-cn-
¡m³ F\n¡v km[n-¡p¶p 

   

64. Hcp-]m-Sp-t]-cp-ambn kulrZw Im¯p-kq-£n-¡p-hm³ F\n¡p km[n-
¡p-¶p­v 

   

65. _me-k-̀ -I-fnepw kvIqfnse hnhn[ ¢_p-I-fnepw Rm³ AwK-am-Wv    

66. ]mÀ¡p-I-fnepw aäp s]mXp-I-fn-Ø-e-§-fnepw Rm³ t]mIm-dp-­v     

67. aäp Ip«n-I-tfm-Sp-IqSn hnhn[ Ifn-I-fnÂ Rm³ ]s¦-Sp-¡m-dp-­v    

68. hnt\m-Z-bm-{X-I-fnÂ Rm³ ]s¦-Sp-¡m-dp-­v    

69. ho«n-te¡v F¯n-t -̈cm³ tdmUpw hml-\-ku-I-cyhpw D­v    

70. bm{X sN¿m³  kz´-ambn hml\w R§Ä¡p-­v    

71. N¸p-N-h-dp-Ifpw amen-\y-§fpw hr¯n-bmbn kwkvI-cn-¡m³ kuI-
cy-ap­v 

   

72. Zqc-Ø-e-§-fn-te-¡p-t]mepw ImÂ\-S-bmbn t]mtI­n hcm-dp-­v    

73. Fsâ ho«nÂ ipNnapdnkuIcyw D­v     

74. ipNnapdn kÀ¡mÀ ]²nXn {]Imcw \nÀ½n-¨n-XmWv    

75. F\n¡v ]T\apdnkuIcyw kÀ¡mÀ e`y-am¡n X¶n-«p-­v    

76. kl-]m-Tn-I-fnÂ\n¶pw am\-knI/imco-cnI ]oU\w A\p-`-hn-¡m-
dp-­v 

   

77. A²ym-]-I-cnÂ\n¶pw am\-knI/imco-cnI ]oU\w A\p-`-hn-¡m-
dp-­v 

   

78. sNdnb tXmÂhn-I-fnÂt]mepw henb \ncmi tXm¶m-dp-­v     

79. kvIqfnÂ ]T-\-{]-hÀ¯-\-§-fnÂ GÀs¸-Sp-t¼mÄ DXvIWvT tXm 
¶m-dp-­v 

   

80. Ifn-¡m-\m-h-iy-amb kabw F\n¡v e`n-¡m-dp-­v     

81. Bh-iy-ap-Å-t¸mÄ kl-]m-Tn-I-sfs¶ klm-bn-¡m-dp-­v     

82. Fsâ kz´w Imcy-§Ä sN¿p-¶-Xn-\pÅ kabw F\n¡v In«p-
¶p-­v 
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Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘agree’, ‘undecided’, and ‘disagree’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 

S
l.

 N
o.

 

Statements 
A

gr
ee

 

U
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d
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ed

 

D
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e 

1. The place where I live is with electricity facility    

2. Around my house, I have enough space to play    

3. I live in an unsanitary environment    

4. I have people in my house who use medicines regularly    

5. Housing facilities have been provided through government 
schemes 

   

6. I get adequate treatment and medical facilities when I get sick    

7. I have enough energy for everyday things    

8. I get tired sooner than others in activities    

9. I get sick from time to time    

10. I can travel as I wish    

11. My health is very low    

12. Food items are available through various welfare schemes    

13. The illness of my family members affects my life negatively    
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14. I have a good relationship with my classmates    

15. I am getting much rest as I needed    

16. My family forces me to drop out of my studies and go to work    

17. I do my best work at school and at home    

18. Clean water is available for us to drink    

19. I feel like I'm good for nothing    

20. I feel less beautiful than others    

21. I always stay clean    

22. People in my house have a ration card and voters’ cards here    

23. Other children seem to avoid me    

24. I feel like other children make fun of me for no reason    

25. I get angry with the teacher when the teacher does not pay at-
tention to me 

   

26. I tend to attack people I don't like    

27. I have many friends who understand my problems and help me    

28. I have faith that everything that happens to me is for good    

29. Everyone treats me with love and friendship    

30. At home and in class, I feel loved by all    

31. I believe that I can reach high positions in society    

32. I am getting a scholarship from the government    

33. I am proud of my lifestyle and culture    

34. I stand for truth and ideals    

35. My actions are according to my knowledge and beliefs    

36. My family is getting insurance coverage from the government    

37. I do not blindly follow others in what I feel is right    

38. I like to study very much    

39. I can study with concentration in class    

40. I do my studies very carefully    
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41. I can memorise what I studied    

42. I share all my matters with my family    

43. I like to live harmoniously with society    

44. I am free to follow my religious beliefs here    

45. My house has a peaceful atmosphere    

46. I am able to treat relatives with good love    

47. I care about maintaining relationships with good people    

48. I attend public events    

49. I often feel isolated in society    

50. I have a very good relationship with my neighbours    

51. I feel isolated from group work in class    

52. My family and I do not get any benefits from the government    

53. Not knowing the language well creates a barrier to interacting 
with others 

   

54. The house I live in is not our own    

55. My family owns land    

56. My family has enough income to live on    

57. My family gives me the freedom to do what I want    

58. The protection of the law is available to me and my family    

59. I am forced to engage in work that injures my body    

60. I am a member of social security schemes    

61. I get nutritious food    

62. I have a computer/internet facility available    

63. I can gather information from newspapers and libraries    

64. I am able to maintain friendships with many people    

65. I am a member of ‘Balasabhas’ and various clubs at school    

66. I go to parks and other public places    

67. I participate in various activities with other children    
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68. I have the opportunity to take part in excursions    

69. There is road and vehicle access to reach my house    

70. We have our own vehicle to travel    

71. There is a facility for the clean disposal of garbage for us    

72. I have to go on foot even to distant places    

73. There is a toilet facility in my house    

74. The toilet is built as per the government scheme    

75. I have been provided a study room facility by the government    

76. I experience mental and physical abuse from my classmates    

77. Suffers mental and physical abuse from teachers    

78. Even small defeats can cause great disappointment for me    

79. Feeling anxious while engaging in academic activities at 
school 

   

80. I get enough time to play    

81. I help my classmates when needed    

82. I find time to do my own things    
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\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 

Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘tbmPn-¡p¶p’, ‘hntbm-Pn-¡p¶p’, ‘A`n-{]m-b-anÃ’ 

F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 
tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 

{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 

kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-

bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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1. Fsâ hoSn\v Npäp-]mSpw F\n¡v Ifn-¡m-\m-h-iy-amb Øew e`y-
am-Wv 

   

2. Ønc-ambn acp-¶p-IÄ D]-tbm-Kn-¡p¶ hyàn-IÄ Fsâ ho«n-ep-
­v 

   

3. Akp-J-§Ä hcp-t¼mÄ aXn-bmb NnInÕ F\n¡v e`n-¡m-dp-­v    

4. F\n¡v CS-¡nS¡v Akp-J-§Ä hcm-dp-­v    

5. Fsâ kl-]m-Tn-I-fp-ambn F\n¡v \Ã _Ô-am-Wp-ÅXv    

6. Bh-iy-amb hn{iaw F\n¡v e`n-¡p-¶p-­v    

7. kvIqfnepw ho«nepw F\n-¡p -X-cp¶ tPmen-IÄ Gähpw \¶mbn 
sNbvXp XoÀ¡m-dp-­v 

   

8. IpSn-¡m³ ip²-amb Pew R§Ä¡p e`y-amWv    

9. H¶n\pw sImÅm-¯-h-\mWv Rm³ F¶p tXm¶m-dp-­v    
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10. aäp-Å-hsc At]-£n¨v F\n¡v kuµcyw Ipd-hm-sW¶p tXm¶m-
dp-­v 

   

11. aäp Ip«n-IÄ Ft¶mSv Iq«p-Iq-SmsX Hgn-hm-¡p-¶-Xmbn tXm¶m-dp-­v    

12. Fs¶ Imc-W-§Ä IqSmsX aäp Ip«n-IÄ ]cn-l-kn-¡p-¶-Xmbn 
tXm¶m-dp-­v 

   

13. Fsâ {]iv\-§Ä a\-kn-em¡n klm-bn-¡p¶ Hcp-]mSv Iq«p-ImÀ 
F\n-¡p-­v 

   

14. F\n¡v kw`-hn-¡p¶ FÃm Imcy-§fpw \Ã-Xn-\m-sW¶ hnizm 
kw F\n-¡p­v 

   

15. FÃm-hcpw kvt\l-t¯mSpw kulr-Z-t¯mSpw IqSn Ft¶mSv 
s]cp-am-dm-dp-­v 

   

16. ho«nepw ¢mknepw Rm³ FÃm-hÀ¡pw {]nb-s¸-«-h-\m-Wv F¶v 
tXm¶m-dp­v 

   

17. kXy-¯n\pw BZÀi-§Ä¡pw th­n Rm³ \ne-sIm-Åm-dp-­v    

18. ]Tn-¡m³ F\n¡v hfsc CjvS-am-Wv    

19. ]T-\-{]-hÀ¯-\-§Ä Rm³ hfsc {i²-tbm-Sp-IqSn sNbvXp-
XoÀ¡m-dp-­v 

   

20. ]Tn- -̈Im-cy-§Ä HmÀ¯p hbv¡m³ F\n¡v km[n-¡p-¶p    

21. Fsâ FÃm Imcy-§fpw Rm³ ho«p-Im-cp-ambn ]¦p-sh-bv¡m-dp-­v    

22. Fsâ aXm-Nm-c-§Ä ]n´p-S-cm³ ChnsS kzmX-{´y-ap­v    

23. hoSn\v kam-[m-\-]-c-amb Hc-´-co£w e`y-amWv    

24. _Ôp¡fp-ambn \Ã kvt\l-¯nÂ s]cp-am-dm³ F\n¡v km[n-
¡m-dp-­v 

   

25. s]mXp-]-cn-]m-Sn-I-fnÂ Rm³ ]s¦-Sp-¡m-dp-­v    

26. kaq-l-¯nÂ Fs¶ Hä-s¸-Sp-¯p-¶-Xmbn F\n¡v tXm¶m-dp-­v    

27. AbÂ¡m-cp-ambn F\n¡v hfsc \Ã _Ô-am-Wp-ÅXv    

28. kÀ¡m-cnÂ\n¶pw Hcm-\p-Iq-eyhpw F\n¡pw IpSpw-_-¯n\pw e`n-
¡m-dn-Ã 

   

29. \¶mbn `mj Adn-bm-¯Xv aäp-Å-h-cp-S-ambn CS-]-g-Ip¶Xn\v 
XSkw krjvSn-¡p-¶p 

   

30. Rm³ Xma-kn-¡p¶ hoSv R§-fpsS kz´w AÃ    

31. Fsâ ho«p-ImÀ¡v Pohn-¡m-\m-h-iy-amb hcp-am\w D­v    

32. t]m£-I-kar²amb `£Ww F\n¡v e`n-¡m-dp­v    
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33. F\n¡v Iw]yq-«À/CâÀs\äv kuIcyw e`y-am-Wv    

34. Hcp-]m-Sp-t]-cp-ambn kulrZw Im¯p-kq-£n-¡p-hm³ F\n¡p 
km[n-¡p-¶p­v 

   

35. _me-k-̀ -I-fnepw kvIqfnse hnhn[ ¢_p-I-fnepw Rm³ AwK-am-Wv    

36. ]mÀ¡p-I-fnepw aäp s]mXp-I-fn-Ø-e-§-fnepw Rm³ t]mIm-dp-­v    

37. hnt\m-Z-bm-{X-I-fnÂ Rm³ ]s¦-Sp-¡m-dp-­v    

38. ho«n-te¡v F¯n-t -̈cm³ tdmUpw hml-\-ku-I-cyhpw D­v    

39. bm{X sN¿m³  kz´-ambn hml\w R§Ä¡p-­v    

40. N¸p-N-h-dp-Ifpw amen-\y-§fpw hr¯n-bmbn kwkvI-cn-¡m³ kuI- 
cy-ap­v 

   

41. Ifn-¡m-\m-h-iy-amb kabw F\n¡v e`n-¡m-dp-­v    

42. Bh-iy-ap-Å-t¸mÄ kl-]m-Tn-I-sfs¶ klm-bn-¡m-dp-­v    

 

 

 



Appendix E 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT   

SCALE ON QUALITY OF LIFE  
 

(FINAL-English)  
 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
Professor Research Scholar 
 

Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘agree’, ‘undecided’, and ‘disagree’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
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Statements 
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D
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e 

1. Around my house, I have enough space to play    

2. I have people in my house who use medicines regularly    

3. I get adequate treatment and medical facilities when I get sick    

4. I get sick from time to time    

5. I have a good relationship with my classmates    

6. I am getting much rest as I needed    

7. I do my best work at school and at home    

8. Clean water is available for us to drink    

9. I feel like I'm good for nothing    

10. I feel less beautiful than others    

11. Other children seem to avoid me    

12. I feel like other children make fun of me for no reason    

13. I have many friends who understand my problems and help me    

14. I have faith that everything that happens to me is for good    

15. Everyone treats me with love and friendship    
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16. At home and in class, I feel loved by all    

17. I stand for truth and ideals    

18. I like to study very much    

19. I do my studies very carefully    

20. I can memorise what I studied    

21. I share all my matters with my family    

22. I am free to follow my religious beliefs here    

23. My house has a peaceful atmosphere    

24. I am able to treat relatives with good love    

25. I attend public events    

26. I often feel isolated in society    

27. I have a very good relationship with my neighbours    

28. My family and I do not get any benefits from the government    

29. Not knowing the language well creates a barrier to interacting 
with others 

   

30. The house I live in is not our own    

31. My family has enough income to live on    

32. I get nutritious food    

33. I have a computer/internet facility available    

34. I am able to maintain friendships with many people    

35. I am a member of ‘Balasabhas’ and various clubs at school    

36. I go to parks and other public places    

37. I have the opportunity to take part in excursions    

38. There is road and vehicle access to reach my house    

39. We have our own vehicle to travel    

40. There is a facility for the clean disposal of garbage for us    

41. I get enough time to play    

42. My classmates help me when I needed    



Appendix F 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT   

SOCIO PERSONAL ADJUSTMENT SCALE  
(DRAFT-Malayalam) 

 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
Professor Research Scholar 
 

\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 
Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘FÃm-bvt¸mgpw, ‘Nne-t¸m-sgms¡’, ‘Hcn-¡epanÃ’ 
F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 
tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 
{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 
kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-
bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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Part A 

1. 
Fs¶ GÂ¸n-¡p¶ GXp tPmenbpw Rm³ IrXy-X-tbmsS 
sNbvXp-XoÀ¡m-dp-­v 

   

2. 
Fsâ kl-]m-Tn-IÄ Fs¶-¡mÄ Ign-hp-Å-h-cm-sW¶v tXm¶m-
dp-­v 

   

3. 

F\n¡v ]cn-N-b-an-Ãm-¯-h-tcmSpw A[n-Im-c-Øm-]-\-§-fnÂ Ccn-
¡p-¶-h-tcmSpw A\m-bmkw kwkm-cn-¡m³ F\n¡v km[n-¡m-dp-
­v 

   

4. 
Fsâ Bh-iy-§fpw A`n-{]m-b-§fpw Xpd¶p ]d-bm³ F\n¡v 
aSn-bm-Wv 

   

5. 
aäp-Å-hÀ Fs¶ a\-kn-em-¡msX Hä-s¸-Sp-¯p-¶-Xmbn tXm¶m-
dp-­v 

   

6. 
aäp-Å-h-cpsS hnaÀi-\-§-fnÂ icn-bpt­m F¶v Rm³ Nn´n-
¡m-dp-­v 

   

7. 
F\n¡v CjvS-apÅ Imcy-§Ä sN¿m-\pÅ kzmX{´yw ho«p-
ImÀ Xcm-dp-­v 
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8. 
aäpÅ Ip«n-IÄ¡v ]pd-¯p-t]m-Ip-¶-Xn\pw Ifn-¡p-¶-Xn\pw 
Fs¶-¡mÄ kzmX{´yw e`n-¡m-dp-­v 

   

9. 
¢mknÂ kz´w A`n-{]m-b-§fpw Bi-b-§fpw {]I-Sn-¸n-¡m³ 
A[ym-]-IÀ k½-Xn-¡m-dn-Ã 

   

10. 
aäpÅ Bfp-IÄ Fsâ Imcy-¯nÂ A\m-h-iy-ambn CS-s]-Sp-¶-
Xmbn tXm¶m-dp-­v 

   

11. 
Fsâ CjvS-̄ n-\-\p-k-cn v̈ ]Tn-¡m\pw Ifn-¡m-\p-apÅ kzmX 
{´yw F\n¡v In«m-dp-­v 

   

12. 
¢mknse {Kq¸v {]hÀ¯-\-§-fnÂ Rm³ GXv {Kq¸nÂ 
{]hÀ¯n-¡Ww F¶p Xocp-am-\n-¡p-¶Xv A[ym-]-I-cm-Wv 

   

13. 
aäp-Å-hÀ Fsâ A`n-{]m-b-§Ä¡v hne sImSp-¡m-¯-Xp-t]mse 
tXm¶m-dp-­v 

   

14. 
¢mknÂ aäp-Ip-«n-IÄ¡v In«p¶ A{Xbpw ]cn-K-W\ F\n¡v 
In«m-dn-Ã 

   

15. 
{Kq¸v {]hÀ¯-\-§-fnÂ aäp-Ip-«n-IÄ F¶ eoUÀ Bbn Xnc-
sª-Sp-¡m-dp-­v 

   

16. aäp-Å-hÀ Ft¶mSv acym-Z-tbm-Sp-IqSn s]cp-am-dm-dp-­v    

17. 
A[ym-]-IÀ¡pw amXm-]n-Xm-¡Ä¡pw Fsâ Ign-hp-I-fnÂ ]cn-
]qÀW-ambn hnizm-k-ap-­v 

   

18. 
kl-]m-Tn-IÄ Fs¶ ]pÑ-t¯m-Sp-IqSn ImWp-¶-Xmbn tXm¶m-dp-
­v 

   

19. aäpÅ Ip«n-I-fp-ambn Rm³ Ffp-¸-¯nÂ Iq«p-Iq-Sm-dp-­v    

20. 
Fsâ Iq«p-ImÀ¡pw {]nb-s¸-«-hÀ¡pw th­n klm-b-§Ä 
sNbvXp-sIm-Sp-¡m³ F\n-¡n-jvS-am-Wv 

   

21. 
Rm³ IqsS-bp-ÅXv aäp Ip«n-IÄ¡v CjvS-an-Ãm-¯-Xmbn tXm¶m-
dp-­v 

   

22. 
AbÂ¡mcpw ]cn-N-b-ap-Å-hcpw Ft¶mSv kvt\l-t¯msS s]cp- 
am-dm-dp-­v 

   

23. 
Iq«p-Im-cp-sSbpw AbÂ¡m-cp-sSbpw ho«nse BtLmj ]cn-]m-
Sn-I-fnÂ Fs¶ £Wn-¡m-dn-Ã 

   

24. 
¢mknepw ho«nepw ]e-t¸mgpw GIm-´X A\p-`-h-s¸-Sp-¶-Xmbn 
tXm¶m-dp-­v 

   

25. 
AÀln-¡p¶ kvt\lhpw _lp-am-\hpw F\n¡v kvIqfnÂ 
\n¶pw e`n-¡m-dn-Ã 

   

26. 
Fsâ A`n-{]m-b-§Ä Xpd-¶p -]-d-ªmÂ aäp-Å-hÀ ]cn-l-
kn¡pw F¶p `b-s¸-Sp-¶p 
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27. 
ho«nse tamiw kml-N-cy-§Ä ImcWw Iq«p-Imsc Rm³ 
ho«nÂ sIm­p-h-cm-dn-Ã 

   

28. aäp-Å-hÀ Fsâ a\-kns\ thZ-\n-¸n¡pw hn[w s]cp-am-dm-dp-­v    

29. 
{Kq¸v {]hÀ¯-\-§-fnÂ ]s¦-Sp-¡p-¶Xv F\n¡v Akz-kvXX 
D­m-¡p-¶p 

   

30. 
Cu kaq-l-¯n\p tbmPn-¡m¯h\mWp Rm³ F¶p tXm¶m-
dp-­v 

   

Part B 

31. 
kvIqfnepw aän-S-§-fnepw Rm³ kabIrXyX ]men-¡m³ {ian-
¡m-dp-­v 

   

32. FÃm-h-tcmSpw acym-Z-tbm-Sp-IqSn s]cp-am-d-W-sa¶p Rm³ Icp-Xp-¶p    

33. 
]nSn-¡-s¸-SnsÃ¶p Dd-¸p-s­-¦nepw IÅw sN¿p-¶Xv sXäm 
Wv F¶p Rm³ hniz-kn-¡p-¶p 

   

34. {]mb-am-b-hsc _lp-am-\n-¡Ww F¶p tXm¶m-dn-Ã    

35. 
Ft¶mSv tZjy-s -̧Sp-¶-h-tcmSv Xncn¨pw AXp-t]m-se-bmWv Rm³ 
s]cp-am-dp-¶-Xv 

   

36. 
kz´w Bh-iy-§Ä¡mbn Im¯p-\nÂ¡p-¶Xv _p²n-ap-«mbn 
tXm¶m-dp-­v 

   

37. kvIqfnse \nb-a-§Ä ]men-¡m³ _p²n-ap«p tXm¶m-dp-­v    

38. 
hnP-bn-¡p-¶-hsc GXp kµÀ`-¯nepw A`n-\-µn-¡-sW¶v Rm³ 
Icp-Xp¶p 

   

39. ]cn-N-b-an-Ãm¯ Bfp-I-tfmSpw am\y-ambn CS-]-g-Im-dp-­v    

40. Bh-iy-apÅ kµÀ`-§-fnÂ aäp-Å-hsc Rm³ klm-bn-¡m-dp-­v    

41. s]mXpth-Zn-I-fnÂ kwkm-cn-¡m³ _p²n-ap«p tXm¶m-dp-­v    

42. aäp-Å-h-cpsS hnjaw a\-kn-em¡n Ahsc Biz-kn-¸n-¡m-dp-­v    

43. 
Fsâ B{K-l-§Ä¡v XSkw \n¶mÂ Fsâ aXm-]n-Xm-¡sf 
Rm³ [n¡cn-¡m-dp-­v 

   

44. F\n¡v CjvS-a-Ãm¯ Ip«n-Isf Rm³ D]-{Z-hn-¡m-dp-­v    

45. A[ym-]-IÀ in£n-¨mÂ Ah-tcmSv i{XpX tXm¶m-dp-­v    

46. Fs¶ D]-{Z-hn-¡p-¶-h-tcmSv £an¨v {]iv\w Hgn-hm-¡m-dp-­v    

47. aäp Ip«n-I-tfmSv Ft¸mgpw hg-¡n-Sm-dp-­v    

48. 
A[ym-]-IÀ hg¡p ]d-bp-t¼mÄ kvIqÄ \in-¸n-¡-sW¶p 
tXm¶m-dp-­v 

   

49. ho«nse AwK-§Ä X½nÂ kvt\l-t¯m-sS-bmWv Ign-bp-¶Xv    

50. ktlm-Z-c-§-fp-ambn Rm³ ]e-t¸mgpw hgn-¡n-Sm-dp-­v    
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51. 
Ah[n Zn\-§-fnÂ ho«n-en-cn-¡p-¶Xv F\n¡v hfsc hnc-k-ambn 
tXm¶m-dp-­v 

   

52. 
amXm-]n-Xm-¡fpw ktlm-Z-c-§fpw Fsâ ]T-\-Im-cy-¯nÂ {i²n-
¡m-dp-­v 

   

53. ho«p-Im-cp-sam v̄ Ah[n Zn\-§-fnÂ hnt\m-Z-bm-{X-IÄ t]mIm-dp-­v    

54. 
kvIqfnÂ FÃm Ip«n-I-tfmSpw Rm³ kulr-Z-]-c-ambn s]cp-am-
dm-dp-­v 

   

55. A[ym-]-I-cp-ambn Rm³ ]T-\-Im-cy-§Ä NÀ¨ sN¿m-dp-­v    

56. 
¢mknÂ ]e Ip«n-Ifpw Ft¶mSv Iq«p-Iq-SmsX AI¶p 
\nÂ¡p¶Xmbn tXm¶m-dp-­v 

   

57. 
aäp-Å-h-cpsS IqsS Ccn-¡msX Hä-¡n-cn-¡p-¶-XmWv \Ã-sX¶p 
tXm¶m-dp-­v 

   

58. Nne A[ym-]-Isc `b¶v kvIqfnÂ t]mIm³ aSn tXm¶m-dp-­v    

59. 
ASp-¯-hÀjhpw Cu kvIqfnÂ Xs¶ ]Tn-¡-W-sa¶v B{K-l-
ap-­v 

   

60. 
Nne kl-]m-Tn-I-fpsS s]cp-am-ä-̄ nÂ\n¶pw kvIqfnÂ t]mtI­ 
F¶p tXm¶m-dp-­v 

   

61. 
hnhm-l-§-fnepw aäp BtLm-j-]-cn-]m-Sn-I-fnepw ]s¦-Sp-¡m³ 
F\n¡v CjvS-am-Wv 

   

62. AbÂ¡m-cp-ambn Rm³ kulr-Z-_Ôw kq£n-¡p-¶p    

63. 
]cn-N-b-an-Ãm¯ Bfp-I-tfmSv CS-s]-Smt\m kwkm-cn-¡mt\m 
F\n¡v CjvS-a-Ã 

   

64. 
hoSn-\-Sp-¯pÅ Ip«n-IÄ tami-am-b-Xn-\mÂ Ifn-¡m³ Iq«-cp-
sX¶pw tXm¶m-dp-­v 

   

65. 
Cu \m«nse PohnX coXn-bp-ambn tNÀ¶pt]m-Im³ F\n¡v 
hnjaw tXm¶m-dp-­v 

   

 

 



Appendix G 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT   

SOCIO PERSONAL ADJUSTMENT SCALE  

(DRAFT-English) 
 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
Professor Research Scholar 
 

Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘Always’, ‘Sometimes’, and ‘Never’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
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Part A 

1. I complete any work assigned to me with precision    

2. My classmates seem to be more talented than me    

3. 
I can easily talk to people I don't know and people in positions of au-
thority 

   

4. I hesitate to express my needs and opinions openly    

5. Others seem to isolate me by not understanding me    

6. Rethink if other people's criticisms about me are correct    

7. My family gives me the freedom to do what I like    

8. Other children have more freedom to go out and play than I do    

9. Teachers do not allow to express my own opinions and ideas in class    

10. Other people seem to meddle unnecessarily in my matters    

11. I get the freedom to study and play as I like    

12. 
It is the teachers who decide which group I should work with during 
group activities in class 

   

13. Others seem to not value my opinions    
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14. I don't get the same attention as other students in class    

15. In group activities, other children are often chosen me as the leader    

16. Others treat me with courtesy    

17. Teachers and parents have complete faith in my abilities    

18. My classmates seem to sneer at me    

19. I get along with other children easily    

20. I love doing favours for my friends and loved ones    

21. Other children seem to dislike me when I am with them    

22. Neighbours and acquaintances treat me with love    

23. I am not invited to parties at friends' and neighbours' houses    

24. I often feel lonely in class and at home    

25. I don't get the love and respect I deserve from school    

26. Afraid that others will ridicule me for expressing my opinions    

27. I don't bring my friends home because of the bad conditions at home    

28. Others behave in a way that hurts my mind    

29. Participating in group activities makes me feel uncomfortable    

30. I feel like I do not fit into this society    

Part B 

31. I try to be punctual in school and other places    

32. I believe everyone should be treated with courtesy    

33. 
I believe it is wrong to lie, even if you are sure, you will not be 
caught 

   

34. I feel that elderly people are not supposed to be respected    

35. I do the same to those who are angry with me    

36. Waiting for our own needs seems difficult    

37. Finding it difficult to follow school rules    

38. I think winners should be congratulated in any context    

39. I can interact with strangers politely    

40. I help others when they needed    

41. I find it difficult to speak in public    

42. I can understand the distress of others and comforts them    

43. I defy my parents if they get in the way of my desires    
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44. I bully children I don't like    

45. I feel hostile towards teachers if they punish me    

46. I tend to avoid the problem by forgiving those who hurt me    

47. Always fights with other children    

48. When teachers scold me, I feel like destroying the school    

49. The members of the house live with love    

50. I used to quarrel with my siblings    

51. I get really bored at home during the holidays    

52. My parents and siblings pay attention to my studies    

53. I used to go for pleasure trips during the vacation with my family    

54. I am friendly with all children at school    

55. I discuss academic matters personally with teachers    

56.  Many children in the class seem to be distant from me    

57. I feel like it is better to be alone than to be with others    

58. I feel reluctant to go to school due to the fear of some teachers    

59. I wish to study in this school next year as well    

60. 
I feel that I should not go to school because of the behaviour of some 
classmates 

   

61. I like to attend weddings and other celebrations    

62. I am friendly with my neighbours    

63. I don't like interacting or talking to people, whom I don't know    

64. 
I feel that children near my house are bad so I should not join them to 
play 

   

65. I find it hard to adapt to the way of life in this place    
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\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 
Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘FÃm-bvt¸mgpw, ‘Nne-t¸m-sgms¡’, ‘Hcn-¡epanÃ’ 
F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 
tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 
{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 
kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-
bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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Part A 

1. 
Fs¶ GÂ¸n-¡p¶ GXp tPmenbpw Rm³ IrXy-X-tbmsS sNbv 
Xp-XoÀ¡m-dp-­v 

   

2. 
Fsâ kl-]m-Tn-IÄ Fs¶-¡mÄ Ign-hp-Å-h-cm-sW¶v tXm¶m-
dp-­v 

   

3. 
F\n¡v ]cn-N-b-an-Ãm- -̄h-tcmSpw A[n-Im-c-Øm-]-\-§-fnÂ Ccn-¡p-
¶-h-tcmSpw A\m-bmkw kwkm-cn-¡m³ F\n¡v km[n-¡m-dp-­v 

   

4. 
Fsâ Bh-iy-§fpw A`n-{]m-b-§fpw Xpd¶p ]d-bm³ F\n¡v 
aSn-bm-Wv 

   

5. 
aäp-Å-hÀ Fs¶ a\-kn-em-¡msX Hä-s¸-Sp-¯p-¶-Xmbn tXm¶m-
dp-­v 

   

6. 
aäp-Å-h-cpsS hnaÀi-\-§-fnÂ icn-bpt­m F¶v Rm³ Nn´n-
¡m-dp-­v 
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7. 
aäpÅ Ip«n-IÄ¡v ]pd-¯p-t]m-Ip-¶-Xn\pw Ifn-¡p-¶-Xn\pw 
Fs¶-¡mÄ kzmX{´yw e`n-¡m-dp-­v 

   

8. 
¢mknÂ kz´w A`n-{]m-b-§fpw Bi-b-§fpw {]I-Sn-¸n-¡m³ 
A[ym-]-IÀ k½-Xn-¡m-dn-Ã 

   

9. 
aäpÅ Bfp-IÄ Fsâ Imcy-¯nÂ A\m-h-iy-ambn CS-s]-Sp-¶-
Xmbn tXm¶m-dp-­v 

   

10. 
¢mknse {Kq¸v {]hÀ¯-\-§-fnÂ Rm³ GXv {Kq¸nÂ 
{]hÀ¯n-¡Ww F¶p Xocp-am-\n-¡p-¶Xv A[ym-]-I-cm-Wv 

   

11. 
aäp-Å-hÀ Fsâ A`n-{]m-b-§Ä¡v hne sImSp-¡m-¯-Xp-t]mse 
tXm¶m-dp-­v 

   

12. 
¢mknÂ aäp-Ip-«n-IÄ¡v In«p¶ A{Xbpw ]cn-K-W\ F\n¡v 
In«m-dn-Ã 

   

13. 
{Kq¸v {]hÀ¯-\-§-fnÂ aäp-Ip-«n-IÄ F¶ eoUÀ Bbn Xnc-
sª-Sp-¡m-dp-­v 

   

14. aäp-Å-hÀ Ft¶mSv acym-Z-tbm-Sp-IqSn s]cp-am-dm-dp-­v    

15. 
A[ym-]-IÀ¡pw amXm-]n-Xm-¡Ä¡pw Fsâ Ign-hp-I-fnÂ ]cn-
]qÀW-ambn hnizm-k-ap-­v 

   

16. 
Fsâ Iq«p-ImÀ¡pw {]nb-s¸-«-hÀ¡pw th­n klm-b-§Ä 
sNbvXp-sIm-Sp-¡m³ F\n-¡n-jvS-am-Wv 

   

17. 
Rm³ IqsS-bp-ÅXv aäp Ip«n-IÄ¡v CjvS-an-Ãm-¯-Xmbn tXm¶m-
dp-­v 

   

18. 
AbÂ¡mcpw ]cn-N-b-ap-Å-hcpw Ft¶mSv kvt\l-t¯msS s]cp 
-am-dm-dp-­v 

   

19. 
Iq«p-Im-cp-sSbpw AbÂ¡m-cp-sSbpw ho«nse BtLmj ]cn-]m-
Sn-I-fnÂ Fs¶ £Wn-¡m-dn-Ã 

   

20. 
AÀln-¡p¶ kvt\lhpw _lp-am-\hpw F\n¡v kvIqfnÂ 
\n¶pw e`n-¡m-dn-Ã 

   

21. 
Fsâ A`n-{]m-b-§Ä Xpd-¶p-]-d-ªm³ aäp-Å-hÀ ]cn-lkn¡pw 
F¶p `b-s¸-Sp-¶p 

   

22. 
ho«nse tamiw kml-N-cy-§Ä ImcWw Iq«p-Imsc Rm³ 
ho«nÂ sIm­p-h-cm-dn-Ã 

   



{I
a
. 
\

¼
À

 
 

F
Ã

m-b
vt
¸

mg
pw
 

N
ne

-t
¸

m-s
g
ms

¡
 

H
c
n-¡

-e
p-a

nÃ
 

23. aäp-Å-hÀ Fsâ a\-kns\ thZ-\n-¸n¡pw hn[w s]cp-am-dm-dp-­v    

24. 
Cu kaq-l-¯n\p tbmPn-¡m¯h\mWp Rm³ F¶p tXm¶m-
dp-­v 

   

Part B 

25. 
kvIqfnepw aän-S-§-fnepw Rm³ kabIrXyX ]men-¡m³ {ian-
¡m-dp-­v 

   

26. FÃm-h-tcmSpw acym-Z-tbm-Sp-IqSn s]cp-am-d-W-sa¶p Rm³ Icp-Xp-¶p    

27. 
]nSn-¡-s¸-SnsÃ¶p Dd-¸p-s­-¦nepw IÅw sN¿p-¶Xv sXäm 
Wv F¶p Rm³ hniz-kn-¡p-¶p 

   

28. {]mb-am-b-hsc _lp-am-\n-¡Ww F¶p tXm¶m-dn-Ã    

29. 
Ft¶mSv tZjy-s -̧Sp-¶-h-tcmSv Xncn¨pw AXp-t]m-se-bmWv Rm³ 
s]cp-am-dp-¶-Xv 

   

30. 
kz´w Bh-iy-§Ä¡mbn Im¯p-\nÂ¡p-¶Xv _p²n-ap-«mbn 
tXm¶m-dp-­v 

   

31. 
hnP-bn-¡p-¶-hsc GXp kµÀ`-¯nepw A`n-\-µn-¡-sW¶v Rm³ 
Icp-Xp¶p 

   

32. ]cn-N-b-an-Ãm¯ Bfp-I-tfmSpw am\y-ambn CS-]-g-Im-dp-­v    

33. Bh-iy-apÅ kµÀ`-§-fnÂ aäp-Å-hsc Rm³ klm-bn-¡m-dp-­v    

34. s]mXpth-Zn-I-fnÂ kwkm-cn-¡m³ _p²n-ap«p tXm¶m-dp-­v    

35. aäp-Å-h-cpsS hnjaw a\-kn-em¡n Ahsc Biz-kn-¸n-¡m-dp-­v    

36. Fs¶ D]-{Z-hn-¡p-¶-h-tcmSv £an¨v {]iv\w Hgn-hm-¡m-dp-­v    

37. ho«nse AwK-§Ä X½nÂ kvt\l-t¯m-sS-bmWv Ign-bp-¶Xv    

38. ktlm-Z-c-§-fp-ambn Rm³ ]e-t¸mgpw hgn-¡n-Sm-dp-­v    

39. 
Ah[n Zn\-§-fnÂ ho«n-en-cn-¡p-¶Xv F\n¡v hfsc hnc-k-ambn 
tXm¶m-dp-­v 

   

40. 
amXm-]n-Xm-¡fpw ktlm-Z-c-§fpw Fsâ ]T-\-Im-cy-¯nÂ {i²n-
¡m-dp-­v 

   

41. ho«p-Im-cp-sam v̄ Ah[n Zn\-§-fnÂ hnt\m-Z-bm-{X-IÄ t]mIm-dp-­v    
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42. 
kvIqfnÂ FÃm Ip«n-I-tfmSpw Rm³ kulr-Z-]-c-ambn s]cp-am-
dm-dp-­v 

   

43. A[ym-]-I-cp-ambn Rm³ ]T-\-Im-cy-§Ä NÀ¨ sN¿m-dp-­v    

44. 
¢mknÂ ]e Ip«n-Ifpw Ft¶mSv Iq«p-Iq-SmsX AI¶p \nÂ¡p 
¶Xmbn tXm¶m-dp-­v 

   

45. 
aäp-Å-h-cpsS IqsS Cc-n¡msX Hä-¡n-cn-¡p-¶-XmWv \Ã-sX¶p 
tXm¶m-dp-­v 

   

46. Nne A[ym-]-Isc `b¶v kvIqfnÂ t]mIm³ aSn tXm¶m-dp-­v    

47. 
ASp-¯-hÀjhpw Cu kvIqfnÂ Xs¶ ]Tn-¡-W-sa¶v B{K-l-
ap-­v 

   

48. 
hnhm-l-§-fnepw aäp BtLm-j-]-cn-]m-Sn-I-fnepw ]s¦-Sp-¡m³ 
F\n¡v CjvS-am-Wv 

   

49. AbÂ¡m-cp-ambn Rm³ kulr-Z-_Ôw kq£n-¡p-¶p    

50. 
]cn-N-b-an-Ãm¯ Bfp-I-tfmSv CS-s]-Smt\m kwkm-cn-¡mt\m 
F\n¡v CjvS-a-Ã 

   

51. 
Cu \m«nse PohnX coXn-bp-ambn tNÀ¶pt]m-Im³ F\n¡v 
hnjaw tXm¶m-dp-­v 
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Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘Always’, ‘Sometimes’, and ‘Never’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
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Part A 

1. I complete any work assigned to me with precision    

2. My classmates seem to be more talented than me    

3. 
I can easily talk to people I don't know and people in positions of au-
thority 

   

4. I hesitate to express my needs and opinions openly    

5. Others seem to isolate me by not understanding me    

6. Rethink if other people's criticisms about me are correct    

7. Other children have more freedom to go out and play than I do    

8. Teachers do not allow to express my own opinions and ideas in class    

9. Other people seem to meddle unnecessarily in my matters    

10. 
It is the teachers who decide which group I should work with during 
group activities in class 

   

11. Others seem to not value my opinions    

12. I don't get the same attention as other students in class    

13. In group activities, other children are often chosen me as the leader    



S
l.

 N
o.

 

Statements 

A
lw

ay
s 

S
om

et
im

es
 

N
ev

er
 

14. Others treat me with courtesy    

15. Teachers and parents have complete faith in my abilities    

16. I love doing favours for my friends and loved ones    

17. Other children seem to dislike me when I am with them    

18. Neighbours and acquaintances treat me with love    

19. I am not invited to parties at friends' and neighbours' houses    

20. I don't get the love and respect I deserve from school    

21. Afraid that others will ridicule me for expressing my opinions    

22. I don't bring my friends home because of the bad conditions at home    

23. Others behave in a way that hurts my mind    

24. I feel like I don’t fit into this society    

Part B 

25. I try to be punctual in school and other places    

26. I believe everyone should be treated with courtesy    

27. 
I believe it is wrong to lie, even if you are sure, you will not be 
caught 

   

28. I feel that elderly people are not supposed to be respected    

29. I do the same to those who are angry with me    

30. Waiting for our own needs seems difficult    

31. I think winners should be congratulated in any context    

32. I can interact with strangers politely    

33. I help others when they needed    

34. I find it difficult to speak in public    

35. I can understand the distress of others and comforts them    

36. I tend to avoid the problem by forgiving those who hurt me    

37. The members of the house live with love    

38. I used to quarrel with my siblings    

39. I get really bored at home during the holidays    

40. My parents and siblings pay attention to my studies    

41. I used to go for pleasure trips during the vacation with my family    

42. I am friendly with all children at school    

43. I discuss academic matters personally with teachers    
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44. Many children in the class seem to be distant from me    

45. I feel like it is better to be alone than to be with others    

46. I feel reluctant to go to school due to the fear of some teachers    

47. I wish to study in this school next year as well    

48. I like to attend weddings and other celebrations    

49. I am friendly with my neighbours    

50. I don't like interacting or talking to people, whom I don't know    

51. I find it hard to adapt to the way of life in this place    

 

 

 

 



Appendix J 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT   

SCHOOL ENVIRONMENT SCALE  
(DRAFT-Malayalam)  

 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
Professor Research Scholar 

 

\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 

Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘tbmPn-¡p¶p’, ‘A`n-{]m-b-anÃ’, ‘hntbm-Pn-¡p¶p’ 

F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 

tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 

{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 

kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-

bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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1. 
]T-\kuI-cy-¯n-\mbn ¢mknse _©pw UkvIpw CS-¡nsS 
amän {Iao-I-cn-¡m-dp-­v 

   

2. 
¢mknÂ hnZymÀ°n-IÄ¡pw A[ym-]-I\pw X½nÂ ImWm 
\pw CS-]-g-Im\pw km[n-¡p¶ coXn-bn-emWv ¢mknse ^À 
Wn-¨À {Iao-I-cn-¨n-cn-¡p-¶-Xv 

   

3. 
hnZymÀ°n-I-fpsS ]T-\-]p-tcm-K-Xn-¡-\p-k-cn v̈ ¢mknÂ Ah 
À Ccn-t¡­ Øew {Iao-I-cn-¡m³ A[ym-]-IÀ {i²n-¡m-dp-­v 

   

4. 
¢mknse ^ÀWn- -̈dn\pw ]T-t\m-]-I-c-W-§Ä¡pw Ipd-hp-
s­-¦nÂ Ah-bpsS {Iao-I-c-Ww-hgn ]T-\-¯n-\pÅ XSkw 
\o¡m-dp-­v 

   

5. 
]T-\-{]-hÀ¯-\-§Ä¡v ¢mkvap-dn¡v ]pd-¯pÅ i_vZw 
iey-am-Im-dp-­v 

   

6. 
¢mknse Øew ]cn-an-Xn-¡-\p-k-cn¨v A[ym-]-\-co-Xn-bnÂ 
amäw hcp-¯m³ A[ym-]-IÀ {i²n-¡mdp­v 
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7. 
]T-\-{]-hÀ -̄\-§Ä \S-̄ p-¶-Xn-\m-h-iy-amb hmbphpw shfn-
¨hpw ¢mknÂ e`n-¡m-dp-­v 

   

8. 
]Tn-¡m-\m-h-iy-amb ck-I-c-amb hkvXp-¡Ä kvIqfnÂ 
\n¶pw e`n-¡m-dp-­v 

   

9. ¢mknÂ Xn§n-sR-cp-§n-bn-cp¶v ]Tn-t¡-­n-h-cm-dp­v    

10. kvIqfnÂ kvamÀ«v¢mkv dqap-I-fn-emWv ]T\w \S-¡p-¶-Xv    

11. 
kvIqfnÂ hnZymÀ°n-IÄ¡v _kv kuIcyw GÀs¸-Sp-¯n-bn-
«p-­v 

   

12. 
hr¯n-bp-ÅXpw kuI-cy-§-tfmSpw IqSnb sI«n-S-§-fm-Wv 
kvIqfn-\p-Å-Xv 

   

13. ¢mkvap-dn-IÄ s]mSn-]-S-e-§Ä \nd-ª-Xm-Wv    

14. kvIqfnÂ hnim-e-amb Ifn-Ø-e-ap-­v    

15. 
Ifn-¡m-\m-h-iy-amb kma-{Kn-IÄ (]´v, _mäv, apX-e-bmh) 
kvIqfnÂ e`y-a-Ã 

   

16. kvIqfn-te¡v tdmUpw hml-\-ku-I-cy-§fpw D­v    

17. 
Iw]yq-«À em_pw aäp et_m-d-«-dn-Ifpw ]Tn-¡m³ D]-tbm-K-
s¸-Sp-¯m-dp-­v 

   

18. kvIqfnÂ sse{_-dn-bnÂ \n¶pw ]pkvX-I-§Ä e`n-¡m-dp-­v    

19. hr¯n-bpÅ shÅhpw iuNm-e-b-§fpw kvIqfn-ep-­v    

20. hr¯n-bpÅ D¨-`-£Ww e`n-¡m-dp-­v    

21. 
¢mknÂ IrXy-ambpw hnP-b-I-c-ambpw ]T-\-{]-hÀ¯-\-§Ä 
sNbvXp-XoÀ¡m³ A[ym-]-IÀ {]tXyIw {i²n-¡m-dp-­v 

   

22. 
Ip«n-IÄ¡v a\-kn-em-¡m³ Ffp-̧ -apÅhn[w A[ym-]-IÀ ]mT-
`m-K-§Ä hni-Zo-I-cn¨p Xcp-¶p 

   

23. 
¢mknÂ _lfw h¡p-¶-h-scbpw ]T-\-¯nÂ {i² CÃm-¯-
hscbpw A[ym-]-IÀ X{´]qÀÆw ]T-\-{]-hÀ¯-\-§-fn-te¡v 
\bn-¡p-¶p 

   

24. 
Ip«n-I-fpsS hyXykvX Ign-hn-\-\p-k-cn-¨pÅ {]hÀ¯-\-§Ä 
¢mknÂ ]n³Xp-S-cm-dp-­v 

   

25. 
hnZymÀ°n-I-fpsS Bh-iy-§Ä a\-kn-em¡n Ah-tcmSv s]cp-
am-dm³ A[ym-]-IÀ {i²n-¡m-dp-­v 

   

26. ]T-\-¯nÂ anSp¡-cmb Ip«n-Isf ¢mknÂ h¨p-Xs¶ A`n-    
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\µn-¡m-dp-­v 

27. Ip«n-I-fpsS A`n-{]mbw A[ym-]-IÀ {i²m-]qÀÆw tIÄ¡m-dp-­v    

28. 
]T\w Xr]vXn-I-c-ambpw thK-¯nepw B¡m³ A[ym-]-I³ 
IrXy-amb \n_-Ô-\-IÄ A\p-k-cn-¡m-dp-­v 

   

29. 
]mTy-{]-hÀ¯-\-§-fnÂ A[ym-]-Isc klm-bn-¡m³ 
hnZymÀ°n-IÄ¡v Ah-kcw \ÂIm-dp-­v 

   

30. 
Hmtcm Ip«n-bp-sSbpw ]T-\-\n-e-hmcw Ahsc t_m[y-s¸-Sp-
¯m³ A[ym-]-IÀ CS-¡nsS {ian-¡m-dp-­v 

   

31. 
]mT-`m-K-§Ä¡-\p-k-cn¨v DNn-Xamb ]T-t\m-]-I-c-W-§Ä D]-
tbm-Kn¨v A[ym-]-I³ ]Tn-¸n-¡m-dp-­v 

   

32. 
hnZymÀ°n-IÄ IrXy-k-a-b¯v ¢mknÂ lmP-cm-hm³ A[ym-
]-IÀ \njvIÀjn-¡m-dp-­v 

   

33. 
¢mknÂ Ip«n-IÄ \ni-_vZ-cmbn tIÄhn-¡m-cmbn Ccn-¡p-
¶Xv A[ym-]-IÀ \ncp-Õm-l-s¸-Sp-¯m-dp-­v 

   

34. 
¢mknÂ acym-Z-bn-ÃmsX s]cp-am-dp¶ Ip«n-Isf A[ym-]-I³ 
\nÝbZmÀVy-t¯msS ssIImcyw sN¿m-dp-­v 

   

35. 
Ip«n-IÄ ]ckv]cw klm-bn-¡m-\pÅ a\-ØnXn A[ym-]-
I³ Ah-cnÂ hfÀ¯n FSp-¡m-dp-­v 

   

36. 
A[ym-]-I-sâtbm Nne Ip«n-I-fp-sStbm s]cp-amäwsIm­v 
¢mknÂ ]ncn-ap-dp¡w A\p-`-h-s¸-Sm-dp-­v 

   

37. 
Nne Ip«n-Isf {]tXyI {]m[m-\y-t¯m-sS-bmWv A[ym-]-IÀ 
ImWm-dp-Å-Xv 

   

38. 
Nne ]mT-̀ m-K-§Ä a\-kn-em-¡pw-hn[w A[ym-]-IÀ ]Tn-̧ n-¡m- 
dn-Ã 

   

39. ]co-£-I-fnÂ IrXy-ambn aqey-\nÀWbw \S-¯m-dp-­v    

40. 
A[ym-]-IÀ Hcp-]mSv Krl-]m-T-§Ä \ÂIp-¶-Xn-\mÂ 
sNbvXp Xocm-dn-Ã 

   

41. 
Ip«n-I-fpsS hyXykvX Ign-hp-IÄ¡-\p-k-cn-¨pÅ {]hÀ¯-\-
§Ä ¢mknÂ \S-¯m-dp-­v 

   

42. ]mTy-{]-hÀ¯-\-§Ä hnc-k-ambn tXm¶m-dp-­v    

43. ]T\w F\n¡v kt´m-j-I-c-amb A\p-`-h-am-Wv    

44. ¢mknse Øm\w F\n-s¡mcp {]iv\-ambn tXm¶m-dn-Ã    
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45. ¢mknse Ip«n-I-fp-ambn hgn-¡n-Sm-dp-­v    

46. kvIqfnse Ip«n-IÄ X½nÂ kulr-Z-]-c-amb _Ô-ap-­v    

47. Nne Ip«n-IÄ Iq«p-Iq-SmsX amän-\nÀ¯p-¶-Xmbn tXm¶m-dp-­v    

48. ¢mknÂ A¨-S¡w hfsc Ipd-hm-Wv    

49. 
hg-¡m-fn-I-fmb Ip«n-IÄ ¢mknÂ _l-fhpw hg¡pw D­m-
¡m-dp-­v 

   

50. 
{Kq¸p-I-fmbn Xncnªv ]T-\-{]-hÀ¯-\-§Ä kl-I-c-W-
t¯msS sN¿m-dp­v 

   

51. 
{Kq¸v {]hÀ¯-\-§Ä XpSÀ]-T-\-¯n\v Bß-hn-izmkw \Â 
Ip-¶-Xmbn tXm¶m-dp­v 

   

52. 
kvIqfnÂ\n¶pw hnt\m-Z-bm-{X-IÄ¡pw aäpw sIm­p-t]m-Im-
dp-­v 

   

53. 
]e kµÀ`-§-fnepw kvIqfnÂ Rm³ Hä-s¸-Sp-¶-Xmbn tXm 
¶m-dp-­v 

   

54. kvIqfnse hnhn[ ¢_p-I-fnÂ AwK-ambn {]hÀ¯n-¡m-dp-­v    

55. kvIqfnÂ CS-¡nsS ]nSnF aoän§p-IÄ \S-¯m-dp-­v    

56. kvIqfnÂ Iem-þ-imkv{X taf-IÄ kwL-Sn-¸n-¡m-dp-­v    

57. IrXy-ambn Akw-»n-IÄ \S-¯m-dp-­v    

58. 
So¨ÀamÀ¡pw aäp Ip«n-IÄ¡pw Fs¶ CjvS-a-Ãm-¯-Xmbn 
tXm¶m-dp-­v 

   

59. 
So¨Àamcpw c£n-Xm-¡fpw X½nÂ Ip«n-I-fpsS ]T-\-\n-e-hm-c-
s¯-¡p-dn¨v CS-¡n-S¡v NÀ -̈IÄ \S-¯m-dp­v 

   

60. 
AXym-hiy L«-§-fnÂ Ip«n-Isf aäp Ip«n-Ifpw A[ym-]-
Icpw tNÀ¶v klm-bn-¡m-dp-­v 

   

61. ¢mknse Nne Ip«n-IÄ Bcmepw {i²n-¡-s¸-Sm-¯-h-cm-Wv    

62. 
Ip«n-IÄ Bh-iy-ap-Å-t¸mÄ ]pkvX-I-§fpw ]T-\-km-a-{Kn-
Ifpw ssIam-dm-dp-­v 

   

63. 
D¯-c-hm-Zn-Xz-t¯msS {]hÀ¯-\-§Ä Gsä-Sp¯v \S-¯m³ 
A[ym-]-IÀ t{]mÕm-ln-¸n-¡m-dp-­v 

   

64. ¢mknÂ Ign-hp-IÄ {]I-Sn-¸n-¡m³ F\n¡v `b-am-Wv    

65. 
¢mknse s]cp-am-ä-co-Xn-Isf¡pdn¨v A[ym-]-IÀ ]dªp 
Xcm-dp­v 
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Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘Always’, ‘Sometimes’, and ‘Never’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
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1. 
The bench and desk in the class are frequently changed for the 
convenience of learning 

   

2. 
The classroom furniture is arranged in such a way that Students 
and teachers can meet and interact in the class easily 

   

3. 
Teachers take care to adjust the seating position of the students in 
the class according to their learning progress 

   

4. 
If there is a lack of furniture and learning materials in the class, 
the hindrance to learning is removed by arranging them properly 

   

5. Study activities are disturbed by external noise    

6. 
Teachers pay attention to changing the teaching method according 
to the space limitation in the class 

   

7. 
Air and light needed for learning activities are available in the 
classroom 

   

8. Interesting materials for learning are available from the school    

9. Have to study in a congested class    

10. In the school, learning is done in smart classrooms    

11. Bus facility has been arranged for the students in the school    
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12. The school has clean and comfortable buildings    

13. Classrooms are filled with dust    

14. The school has a spacious playground    

15. Playing equipments (ball, bat etc) are not available in the school    

16.  Good road and transport facilities are available at the school    

17. Computer labs and other laboratories are used for learning    

18. Gets books from the school library     

19. Clean water and toilet facilities are available at the school    

20. Clean mid-day meal is available at school    

21. 
The teacher pays special attention to the correct and successful 
completion of learning activities in the class 

   

22. 
The teachers explain the lessons in a way that is easy for the 
children to understand 

   

23. 
Those who make noise in the class and are not focused on their 
studies are strategically directed to study activities by teachers 

   

24. 
Activities are followed in the class according to the different ab-
ilities of the children 

   

25. 
Teachers take care to understand the needs of the students and 
behave according to them 

   

26. Children who excel in studies are praised in the class itself    

27. Teachers listen carefully to children's opinions    

28. 
The teacher follows precise terms to make learning satisfactory 
and fast 

   

29. 
Students are given the opportunity to help the teachers in the les-
son activities 

   

30. 
Teachers often try to convince them of the learning level of each 
child 

   

31. 
The teacher uses appropriate learning materials according to the 
lessons 

   

32. Teachers insist that students attend class on time    

33. 
Teachers discourage students from sitting passively and listening 
in class 
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34. The teachers deal decisively with children who misbehave    

35. 
The teacher instilled in the children the attitude of helping each 
other 

   

36. 
Experience tension in the class due to the behaviour of the teacher 
or some children 

   

37. Teachers treat some children with special importance    

38. Teachers do not teach certain parts of the lesson to be understood    

39. Students are correctly evaluated through examinations    

40. Teachers give me a lot of home work so I could not finish them    

41. 
Activities are conducted in the class according to the different 
abilities of the children 

   

42. Learning activities seem boring    

43. Studying is a pleasant experience for me    

44. My position in the class is not a problem for me    

45. I often quarrel with students in my class    

46.  There is a friendly relationship between the children in the school    

47. I feel like some children isolate me without befriending me    

48. There is very little discipline in the class    

49. Quarrelsome children tend to cause noise and fights in class    

50. Learning activities are done cooperatively in groups    

51. Group activities seem to provide confidence for further learning    

52. Study tours and pleasure trips are conducted in the school    

53.  I feel isolated at school many times    

54. Works as a member of various clubs in the school    

55. PTA meetings are organized in the school from time to time    

56. Art and science fairs are arranged in the school    

57. Assemblies are held regularly    

58. Teachers and other children seem to dislike me    

59. 
Frequent discussions between teachers and parents about child-
ren's academic performance are conducted 
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60. 
In some critical situations, children are helped by other children 
and teachers 

   

61. Some children in the class are ignored by everybody    

62. Children hand over books and study materials when they needed    

63. 
Teachers encourage students to undertake activities with respon-
sibility 

   

64. I'm hesitant about exhibiting my skills in class    

65. Teachers often dictate how to behave in the class    
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\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 

Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘tbmPn-¡p¶p’, ‘A`n-{]m-b-anÃ’, ‘hntbm-Pn-¡p¶p’ 

F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 

tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 

{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 

kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-

bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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1. 
¢mknse Øew ]cn-an-Xn-¡-\p-k-cn¨v A[ym-]-\-co-Xn-bnÂ 
amäw hcp-¯m³ A[ym-]-IÀ {i²n-¡mdp­v 

   

2. 
]Tn-¡m-\m-h-iy-amb ck-I-c-amb hkvXp-¡Ä kvIqfnÂ 
\n¶pw e`n-¡m-dp-­v 

   

3. kvIqfnÂ kvamÀ«v¢mkv dqap-I-fn-emWv ]T\w \S-¡p-¶-Xv    

4. 
kvIqfnÂ hnZymÀ°n-IÄ¡v _kv kuIcyw GÀs¸-Sp-¯n-bn-
«p-­v 

   

5. 
hr¯n-bp-ÅXpw kuI-cy-§-tfmSpw IqSnb sI«n-S-§-fm-Wv 
kvIqfn-\p-Å-Xv 

   

6. kvIqfnÂ hnim-e-amb Ifn-Ø-e-ap-­v    

7. 
Ifn-¡m-\m-h-iy-amb kma-{Kn-IÄ (]´v, _mäv, apX-e-bmh) 
kvIqfnÂ e`y-a-Ã 
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8. kvIqfn-te¡v tdmUpw hml-\-ku-I-cy-§fpw D­v    

9. 
Iw]yq-«À em_pw aäp et_m-d-«-dn-Ifpw ]Tn-¡m³ D]-tbm-K-
s¸-Sp-¯m-dp-­v 

   

10. kvIqfnÂ sse{_-dn-bnÂ \n¶pw ]pkvX-I-§Ä e`n-¡m-dp-­v    

11. hr¯n-bpÅ shÅhpw iuNm-e-b-§fpw kvIqfn-ep-­v    

12. hr¯n-bpÅ D¨-`-£Ww e`n-¡m-dp-­v    

13. 
Ip«n-IÄ¡v a\-kn-em-¡m³ Ffp-̧ -apÅhn[w A[ym-]-IÀ ]mT-
`m-K-§Ä hni-Zo-I-cn¨p Xcp-¶p 

   

14. 
Ip«n-I-fpsS hyXykvX Ign-hn-\-\p-k-cn-¨pÅ {]hÀ¯-\-§Ä 
¢mknÂ ]n³Xp-S-cm-dp-­v 

   

15. 
hnZymÀ°n-I-fpsS Bh-iy-§Ä a\-kn-em¡n Ah-tcmSv s]cp-
am-dm³ A[ym-]-IÀ {i²n-¡m-dp-­v 

   

16. 
]T-\-¯nÂ anSp¡-cmb Ip«n-Isf ¢mknÂ h¨p-Xs¶ A`n-
\µn-¡m-dp-­v 

   

17. 
Ip«n-I-fpsS A`n-{]mbw A[ym-]-IÀ {i²m-]qÀÆw tIÄ¡m-dp-
­v 

   

18. 
]mTy-{]-hÀ¯-\-§-fnÂ A[ym-]-Isc klm-bn-¡m³ hnZymÀ 
°n-IÄ¡v Ah-kcw \ÂIm-dp-­v 

   

19. 
Hmtcm Ip«n-bp-sSbpw ]T-\-\n-e-hmcw Ahsc t_m[y-s¸-Sp-
¯m³ A[ym-]-IÀ CS-¡nsS {ian-¡m-dp-­v 

   

20. 
]mT-`m-K-§Ä¡-\p-k-cn¨v DNn-Xamb ]T-t\m-]-I-c-W-§Ä D]-
tbm-Kn¨v A[ym-]-I³ ]Tn-¸n-¡m-dp-­v 

   

21. 
hnZymÀ°n-IÄ IrXy-k-a-b¯v ¢mknÂ lmP-cm-hm³ A[ym-
]-IÀ \njvIÀjn-¡m-dp-­v 

   

22. 
¢mknÂ Ip«n-IÄ \ni-_vZ-cmbn tIÄhn-¡m-cmbn Ccn-¡p-
¶Xv A[ym-]-IÀ \ncp-Õm-l-s¸-Sp-¯m-dp-­v 

   

23. 
Ip«n-IÄ ]ckv]cw klm-bn-¡m-\pÅ a\-ØnXn A[ym-]-
I³ Ah-cnÂ hfÀ¯n FSp-¡m-dp-­v 

   

24. 
Nne Ip«n-Isf {]tXyI {]m[m-\y-t¯m-sS-bmWv A[ym-]-IÀ 
ImWm-dp-Å-Xv 

   

25. 
Nne ]mT-`m-K-§Ä a\-kn-em-¡pw-hn[w A[ym-]-IÀ ]Tn-¸n-
¡m-dn-Ã 

   

26. ]co-£-I-fnÂ IrXy-ambn aqey-\nÀWbw \S-¯m-dp-­v    
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27. ]T\w F\n¡v kt´m-j-I-c-amb A\p-`-h-am-Wv    

28. ¢mknse Øm\w F\n-s¡mcp {]iv\-ambn tXm¶m-dn-Ã    

29. ¢mknse Ip«n-I-fp-ambn hgn-¡n-Sm-dp-­v    

30. kvIqfnse Ip«n-IÄ X½nÂ kulr-Z-]-c-amb _Ô-ap-­v    

31. Nne Ip«n-IÄ Iq«p-Iq-SmsX amän-\nÀ¯p-¶-Xmbn tXm¶m-dp-­v    

32. ¢mknÂ A¨-S¡w hfsc Ipd-hm-Wv    

33. 
{Kq¸p-I-fmbn Xncnªv ]T-\-{]-hÀ¯-\-§Ä kl-I-c-W-
t¯msS sN¿m-dp­v 

   

34. 
kvIqfnÂ\n¶pw hnt\m-Z-bm-{X-IÄ¡pw aäpw sIm­p-t]m-Im-
dp-­v 

   

35. kvIqfnse hnhn[ ¢_p-I-fnÂ AwK-ambn {]hÀ¯n-¡m-dp-­v    

36. kvIqfnÂ CS-¡nsS ]nSnF aoänw-Mp-IÄ \S-¯m-dp-­v    

37. kvIqfnÂ Iem-þ-imkv{X taf-IÄ kwL-Sn-¸n-¡m-dp-­v    

38. IrXy-ambn Akw-»n-IÄ \S-¯m-dp-­v    

39. 
So¨Àamcpw c£n-Xm-¡fpw X½nÂ Ip«n-I-fpsS ]T-\-\n-e-hm-c-
s¯-¡p-dn¨v CS-¡n-S¡v NÀ -̈IÄ \S-¯m-dp­v 

   

40. 
Ip«n-IÄ Bh-iy-ap-Å-t¸mÄ ]pkvX-I-§fpw ]T-\-km-a-{Kn-
Ifpw ssIam-dm-dp-­v 
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Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘Always’, ‘Sometimes’, and ‘Never’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
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1. 
Teachers pay attention to changing the teaching method according 
to the space limitation in the class 

   

2. Interesting materials for learning are available from the school    

3. In the school, learning is done in smart classrooms    

4. Bus facility has been arranged for the students in the school    

5. The school has clean and comfortable buildings    

6. The school has a spacious playground    

7. Playing equipments (ball, bat, etc.) are not available in the school    

8.  Good road and transport facilities are available at the school    

9. Computer labs and other laboratories are used for learning    

10. Gets books from the school library     

11. Clean water and toilet facilities are available at the school    

12. Clean mid-day meal is available at school    

13. 
The teachers explain the lessons in a way that is easy for the 
children to understand 

   

14. 
Activities are followed in the class according to the different ab-
ilities of the children 
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15. 
Teachers take care to understand the needs of the students and 
behave according to them 

   

16. Children who excel in studies are praised in the class itself    

17. Teachers listen carefully to children's opinions    

18. 
Students are given the opportunity to help the teachers in the les-
son activities 

   

19. 
Teachers often try to convince them of the learning level of each 
child 

   

20. 
The teacher uses appropriate learning materials according to the 
lessons 

   

21. Teachers insist that students attend class on time    

22. 
Teachers discourage students from sitting passively and listening 
in class 

   

23. 
The teacher instilled in the children the attitude of helping each 
other 

   

24. Teachers treat some children with special importance    

25. Teachers do not teach certain parts of the lesson to be understood    

26. Students are correctly evaluated through examinations    

27. Studying is a pleasant experience for me    

28. My position in the class is not a problem for me    

29. I often quarrel with students in my class    

30.  There is a friendly relationship between the children in the school    

31. I feel like some children isolate me without befriending me    

32. There is very little discipline in the class    

33. Learning activities are done cooperatively in groups    

34. Study tours and pleasure trips are conducted in the school    

35. Works as a member of various clubs in the school    

36. PTA meetings are organized in the school from time to time    

37. Art and science fairs are arranged in the school    

38. Assemblies are held regularly    

39. 
Frequent discussions between teachers and parents about child-
ren's academic performance are conducted 

   

40. Children hand over books and study materials when they needed    
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\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 

Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘tbmPn-¡p¶p’, ‘hntbm-Pn-¡p¶p’, ‘A`n-{]m-b-anÃ’ 

F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 

tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 

{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 

kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-

bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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1. 
amXm-]n-Xm-¡-fpsS \nÀ_--Ô-{]-Im-cw am{X-amWv Rm³ kvIqfnÂ 
hcp-¶-Xv 

   

2. 
\sÃmcp tPmen t\Sn-sb-Sp-¡m³ hnZym-̀ ymkw A\n-hm-cy-am-sW¶v 
Rm³ Icp-Xp-¶p 

   

3. 
Fsâ e£y-¯n-epÅ tPmen e`n-¡phm³ ITn-\-ambn ]cn-{i-an-¡p-
hm³ Rm³ X¿m-dm-Wv 

   

4. 
]pXnb Imcy-§Ä ]Tn-¡p-hm-³ Rm³ hyXy-kvX -co-Xn-IÄ ]n´p-S-
cp-¶p 

   

5. 
A¶¶p ]Tn-¸n¨ Imcy-§Ä A¶-¶p- Xs¶ ]Tn-¨p-XoÀ¡m³ 
CjvS-s -̧Sp-¶p 

   

6. 
]T-\-kw-_-Ôn-bmb {]hÀ -̄\-§-fnepw bm{X-I-fnepw ]s¦-Sp-
¡phm³ F\n¡v Xmev]-cy-an-Ã 

   

7. 
Ah[n Znh-k-§-Ä ]Tn-¡p-hm-\p-Å-XÃ F¶p Rm³ hniz-kn-¡p-
¶p 
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8. 
Ct¸m-gs¯ Fsâ ]T-\-\n-e-hmcwh v̈ XpSÀ¶p ]Tn v̈ Hcp tPmen 
t\Sm-\mhpw F¶p tXm¶p-¶n-Ã 

   

9. 
GX-h-Ø-bnepw ]T\w XpSÀ¶p-sIm-­p-t]m-hWw F¶p Rm³ 
B{K-ln-¡p-¶p 

   

10. 
\sÃmcp a\p-jy-\m-hm³ hnZym-`ym-kw-sIm­v km[n¡pw F¶p 
Rm³ Icp-Xp-¶p 

   

11. 
cmPy-¯nsâ ]ptcm-KXn \nÀW-bn-¡p-¶Xv B cmPy-̄ nse 
]uc³am-cpsS hnZy-̀ ym-k-am-sW¶v Rm³ hniz-kn-¡p-¶p 

   

12. 
CjvS-s¸« taJ-e-bnÂ ]T\w XpS-cm³ hoSp-hn«p \nÂ¡p-¶-Xn\pw 
Rm³ X¿m-dm-Wv 

   

13. 
¢mknÂ sNÃm¯ Znh-k-§-fnse ]mT-`m-K-§Ä A[ym-]-I-tcmSv 
tNmZn v̈ ]Tn-s¨Sp-¡m-dp­v 

   

14. kl-]m-Tn-I-fp-sam-̄ pÅ {Kq v̧ ]T\w F\n¡v klm-b-I-c-am-Wv    

15. 
Ah[n Znh-k-§-fnÂ Iq«p-Im-cp-sam v̄ ]T-\-{]-hÀ -̄\-§Ä 
sN¿m-dp-­v 

   

16. 
XpSÀ]-T-\-̄ n\p t]mIm-hp¶ hnhn[ taJ-e-I-sf-¡p-dn v̈ Iq«p-Im-
cp-ambn NÀ¨ sN¿m-dp-­v 

   

17. 
Iq«p-ImÀ DbÀ¶ t{KUp-IÄ hm§p-¶Xv F\n¡pw \¶mbn ]Tn-
¡m³ {]tNm-Z-\-am-Ip-¶p 

   

18. 
¢mknÂ \Ã Iq«p-ImÀ CÃm-̄ -Xn-\mÂ kvIqfnÂt]mbn ]Tn-¡p-
¶Xv F\n-¡n-jvS-a-Ã 

   

19. 
kl-]m-Tn-IÄ¡n-S-bnse ]T-\-a-Õcw Fsâ ]T-\s¯ tami-ambn 
_m[n-¡p-¶p 

   

20. 
aäp Ip«n-Isft]mse ]Tn-¡m-\pÅ kuI-cy-§Ä F\n-¡nÃ F¶v 
tXm¶m-dp-­v 

   

21. 
DbÀ¶ amÀ¡v hm§pI F¶Xp am{X-amWv ]T-\-¯nsâ e£yw 
F¶p Rm³ Icp-Xp-¶p 

   

22. 
]co-£-bnÂ ]cm-P-b-s -̧Sp-sa¶ Nn´ Fsâ ]T-\s¯ {]Xn-Iq-e-
ambn _m[n-¡p-¶p 

   

23. 
Hmtcm ]co-£-bnepw \¶mbn ]Tn v̈ t{KUp-IÄ sa -̈s -̧Sp-¯m³ 
Rm³ {ian-¡m-dp-­v 

   

24. 
kvIqfnse hnhn[ ]T-\-Iym-¼p-I-fnepw {Kq¸p-I-fnepw Rm³ AwK-
am-Wv 

   

25. 
kvIqfpw So¨Àamcpw Fsâ ]T-\-̄ n-\m-h-iy-amb FÃm kuI-cy-
§fpw sNbvXp Xcm-dp-­v 
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26. 
Nne So¨Àam-cpsS s]cp-amäw Fsâ ]T-\-XmÂ]-cys¯ CÃm-Xm-
¡p-¶p 

   

27. 
¢mknÂ a\-kn-em-Im¯ ]T-\-̀ m-K-§Ä So -̈tdmSp tNmZn v̈ ]Tn-s -̈
Sp-¡m-dp-­v 

   

28. 
XpSÀ]-T-\-s -̄¡p-dn-¨pÅ Fsâ kwi-b-§Ä So¨ÀamÀ ]cn-l-
cn¨p Xcm-dn-Ã 

   

29. So¨ÀamÀ in£n-¡psa¶ `bw-sIm­v am{X-amWv Rm³ ]Tn-¡p-¶-Xv    

30. 
kvIqfnÂ ]T-\-̄ n\p th­{X kuI-cy-§Ä CÃ F¶p tXm¶m-
dp-­v 

   

31. 
AUo-jWÂ kvInÂ AIzn-kn-j³ t{]m{Km(ASAP)anÂ hfsc 
XmÂ]-cy-]qÀÆw ]s¦-Sp-¡m-dp­v 

   

32. 
kvIqÄ ]T-\-̄ n-\p-tijw F´p ]Tn-¡-W-sa¶ hyà-amb 
[mcW F\n-¡p-­v 

   

33. 
GsXÃmw ]T-\-ta-J-e-IÄ Ds­¶pw AXn-eqsS t]mbmÂ F´p 
tPmen e`n-¡p-sa¶pw F\n-¡-dn-bmw 

   

34. ¹kvSp ]T-\-̄ n-\p-tijw F´psN¿-W-sa¶v F\n-¡-dn-bn-Ã    

35. 
Fsâ Ign-hp-IÄ¡n-W-§p¶ ]T-\-ta-Je GXm-sW¶v F\n-¡-dn-
bn-Ã 

   

36. 
]pXnb ]pXnb ]T-\-ta-J-e-I-sf-¡p-dn v̈ IqSp-XÂ Adn-bp-hm³ 
Rm³ {ian-¡m-dp-­v 

   

37. 
Fsâ ho«p-ImÀ ]T-\-¯n\v th­{X {]m[m\yw \ÂIp-¶nÃ 
F¶p tXm¶m-dp-­v 

   

38. 
DbÀ¶ hnZym-̀ ymkw t\Sn \Ã tPmen k¼m-Zn-¡p-¶-Xn-s\-¡p-dn v̈ 
ho«p-ImÀ HmÀ½-s -̧Sp-̄ m-dp-­v 

   

39. 
Krl-]m-T-§fpw aäp ]T-\-{]-hÀ -̄\-§fpw sN¿m³ ho«p-ImÀ 
klm-bn-¡m-dp­v 

   

40. 
]T-\w-sIm­v Imcy-an-sÃ¶pw tPmen-¡p-t]mbn ho«p-Imsc klm-
bn-¡-Wsa¶pw ho«p-ImÀ ]d-bm-dp-­v 

   

41. 
Fsâ ]T-\-§Ä¡m-h-iy-amb FÃm t{]mÕm-l-\-§fpw klm-b-
§fpw ho«p-ImÀ sN¿m-dp-­v 

   

42. 
ho«p-ImÀ D]-cn-]-T-\-s -̄¡p-dn v̈ At\z-jn-¡p-Ibpw Bh-iy-amb 
klm-b-§Ä Xcn-Ibpw sN¿m-dp-­v 

   

43. 
c£n-Xm-¡Ä kvIqfnÂ h¶v Fsâ ]T-\-s¯-¡p-dn¨v At\z-jn-
¡p-Ibpw Bh-iy-amb klm-b-§Ä Xcn-Ibpw sN¿m-dp-­v 
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44. 
]T-\-¯n\v klm-b-I-c-amb Syqj³ ¢mkp-Ifpw ]pkvX-I-§fpw 
ho«p-ImÀ GÀ¸m-Sm¡n Xcm-dp-­v 

   

45. 
D¶X hnZym-`ym-k-¯n-\p-th­ Nnehp hln-¡m³ Fsâ ho«p-
ImÀ¡v km[n¡pw F¶v F\n¡p tXm¶p-¶n-Ã 

   

46. 
Fsâ B{K-l-{]-Imcw ]Tn-¡p-hm³ Hcp-]mSv Nnehp hcpw F¶ 
Nn´ Fsâ ]T-\s¯ {]Xn-Iq-e-ambn _m[n-¡p-¶p 

   

47. 
CâÀs\äpw samss_Â t^mWp-a-S¡w B[p-\nI kuI-cy-§-
sfÃmw Fsâ ]T-\-¯n-\mbn D]-tbm-K-s¸-Sp-¯m³ F\n¡v 
km[n-¡p-¶p-­v 

   

48. 
ho«p-Imsc klm-bn-¡p-¶-Xn-\mbn ]T\w Dt]-£n v̈ tPmen¡p 
t]mIp-hm³ tXm¶m-dp-­v 

   

49. 
kaq-l-¯nÂ D¶X Øm\w t\Sn-sb-Sp-¡m³ hnZym-`ym-kw-
sIm­v km[n¡pw F¶p Rm³ hniz-kn-¡p-¶p 

   

50. 
Fsâ IpSpw-_-¯nÂ Bcpw Xs¶ DbÀ¶ hnZym-`ymkw DÅ-h-
cÃ F¶Xv Fsâ ]T-\s¯ XfÀ¯p-¶p 

   

51. 
hnZym-`ym-k-¯nsâ Bh-iy-I-X-sb-¡p-dn¨v ho«p-Imcpw _Ôp-
¡fpw kwkm-cn-¡m-dn-Ã 

   

52. 
D¶X hnZym-`ym-k-¯n-\mbn kÀ¡m-dnÂ\n¶pw aäpw [\-k-
lmbw e`n-¡p-¶-Xn-\mbn Rm³ {]b-Xv\n-¡pw 

   

53. 
{]i-kvX-cmb hyàn-I-fpsS Ip«n-¡m-e-s¯-¡p-dn¨pw hnZym-`ym-k-
s¯-¡p-dn-¨p-apÅ IY-IÄ F\n¡v ]Tn-¡m³ {]tNm-Z\w \ÂIm-
dp-­v 

   

54. 
kvIqfnÂ t]mIm\pw ]T-\-{]-hÀ¯-\-§Ä sN¿p-¶-Xn\pw 
F\n¡v aSn tXm¶m-dp-­v 

   

55. ]Tn¨v H¶m-a-sX-¯m³ Ft¸mgpw Rm³ {ian-¡m-dp-­v    

56. 
]Tn-¡p-hm³ Aan-X-ambn \nÀ_-Ôn-¡p-¶Xv Fsâ ]T-\-XmÂ]-
cys¯ CÃm-Xm-¡p-¶p 

   

57. 
Nne A[ym-]-I-cpsS t{]mÕm-l\w XpSÀ]-T-\-¯n\v {]tNm-Z\w 
\ÂIm-dp-­v 

   

58. 
D¶-X-hn-Zym-`ym-k-¯n\v klm-b-Ic-amb kvtImfÀjn-¸p-I-sf-¡p-
dn¨v F\n-¡-dn-bmw 

   

59. 
GsXms¡ Øm]-\-§-fnÂ GsXms¡ ]T-\-tIm-gvkp-IÄ 
Ds­¶v Rm³ a\-kn-em-¡m³ {ian-¡m-dp-­v 

   



Appendix O 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT   

EDUCATIONAL ASPIRATION SCALE 

(DRAFT- English) 
 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
Professor Research Scholar 
 

Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘agree’, ‘undecided’, and ‘disagree’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
 

S
l. 

N
o.

 

Statements 
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1. I come to school only at the insistence of my parents    

2. I think education is essential to get a good job    

3. I am willing to work hard to get my target job    

4. Follow different methods to learn new things    

5. Likes to finish learning what was taught that day    

6. 
I am not interested in participating in study related activities and 

trips 

   

7. I believe that holidays are not for studying    

8. 
It seems that I can’t continue my studies and accrue a good job 

with my current level of education 

   

9. In any circumstance, I wish to continue my studies    

10. 
I think that it is possible to become a good person through edu-

cation 
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11. 
I believe that the progress of a country is determined by the 

education of its citizens 

   

12. 
I am willing to stay away from home to pursue studies in a field 

of my interest 

   

13. 
Lessons are learned by asking the teachers on days when I do 

not attend class 

   

14. Group study with classmates is helpful for me    

15. Study activities are done with friends during holidays    

16. Discusses with friends about various areas for further study    

17. Friends getting high grades motivate me to study well    

18. 
I don't like going to school because I don't have good friends in 

class 

   

19. 
Academic competition among classmates affects my studies 

badly 

   

20. 
I feel like I don't have the same learning opportunities as other 

children 

   

21. I think that the only purpose of studying is to get high marks     

22. The thought of failing an exam affects my studies adversely    

23. I try to improve my grades by studying hard for every exam    

24. I am a member of various study camps and groups in school    

25. 
The school and teachers provide all the necessary facilities for 

my studies 

   

26. 
The behaviour of some teachers adversely affects my interest in 

the study 

   

27. I try to clarify my doubts by asking the teachers    

28. Teachers do not clear my doubts about further studies    

29. I study only because of the fear of being punished by the teachers    

30. 
It seems that the school does not have enough facilities for 

learning 
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31. 
Actively participate in Additional Skill Acquisition Program 

(ASAP) 

   

32. I have a clear idea of what I want to study after school    

33. 
I know about what are the different fields of study and what 

kind of job can I get if I go through them 

   

34. I don't know what to do after my  Plus two studies    

35. I do not know which field of study suits my abilities    

36. I try to learn more about new areas of study    

37. 
I feel that my family does not give enough importance to my 

studies 

   

38. 
Family members remind me of getting a good education and a 

good job 

   

39. Family helps with homework and other learning activities    

40. 
Family members say that studying is not important and should 

go to work and support the family 

   

41. 
My family does all the encouragement and support I need for 

my studies 

   

42. 
My parents inquire about further studies and provide the neces-

sary assistance 

   

43. 
Parents come to school and inquire about my studies and pro-

vide necessary assistance 

   

44. 
My family arranged tuition classes and books to help with learn-

ing 

   

45. I don't think my family can afford the cost of higher education    

46. 
Thinking that it will cost a lot to study according to my wishes 

has a negative effect on my studies 

   

47. 
I am able to use all modern facilities including the Internet and 

mobile phone for my studies 

   

48. 
Feel like dropping out of school and going to work to support 

the family 
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49. 
I believe that it is possible to achieve a high position in society 

through education 

   

50. 
The thought of no one in my family highly educated is negative-

ly affects my studies 

   

51. 
Family members and relatives do not talk about the importance 

of education 

   

52. 
I will strive to get financial assistance from the government etc. 

for higher education 

   

53. 
Stories about childhood and the education of famous people in-

spire me to study more 

   

54. I feel reluctant to go to school and do academic activities    

55. I always try to study and come first    

56. 
Compelling me to study too much demotivates my interest in 

learning 

   

57. 
Encouragement by some teachers gives me inspiration for fur-

ther study 

   

58. I know about scholarships that help in higher education    

59. 
I try to understand which courses are available in which insti-

tutes 
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\nÀt±-i-§Ä 

 Xmsg X¶n-cn-¡p¶ Hmtcm {]kvXm-h-\bpw {i²m-]qÀÆw hmbn- -̈tijw 

Ah \n§sf kw_-Ôn-¨n-S-t¯mfw F{X-am{Xw icn-bm-sW¶v Xocp-am-\n-¡p-I. 

Hmtcm {]kvXm-h-\bv¡pw ‘tbmPn-¡p¶p’, ‘hntbm-Pn-¡p¶p’, ‘A`n-{]m-b-anÃ’ 

F¶o aq¶p {]Xn-I-c-W-§Ä \ÂIn-bn-«p-­v. AXmXv {]kvXm-h-\-bv¡pÅ 

{]Xn-I-c-W-§Ä AXmXv {]kvXm-h-\-bv¡p- t\sc ‘’ AS-bmfw D]-tbm-Kn¨v 

tcJ-s¸-Sp-¯p-I. FÃm {]kvXm-h-\bv¡pw {]Xn-I-cWw tcJ-s¸-Sp-¯m³ 

{]tXyIw {i²n-¡p-I. CXn-eqsS e`n-¡p¶ hnh-c-§Ä hf-sc cl-ky-ambn 

kq£n-¡p-sa¶pw Kth-jW Bh-iy-¯n-\p-th­n am{Xta D]-tbm-Kn-¡p-I-

bpÅq F¶pw Dd¸v \ÂIp-¶p. 
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1. 
\sÃmcp tPmen t\Sn-sb-Sp-¡m³ hnZym-̀ ymkw A\n-hm-cy-am-
sW¶v Rm³ Icp-Xp-¶p 

   

2. 
Fsâ e£y-¯n-epÅ tPmen e`n-¡phm³ ITn-\-ambn ]cn-{i-
an-¡p-hm³ Rm³ X¿m-dm-Wv 

   

3. 
]pXnb Imcy-§Ä ]Tn-¡p-hm-³ Rm³ hyXy-kvX -co-Xn-IÄ 
]n´p-S-cp-¶p 

   

4. 
A¶¶p ]Tn-̧ n¨ Imcy-§Ä A¶-¶p- Xs¶ ]Tn-̈ p-XoÀ¡m³ 
CjvS-s -̧Sp-¶p 

   

5. 
\sÃmcp a\p-jy-\m-hm³ hnZym-̀ ym-kw-sIm­v km[n¡pw 
F¶p Rm³ Icp-Xp-¶p 

   

6. 
cmPy-¯nsâ ]ptcm-KXn \nÀW-bn-¡p-¶Xv B cmPy-̄ nse 
]uc³am-cpsS hnZy-̀ ym-k-am-sW¶v Rm³ hniz-kn-¡p-¶p 

   

7. 
CjvS-s¸« taJ-e-bnÂ ]T\w XpS-cm³ hoSp-hn«p \nÂ¡p-¶-
Xn\pw Rm³ X¿m-dm-Wv 
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8. 
¢mknÂ sNÃm¯ Znh-k-§-fnse ]mT-̀ m-K-§Ä A[ym-]-I-
tcmSv tNmZn v̈ ]Tn-s¨Sp-¡m-dp­v 

   

9. 
kl-]m-Tn-I-fp-sam-̄ pÅ {Kq v̧ ]T\w F\n¡v klm-b-I-c-am-
Wv 

   

10. 
Ah[n Znh-k-§-fnÂ Iq«p-Im-cp-sam v̄ ]T-\-{]-hÀ -̄\-§Ä 
sN¿m-dp-­v 

   

11. 
XpSÀ]-T-\-̄ n\p t]mIm-hp¶ hnhn[ taJ-e-I-sf-¡p-dn v̈ Iq«p-
Im-cp-ambn NÀ¨ sN¿m-dp-­v 

   

12. 
Iq«p-ImÀ DbÀ¶ t{KUp-IÄ hm§p-¶Xv F\n¡pw \¶mbn 
]Tn-¡m³ {]tNm-Z-\-am-Ip-¶p 

   

13. 
kl-]m-Tn-IÄ¡n-S-bnse ]T-\-a-Õcw Fsâ ]T-\s¯ tami-
ambn _m[n-¡p-¶p 

   

14. 
aäp Ip«n-Isft]mse ]Tn-¡m-\pÅ kuI-cy-§Ä F\n-¡nÃ 
F¶v tXm¶m-dp-­v 

   

15. 
DbÀ¶ amÀ¡v hm§pI F¶Xp am{X-amWv ]T-\-¯nsâ 
e£yw F¶p Rm³ Icp-Xp-¶p 

   

16. 
]co-£-bnÂ ]cm-P-b-s -̧Sp-sa¶ Nn´ Fsâ ]T-\s¯ {]Xn-
Iq-e-ambn _m[n-¡p-¶p 

   

17. 
Hmtcm ]co-£-bnepw \¶mbn ]Tn v̈ t{KUp-IÄ sa -̈s -̧Sp-
¯m³ Rm³ {ian-¡m-dp-­v 

   

18. 
kvIqfnse hnhn[ ]T-\-Iym-¼p-I-fnepw {Kq¸p-I-fnepw Rm³ 
AwK-am-Wv 

   

19. 
kvIqfpw So¨Àamcpw Fsâ ]T-\-¯n-\m-h-iy-amb FÃm kuI-
cy-§fpw sNbvXp Xcm-dp-­v 

   

20. 
¢mknÂ a\-kn-em-Im¯ ]T-\-̀ m-K-§Ä So -̈tdmSp tNmZn v̈ 
]Tn-s -̈Sp-¡m-dp-­v 

   

21. 
So¨ÀamÀ in£n-¡psa¶ `bw-sIm­v am{X-amWv Rm³ ]Tn-
¡p-¶-Xv 

   

22. 
kvIqÄ ]T-\-̄ n-\p-tijw F´p ]Tn-¡-W-sa¶ hyà-amb 
[mcW F\n-¡p-­v 

   

23. 
Fsâ Ign-hp-IÄ¡n-W-§p¶ ]T-\-ta-Je GXm-sW¶v F\n-
¡-dn-bn-Ã 

   

24. 
]pXnb ]pXnb ]T-\-ta-J-e-I-sf-¡p-dn v̈ IqSp-XÂ Adn-bp-hm³ 
Rm³ {ian-¡m-dp-­v 
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25. 
DbÀ¶ hnZym-̀ ymkw t\Sn \Ã tPmen k¼m-Zn-¡p-¶-Xn-s\-¡p-
dn v̈ ho«p-ImÀ HmÀ½-s -̧Sp-̄ m-dp-­v 

   

26. 
Krl-]m-T-§fpw aäp ]T-\-{]-hÀ -̄\-§fpw sN¿m³ ho«p-ImÀ 
klm-bn-¡m-dp­v 

   

27. 
Fsâ ]T-\-§Ä¡m-h-iy-amb FÃm t{]mÕm-l-\-§fpw 
klm-b-§fpw ho«p-ImÀ sN¿m-dp-­v 

   

28. 
ho«p-ImÀ D]-cn-]-T-\-s -̄¡p-dn v̈ At\z-jn-¡p-Ibpw Bh-iy-
amb klm-b-§Ä Xcn-Ibpw sN¿m-dp-­v 

   

29. 
c£n-Xm-¡Ä kvIqfnÂ h¶v Fsâ ]T-\-s¯-¡p-dn¨v At\z-
jn-¡p-Ibpw Bh-iy-amb klm-b-§Ä Xcn-Ibpw sN¿m-dp-
­v 

   

30. 
]T-\-¯n\v klm-b-I-c-amb Syqj³ ¢mkp-Ifpw ]pkvX-I-
§fpw ho«p-ImÀ GÀ¸m-Sm¡n Xcm-dp-­v 

   

31. 
Fsâ B{K-l-{]-Imcw ]Tn-¡p-hm³ Hcp-]mSv Nnehp hcpw 
F¶ Nn´ Fsâ ]T-\s¯ {]Xn-Iq-e-ambn _m[n-¡p-¶p 

   

32. 
kaq-l-¯nÂ D¶X Øm\w t\Sn-sb-Sp-¡m³ hnZym-`ym-kw-
sIm­v km[n¡pw F¶p Rm³ hniz-kn-¡p-¶p 

   

33. 
hnZym-`ym-k-¯nsâ Bh-iy-I-X-sb-¡p-dn¨v ho«p-Imcpw 
_Ôp-¡fpw kwkm-cn-¡m-dn-Ã 

   

34. 
{]i-kvX-cmb hyàn-I-fpsS Ip«n-¡m-e-s¯-¡p-dn¨pw hnZym-
`ym-k-s¯-¡p-dn-¨p-apÅ IY-IÄ F\n¡v ]Tn-¡m³ {]tNm-
Z\w \ÂIm-dp-­v 

   

35. 
kvIqfnÂ t]mIm\pw ]T-\-{]-hÀ¯-\-§Ä sN¿p-¶-Xn\pw 
F\n¡v aSn tXm¶m-dp-­v 

   

36. ]Tn¨v H¶m-a-sX-¯m³ Ft¸mgpw Rm³ {ian-¡m-dp-­v    

37. 
Nne A²ym-]-I-cpsS t{]mÕm-l\w XpSÀ]-T-\-¯n\v 
{]tNm-Z\w \ÂIm-dp-­v 

   

 

 



Appendix Q 

DEPARTMENT OF EDUCATION 

UNIVERSITY OF CALICUT   

EDUCATIONAL ASPIRATION SCALE 

(FINAL- English) 
 

Prof. (Dr.) P. K. Aruna Roopa Gopal V. 
Professor Research Scholar 
 

Instructions 

 Read each statement below carefully and decide how true they are about you. 

For each statement, three responses namely ‘agree’, ‘undecided’, and ‘disagree’ are 

given in the response sheet. Record the response to the respective statement on the 

response sheet by ticking () the respective statement number. Be sure to record 

your response to every statement. It is assured that the information obtained through 

this will be kept strictly confidential and will be used only for research purpose. 
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1. I think education is essential to get a good job    

2. I am willing to work hard to get my target job    

3. Follow different methods to learn new things    

4. Likes to finish learning what was taught that day    

5. 
I think that it is possible to become a good person through edu-

cation 

   

6. 
I believe that the progress of a country is determined by the 

education of its citizens 

   

7. 
I am willing to stay away from home to pursue studies in a field 

of my interest 

   

8. 
Lessons are learned by asking the teachers on days when I do 

not attend class 

   

9. Group study with classmates is helpful for me    

10. Study activities are done with friends during holidays    
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11. Discusses with friends about various areas for further study    

12. Friends getting high grades motivate me to study well    

13. 
Academic competition among classmates affects my studies 

badly 

   

14. 
I feel like I don't have the same learning opportunities as other 

children 

   

15. I think that the only purpose of studying is to get high marks     

16. The thought of failing an exam affects my studies adversely    

17. I try to improve my grades by studying hard for every exam    

18. I am a member of various study camps and groups in school    

19. 
The school and teachers provide all the necessary facilities for 

my studies 

   

20. I try to clarify my doubts by asking the teachers    

21. I study only because of the fear of being punished by the teachers    

22. I have a clear idea of what I want to study after school    

23. I do not know which field of study suits my abilities    

24. I try to learn more about new areas of study    

25. 
Family members remind me of getting a good education and a 

good job 

   

26. Family helps with homework and other learning activities    

27. 
My family does all the encouragement and support I need for 

my studies 

   

28. 
My parents inquire about further studies and provide the neces-

sary assistance 

   

29. 
Parents come to school and inquire about my studies and  

provide necessary assistance 

   

30. 
My family arranged tuition classes and books to help with  

learning 

   

31. 
Thinking that it will cost a lot to study according to my wishes 

has a negative effect on my studies 
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32. 
I believe that it is possible to achieve a high position in society 

through education 

   

33. 
Family members and relatives do not talk about the importance 

of education 

   

34. 
Stories about childhood and the education of famous people in-

spire me to study more 

   

35. I feel reluctant to go to school and do academic activities    

36. I always try to study and come first    

37. 
Encouragement by some teachers gives me inspiration for fur-

ther study 
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